St. Mary’s County Public Schools

Local Every Student Succeeds Act (ESSA)
Consolidated Strategic Plan
2021-2022

St. Mary’s County Public Schools
23160 Moakley Street
Leonardtown, MD 20650

Local ESSA Consolidated Strategic Plan Planning Team Members
Use this page to identify the members of the school system’s 2021 Local ESSA Consolidated Strategic Plan
planning team. The planning team must include representation from the Educational Equity Office. Please
include affiliation or title where applicable.

Name
J. Scott Smith
Maureen C. Montgomery
Tammy S. McCourt
Jeff Walker
Lisa Bachner
Dale P. Farrell
Kelly M. Hall
Alexander C. Jaffurs
Cheryl Long
Jeffrey A. Maher
Scott Szczerbiak
Nicole Ayers
Cynthia Kilcoyne
Sherry O’Dell
Michael Boyle
Todd Burroughs
Jessica Cotugno
Bridget Dunbar
Cortney Dvorak
Michelle Gallant-Wall
Colleen Gill
Jason Hayes
Becky Loker
Jamie Pepper
Wendy Tarr
Michael Watson
Kevin Wright

Affiliation/Title
Superintendent of Schools
Deputy Superintendent of Schools
Assistant Superintendent of Fiscal Services and Human Resources
Assistant Superintendent of Supporting Services
Director of Curriculum and Instruction
Chief of Staff
Chief of Equity, Engagement, and Early Access
Assessment and Accountability Officer
Director of Student Services
Chief Strategic Officer
Director of Special Education
Supervisor of Special Education
Supervisor of Special Education
Supervisor of Special Education
Supervisor of Instruction: CTE
Supervisor of Instruction: Fine Arts
Supervisor of Instruction: Elementary K-5
Supervisor of Instruction: Secondary Mathematics
Supervisor of Instruction: Elementary English/Language Arts
Supervisor of Instruction: Secondary English/Language Arts
Supervisor of Instruction: Instructional Programs
Supervisor of Instruction: Science K-12
Supervisor of Instruction: Elementary Mathematics
Supervisor of Instruction: Elementary Programs
Supervisor of Instruction: World Languages/English Language
Learners
Director of Facility Coordination, Health & Physical Education and
Athletics
Supervisor of Instruction: Social Studies

Table of Contents
I.

Executive Summary

II.

Areas of Focus: Reporting Requirements
• Transferability of Funds
• CSI/TSI Responses

III.

COMAR Requirements
• Educational Equity
• Gifted and Talented
• Comprehensive Teacher Induction Program

IV.

Clarifying Questions and Commendations Form

V.

Federal and State Grant Applications
• Title I, Part A Application
• Title II, Part A Application
• Title III, Part A Application
• Title IV, Part A Application
• Fine Arts Application

VI.

Appendix H: Equitable Services to Private Schools Under ESSA Section

SMCPS Executive Summary
MP 2022
Background
Recovery and Reopening
The 2021-2002 school year provides an opportunity for renewal. Over this last year and a half, St. Mary’s
County Public Schools (SMCPS) has had to do things like never before - delivering instruction, support, and
even food in new and creative ways. Educators have learned a lot and have innovated and developed new
processes. Students, teachers, and the entire educational community joined together to solve each new problem.
The ultimate goal has always been the same - to get all students back in school five days a week. As the
2021-2022 school year opened on August 30, SMCPS accomplished this key milestone in opening the school
year with a normal in-person schedule.
Working toward this aim, the SMCPS Reopening Plan was developed as a continuation of planning and
preparation following the 2020 Recovery Plan, with both focusing on the goal of reopening our schools
consistent with pre-pandemic processes and procedures, while considering the transition needs of students, staff,
and the entire learning community.
Key questions guide the work in our planning and provide focus for SMCPS in the 2021-2022 school year:
Recover:
● How will we support students’ recovery of learning, including addressing learning gaps and accelerating
academic success?
● How will we support students’ social and emotional needs as they transition back to full-time school
schedules?
Refine:
● How will we rethink delivery models for instruction, programs, and student services?
Return:
● How will we adapt and institute procedures for a safe return to school?
In reopening our schools safely, actions are guided by key principles that frame our work. They include:
● Social and Emotional Supports - Addressing social and emotional needs of students as they transition
back to full-time schedules.
● Instructional Recovery and Acceleration - Providing academic supports, scaffolding, and engaging
learning to ensure success for all students.
● Providing Alternative Instructional Models - Providing models for learning that students can thrive.
● Clean and Healthy Environments - Ensuring students and staff are working, learning, traveling, and
eating in spaces that are clean and healthy.
Further, the following elements are addressed throughout our practices:
● Equity - All actions and plans will be reviewed through an equity and inclusion lens. It is imperative
that all students have access and opportunity for success and supports.
● Engaging and High Quality Instruction - Instruction is designed to ensure students work toward
mastery of the instructional outcomes for their grade level and content. As students return to school,
instruction is designed to help them recover and accelerate their learning.
● High Quality Professional Development - Staff at all levels of the organization participate in ongoing
professional development designed to assist them in their roles and meet the needs of their students.
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● Communication and Collaboration - Open, multi-faceted, and collaborative planning and
communication provide our greatest opportunities for growth.
● Technology Sustainability and Support - We must ensure that the resources are available and
connected for the continuity of learning - whether in person, or wherever is necessary.
For the 2021-2022 school year, SMCPS has scaffolded layers of supportive programs. These programs are
articulated in the plans identified above, and supported in the SMCPS Elementary and Secondary School
Emergency Relief (ESSER) plans. Key programs are instituted to extend learning opportunities and focus
further attention to mental health supports, targeted programs, and systemic supports. These include
● Social, Emotional, and Mental Health Supports
○ Expanded support, to include mental health specialists, social workers, counselors, and pupil
personnel workers who will provide specific attention to mental health needs as students
transition to an in-person learning environment.
● Academic Programs for Supporting Recovery and Acceleration
○ Includes the Freshman Academy designed to provide scaffolded, individualized, and engaging
instruction to students who have struggled academically as they enter high school by providing a
supportive pathway to earning credit and academic success.
● Equitable Supports and Interventions
○ Focused support for students and families most negatively impacted by the Covid-19 pandemic.
● Sustainability and Preparation
○ Technology supports and ongoing efforts of sustainability related to maintaining direct 1:1
resources, providing seamless connections for students in-person and for at-home learning,
especially if needed due to a resurgence of COVID-19 or other needs to transition to virtual
learning.
● System Supports
○ Providing system support for recovery initiatives, including professional development, human
resources, and accountability.
These programs are ongoing as there has been a continued focus on providing supports for our students.
Throughout the summer of 2021, recovery programs included in-person learning recovery for students pre-K
through grade 12, as well as virtual (both synchronous and asynchronous) learning. This summer, over 1900
students participated in the in-person summer recovery program, and over 400 students were active in virtual
learning. These programs provided a continuum of educational supports for students to help address any gaps in
their learning. Across all elementary schools, the percentage of students consistently meeting standards for
reading/language arts and mathematics increased by 21% and 20%, respectively. At the middle school level,
86% of students participating in the summer face to face program earned passing grades for matriculated
courses. At the high school level, 998 credits were earned for 480 students who participated. These programs
helped our students to regain much of what was lost during the pandemic interruptions to our normal schedule;
though more work is yet to be done.
During the 2021-2022 school year, as students return to full schedules, the priority will be in closing gaps - both
in academic and social/emotional learning. To this end, multiple programs are being instituted, including after
school recovery and acceleration programs, embedded social/emotional learning and mental health supports, a
targeted program for 9th grade students to ensure success, a virtual academy program, and family engagement
and support programs. Each of these programs serve the essential needs of our system and address the
overarching goals to recover, refine, and return. This plan will illuminate two specific focus areas within these
broad goals:
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Focus Area 1: Providing Tailored Academic Programs for Supporting Recovery, Acceleration, and
Success for High School. This Freshman Academy is designed to provide scaffolded, individualized,
and engaging instruction to students who have struggled academically as they enter high school by
providing a supportive pathway to earning credit and academic success.
Focus Area 2: Providing Social, Emotional, and Mental Health Supports. Expanding support, to include
mental health specialists, social workers, counselors, and pupil personnel workers who will provide
specific attention to mental health needs as students transition to an in-person learning environment.
Stakeholder Input
Throughout the last 16 months, St. Mary’s County Public Schools has engaged with the community through
interactive dialogue and planning, as well as consistent communications, both from the system as a whole, and
through school communities. The SMCPS Recovery Plan was developed by a team of over 90 stakeholders, and
this plan was followed throughout the pandemic. It also stands as a living document, with adjustments made as
new data presented itself, and as new guidance was provided by local, state, and national health departments.
The multi-modal communication employed throughout the pandemic continued as institutionalized processes in
SMCPS and provided avenues for input from our stakeholders. With the SMCPS Comprehensive Strategic Plan
as an outgrowth of the Recovery and Reopening plans, stakeholder input is essential. Following our models of
gathering input, each element of planning - including Recovery, Reopening, and ESSER program elements were presented publicly at Board of Education meetings, where input and public comment are sought.
Additionally, updates are provided quarterly at Board of Education meetings to ensure ongoing communication
and dissemination of information. Further, SMCPS has standing meetings with the following groups who
provide ongoing input:
●
●
●
●
●
●
●
●
●
●
●
●

Equity Citizens Advisory Panel (ECAP)
Citizens Advisory for Special Education (CASE)
Focus groups identified through the Equity Needs Assessment
Parent Advisory through the Parent and Family Engagement office
Local Management Board
Head Start Policy Council
Virtual Academy Information Sessions
Education Association of St. Mary’s County
St. Mary’s Association of Supervisors and Administrators
Homeless Prevention Board
Superintendent’s Student Leadership Advisory Council (SSLAC)
Superintendent’s Advisory Group of Employees (SAGE)

SMCPS is in partnership with an Equity consultant firm conducting an Equity needs assessment with staff and
stakeholders to provide objective insights related to how we are addressing equity, opportunity, and access
across all programs. Information from this needs assessment, coupled with our data reflecting
disproportionately affected student groups during the pandemic, guides and informs our work.
SMCPS also recognizes that we need to be prepared, and the work done with stakeholders has served our
community well. On a bi-weekly basis, since the beginning of the pandemic, SMCPS has presented updates at
Board of Education meetings as well as through ongoing communications via letters directly to families. A full
list of these communications is archived on our website, and the full library of videos, including Board of
Education updates are hosted on our YouTube channel. Communication since March 2020 has included:
● 23 system-wide letters (in English and Spanish)
● 6 Town Halls
● 24 Board of Education Meetings with Updates
3

●
●
●
●
●
●
●

570K Users viewed our Website resources in over 2.6M sessions
160K Views of YouTube Video resources
733K Twitter Engagements
1.8M Facebook Impressions
3,837 School Messenger broadcasts (from all sites directly to individual families, students, and staff)
1,766 SMOREs with 962K views (from all sites)
And an uncountable number of Schoology Messages directly to users

Ongoing communication and collaboration with our stakeholders ensures a seamless and continual process for
input in the planning and execution of systemic plans.
Throughout the collaborative process of decision making, data review and analysis is critical. Weekly meetings
in the Division of Instruction include regular review of data - including that which was submitted on a quarterly
basis to the Maryland State Department of Education (MSDE) during the 2020-2021 school year. A deeper dive
into SMCPS data provides the focus areas of the 2021-2022 Comprehensive Strategic Plan.
Needs Assessment Process
St. Mary’s County Public Schools (SMCPS) continues to analyze data elements consistent with the Maryland
School Report Card data, with specific focus on two key areas - both academic achievement and culture/climate
data. To this end, during the pandemic, traditional elements of school system data - such as state testing data and
behavioral/discipline data - were not available. Nonetheless, the two areas of academics and culture/climate still
provide focus.
For the 2020-2021 school year, instruction was delivered in different and innovative ways, including a range of
remote/virtual learning, hybrid learning, and in-person learning. In these different modalities, the alignment of
instructional outcomes remained the same - with the consistency of the Maryland College and Career Readiness
Standards (MCCRS) and State Standards. SMCPS employed Schoology as its learning management system,
and grading of student performance was aligned to the MCCRS. Therefore, grading remained a consistent
element of academic performance that could be reviewed longitudinally as a measure of comparison across
pre-pandemic and pandemic years.
For culture and climate, typical reporting of discipline data (such as suspensions) would be inaccurate based on
the number of days students were on either a virtual or hybrid schedule. However, social, emotional, and mental
health data do provide important information for planning and providing supports for students in the 2020-2021
school year.
Data from these two areas academics and social/emotional health were reviewed consistently throughout the
year. The process included a comprehensive review and analysis of data. In this process, key steps included:
● Initial Review of Data:
This process includes ongoing data collection and review of systemic data to determine where students
were on track or where gaps may exist in the areas of:
○ Student Performance - Reviewing multiple data sources, including such measures as academic
grades, credits earned, and formative assessments. Typically, this would also include summative
state assessment data, which has been absent during the pandemic.
○ Attendance - Reviewing longitudinal data as well as average daily attendance. For 2020-2021,
attendance data included a composite set of data including virtual engagement through online
platforms, as well as in-person and hybrid learning attendance.
○ Social/Emotional Learning and Behavioral Health - Reviewing referral information, counseling
ratios, and data on counseling support sessions.
○ Questions in the process include:
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■ What trends do you notice?
● Within or across groups?
● Within or across years?
● Alignment to System Focus Areas:
A review of data as it reflects focused areas for:
○ Recovery and Reopening - Focused work for assisting students in transitioning back to in-person
learning.
○ ESSER - Activities designed to address needs associated with the coronavirus pandemic.
○ Maryland Blueprint for Education - Aligned activities for moving students forward toward goals
for College and Career Readiness.
○ Questions in the process include:
■ Do the data provide focus as they relate to overarching goals?
● Identification of Focus Areas:
This process includes drilling down to more granular levels, illuminating specific areas of attention. This
process includes○ Overall Review - Overall analysis of composite data across broad areas of focus for available
data sources.
○ Disaggregation - Deeper examination of data for specific student groups, structural delineations
(e.g., schools, levels, content).
○ Areas of Disparity - Identification of areas of underperformance or underrepresentation of
success in specific areas.
○ Equity Review - Identifying equity gaps, where areas of disparity in the data may be present for
student groups, or where opportunities to succeed may have been negatively affected (e.g., by the
COVID-19 pandemic learning environments).
○ Questions in the process include:
■ What are differences you notice in the data?
● Between school years?
● Between student groups?
● Between the standard and the level of performance?
● Root Cause Analysis:
Deeper and thorough analysis of the disaggregated data, with specific attention to causation.
○ Questions include:
■ Are there elements that seem illogical, unusual, or disruptive of a pattern? Why?
■ Is the data set complete? Are there values missing?
■ Are there areas of positive growth that can be explained by an intervention or action?
What is at its root cause?
■ Are there areas of decline that can be explained? What is at its root cause?
■ Are there gaps that closed between student groups? Widened?
■ What are contributing factors?
● Action Planning:
Identifying next steps for focus and implementation of programs and interventions.
○ Alignment - Ensuring alignment with both need and overarching goals.
○ Questions in the process include:
■ Are there specific interventions or actions to address the identified root cause(s)?
■ What strategies can be employed to address the identified area(s)?
■ How will interventions address issues of equity?
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Focus on Equity
In December 2019, the Board of Education of St. Mary’s County passed Policy ACA: Educational Equity,
which requires, among other processes, “identifying and dismantling barriers to equitable access.” Further, it
states that SMCPS must apply an equity lens in its decision-making, actions, and evaluation. In the process of
data review, specific attention in the planning and implementation of evidence-based interventions was focused
on ensuring that those interventions respond to students’ social, emotional, and academic needs and address the
disproportionate impact of COVID-19 on underrepresented student subgroups.
Further, to further ensure that all voices are heard and stakeholders have an opportunity to share their
experiences, perceptions, and concerns, an Equity Needs Assessment is currently being conducted through
Insight Educational Group. This contracted service ensures that an objective third party collects, reviews,and
analyzes the data collected through surveys and focus groups that can be coded, triangulated, and analyzed for
patterns and trends. This data, coupled with Insight’s recommendations, will inform school system decisions.
Lastly an Educational Equity Citizens’ Advisory Committee group (EECAC) is being formed to review the
report from the Equity Needs Assessment and provide ongoing consultation and support for SMCPS equity
initiatives.
Ongoing Equity reviews will further strengthen professional development opportunities at the schools with the
Equity Assurance Coordinator and the school based equity liaisons. From this work, SMCPS will develop a
schedule and bank of equity based professional development to offer a full complement of training for staff.
Additionally, the Equity lens will be applied across the system, including human resources, and instructional
program offerings.
Overview of Data
The data analysis process at the system level is replicated at the site level with quarterly review of key data
snapshots consistently reported and provided to school leadership and data teams. At the system level, this
process was followed to identify the areas of focus:
Focus Area 1: Providing Tailored Academic Programs for Supporting Recovery, Acceleration, and
Success for High School. This Freshman Academy is designed to provide scaffolded, individualized,
and engaging instruction to students who have struggled academically as they enter high school by
providing a supportive pathway to earning credit and academic success.
Focus Area 2: Providing Social, Emotional, and Mental Health Supports. Expanding support, to include
mental health specialists, social workers, counselors, school psychologists, and pupil personnel workers
who will provide specific attention to mental health needs as students transition to an in-person learning
environment.
Focus Area 1: Academic Programs for Supporting Recovery and Acceleration - The Freshman Academy
Goal
To provide scaffolded, individualized, and engaging instruction to students who have struggled academically as
they enter high school to provide a supportive pathway to earning credit and academic success.
Rationale and Overview
One of the most important roles public schools play is ensuring students successfully complete a program of
study that earns them a high school diploma. According to data released by the U.S. Department of Education’s
6

National Center for Education Statistics, American students are graduating at a higher rate than ever before. For
those who didn’t make it to graduation, their troubles most likely began long before senior year, in ninth grade.
The transition to high school can be challenging for many students. For the school year ending 2019, 91.1% of
students were promoted to grade 10 (8.9% retained). In raw numbers, this represented an increase in retention
rates over the last three years, with 108 students retained in grade 9 in 2017, 135 in 2018, and 148 in 2019. Of
this population who did not earn credits in 2019, 74% were identified as economically disadvantaged, and 23%
were students with disabilities. In 2020, the percentage of repeating grade nine students increased to 9.4%, and
for the 2020-2021 school year, SMCPS has seen an increase of students earning a failure grade - 30% of
students failing at least one core content course. The increase of failing grades for economically disadvantaged
and African American students is evident; and thus the disproportional data set for this critical area of
achievement makes the focus an imperative.
For the 2020-2021 school year, in reviewing the overall grade distribution for high school students (grades
9-12), the overall review presents a relative normal distribution of grades, split across earned grades for content
areas:

However, in drilling down to 8th and 9th grades, specifically, achievement gaps are evident by race/ethnicity:

(note: American Indian/Alaskan Native <5 for grade 8 and <10 for grade 9)
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Achievement gaps are also evident for students receiving special services at the secondary level:

Ainsworth and Easton (2012) note that “failures during the first year of high school make a student much less
likely to graduate.” Their On-track indicator as predictor of high school graduation identifies students as
on-track if they earn at least five full-year course credits and no more than one semester F in a core course in
their first year of high school. “On-track students are more than three and one-half times more likely to graduate
from high school in four years than off-track students. The indicator is a more accurate predictor of graduation
than students’ previous achievement test scores or their background characteristics."
In 2008, SMCPS opened a program designed to target supports for students who were at risk in academic
achievement to help them through the pathway to earn a high school diploma. This program was designed with
low class sizes (under 15 students in each course), focused attention on social/emotional learning, counseling,
and team-focused learning. The program initially began as a ninth grade program and expanded with the cohort
of students to include each high school grade, 9-12, with a cohort of approximately 65 students per grade level
from across all three high schools in SMCPS, thereby tripling the number of ninth grader students served
through this program. This program has been highly successful, with an average graduation rate of 93% for
students in the program. The most critical year in this program is grade 9 as it helps students who had academic
challenges in middle school transition successfully to the rigors of high school and find a path to successfully
earning credits in courses toward high school graduation.
With extended closures, online learning, and hybrid learning environments, some students have struggled - and
students who have academic challenges found these struggles amplified. It is imperative that we provide a path
for students to regain their academic footing, and the Freshman Academy provides a foundation for this success.
Therefore, our aim is to expand the Freshman Academy pathway to each of the home high schools, capitalizing
on the elements of the program that have proven successful in supporting students - small class sizes,
personalized learning, focused team-centered instruction, counseling, and social/emotional support. This
program’s expansion is implemented as a Tier II intervention, providing small group instruction for students,
specifically aimed at their academic and social/emotional learning needs.
This Fairlead Freshman Academy program is designed specifically to address learning gaps for students, with
focused attention for students who have had academic struggles in the 2020-2021 school year. Students in grade
9 will be identified for this program based on their middle school academic performance, specifically over the
last two school years (SY20 and 21), which were impacted directly by the COVID-19 pandemic. Moving
forward, the program will continue with a focus on students who have struggled academically with a focus on
differentiation and personalized learning. The program focuses on students at risk academically, which have
included disproportionate numbers of students from student groups identified above.
With over a decade of success with this program, and evidence of a significant impact on students’ graduation
rates, this program builds upon the proven practices with focused attention to students’ social, emotional, and
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academic needs. With greater numbers of students who are underachieving and academic struggles amplified by
the impact of COVID-19, this program will address the direct need of students.
The Freshman Academy will be instituted at each of the three SMCPS high schools - Chopticon High School,
Great Mills High School, and Leonardtown High School - with a dedicated program for up to 75 students per
school, increasing the number of students served by 160 students. This will maintain the
successfully-implemented program limit of 15 students per course. Students will be scheduled in a small
learning community environment, with the following courses scheduled together:
● English 9
● Mathematics (either Algebra I or Geometry)
● Science (Earth/Space Science)
● Social Studies (US History)
● Freshman Seminar
The Freshman Seminar course provides students with opportunities for academic enrichment and assistance, as
well as the chance to improve organizational and communication skills, and meeting the social-emotional and
career development needs of students.
Team planning is an essential element of scheduling and staffing, where teachers in this academy work
collaboratively both in planning and in addressing individual student needs through ongoing analysis of
achievement, attendance, and behavior data.
Students will have two elective periods to complete other graduation requirements (e.g., fine arts, physical
education) that will be scheduled in the comprehensive high school program. These periods will also ensure
they are part of the broader high school community.
Focus Area 2: Providing Social, Emotional, and Mental Health Supports
Goal
To provide expanded support, inclusive of mental health specialists, social workers, counselors, school
psychologists, and pupil personnel workers, who will provide specific attention to mental health needs as
students transition to an in-person learning environment.
Rationale and Overview
Extended closures, hybrid learning, and virtual learning environments helped maintain a continuity of
instruction for students. There were also challenges for some students as isolation and the lack of social
interactions with peers and others impacted social and emotional growth opportunities. The anticipated
social-emotional needs of students following the COVID-19 pandemic suggest that schools must be prepared to
provide a broad and cohesive array of support to students and staff. A variety of stressors were experienced by
students and educational staff including the loss of family members, social isolation, illness, financial
challenges, limited access to physical and mental health care, food insecurity, and gaps in academic and social
instruction. These stressors have impacted the greater school community in multiple ways, leading to a need for
a diverse and flexible approach to both social-emotional and academic service delivery.
The extended closures and interrupted school time have impacted our students. In October 2020, for example,
13 Emergency Petition processes were initiated locally. Due to COVID-19, there is an ever greater need for
mental and behavioral health intervention. Rising rates of anxiety and depression along with feelings of
self-harm are of grave concern - Mental Health America Report - 2021 The State of Mental Health in America.
Data from this report shows that levels of suicidal ideation are at the highest level ever recorded. State and local
areas are reporting increased rates in domestic violence, substance use, abuse/neglect and mental health
concerns in both students and their families.
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Locally, data shows an increase in mental and behavioral health concerns for all students. These needs have
expanded and have been compounded in our marginalized and non-marginalized populations. In 2018 from
August 1 - September 22, there were 23 risk assessments for suicidality completed. In 2019 from August 1 September 22, there were 23 risk assessments for suicidality completed. In 2020 from August 1 - September
22, there were 3 risk assessments for suicidality completed. This was during building closure. For the current
school year from August 1 to September 22 there have been 54 risk assessments for suicidality completed.
There have been more this year than the past 3 years combined.
There has also been an increase in emergency mental health petitions for students. In the 2019-2020 school year
there were approximately 13 known emergency mental health petitions in St. Mary’s County for children under
18. There were 15 known emergency petitions each for June, July, and August of 2021.
Lastly, our families are also struggling. The number of child abuse reports has risen dramatically this year. For
comparison, In 2019 from August 1 - September 22, there were 25 child abuse reports made by school staff. In
2020 from August 1 - September 22, there were 13 child abuse repots made by school staff. Data from 2020
was during building closure. For the current school year from August 1 to September 22 there have been 56
child abuse reports. This is more than the past two years combined for the same time period.
It is anticipated that many students and staff will experience typical levels of mental wellness when provided
with high-quality school-wide social-emotional-behavioral (SEB) intervention that is focused on shared values
agreed upon by the school community; SEB and self-regulation skills that are taught and acknowledged;
predictable, safe environments; and supportive social relationships. This focus supports the needs of all
students and staff, including those who have experienced trauma as a result of the pandemic. It is anticipated
that our students will require support and services of varying degrees. Providing a continuum of these more
directed services will enable school teams to identify these students and quickly allow them access to the
targeted services they require. In addition, there will be students who require more intensive strategies to
address higher levels of mental health needs or heightened responses to trauma. Again, school teams that are
able to provide high quality schoolwide support and assess the need for targeted interventions that can be
implemented efficiently, will then be able to direct more individualized support to those students whose
circumstances require a more intensive level of intervention.
School teams must be able to plan for the needs of their community by surveying students and caregivers and
examining data to ensure that their schoolwide supports are in place. Regular and ongoing data review upon the
reopening of schools will allow teams to identify students who need increased levels of programming and will
guide the assignment of function-based supports that can be delivered efficiently and effectively.
Additionally, COVID-19 has compounded an already serious problem within our schools: chronic absenteeism.
During the pandemic as students left school buildings to transition to virtual learning, many students
disappeared from virtual classroom opportunities. Increased stressors such as lack of technology connectivity
and food and housing insecurity caused many students to disconnect from their virtual learning. Greatly
impacted have been our students from marginalized backgrounds to include students of color, English Language
learners, students with disabilities, students from low-income communities, students experiencing homelesness,
and children and youth in foster care. For example, of 1138 students who did not actively log in during the year
to the online platform, 633 (56%) were identified as economically disadvantaged (compared to 35%
system-wide of students identified as economically disadvantaged). As students return to classrooms in the
Fall, school staff must implement practices that can reduce chronic absenteeism and strengthen the social and
emotional aspects of learning for all students.
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School-based MTSS teams implement a comprehensive multi-tiered system of support to ensure that academic,
behavioral, social, and emotional support are made available to every student. A primary focus of these teams
will be on both attendance and mental health to support prevention and early intervention enlisting support from
other school staff such as counselors, pupil personnel workers (PPWs), social workers, nurses, and school
administrators. Schools create a supportive and engaging climate that establishes positive relationships,
recognizes improved attendance, educates and engages students and families about the importance of attendance
and achievement, and establishes attendance goals. This model includes 3 Tiers of Intervention to reduce
chronic absences. All schools engage all students using a Tier I universal attendance approach that includes best
practices for educating students on the importance of daily attendance. Students who are not responding to the
Tier I approach are then referred for Tier II intervention for additional targeted group or individual
interventions. Pupil Service Team (PST) meetings are conducted to address students that are consistently absent
and are referred for Tier III intensive, individualized intervention.
School psychologists will be needed to address the academic skill gaps, along with emotional and social
regression of students. Children are routinely screened for milestones in reading, math, and writing and
participate in assessments to determine which schools are providing instruction for children to attain
proficiency. With the disruption to the learning process, loss of this instruction, and lack of assessment data,
school psychologists are responsible for helping schools meet the needs of diverse learners, including
identifying and making eligible those students who are in need of special education services. Increased staffing
will allow school psychologists to focus on prevention and intervention strategies: academic intervention,
behavioral intervention, trauma treatment, and mental health concerns .
The Pupil Services Teams must come together early to review attendance data and focus on early warning signs.
Enhanced communication and additional outreach amongst these students and families to build relationships is
critical to support student re-engagement. Pupil personnel workers will lead this work as they connect with
families through multiple means to include home visits. PPWs will identify any barriers that may lead to
attendance issues, implementing a positive, problem solving approach that seeks to address the root causes of
absenteeism and work closely with families to identify appropriate interventions.
As members of the multidisciplinary team, school social workers provide services to enhance the emotional
well-being of students and improve their academic performance. St. Mary’s County Public Schools will
continue to implement a tiered system of support to address the mental health and social emotional needs of
students. To support students as we are recovering from the COVID-19 pandemic, St. Mary’s County Public
Schools will expand our capacity to provide sufficient mental health, social-emotional and supportive
counseling services to address the needs of students and families. This includes prevention,
intervention/treatment, and case management services and supports. As students begin returning to the
classroom, school staff will be watching for new signs of social phobia or discomfort, understanding that
students may struggle to transition seamlessly back into the social setting they successfully navigated prior to
COVID-19. Early intervention to identify problems and connect students to needed services and supports is
critical. Children and adolescents are more likely to receive needed mental health care in their school than in
any other setting as they offer a more accessible, less stigmatizing environment than traditional
community-based mental health settings. SMCPS implements multi-tiered mental health supports and services
including age-appropriate mental health education for all students.
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Areas of Focus:
Reporting Requirements

12

Local ESSA Consolidated Strategic Plan Reporting Requirements

(Complete a separate plan for each area of focus)

Area of Focus #1:

Academic Programs for Supporting Recovery and Acceleration - The Freshman Academy

1. Based on the analysis of local academic and non-academic data, identify the area of focus where the
local school system did not meet the goals (areas where the local school system is performing below
expectations). In the response, provide the rationale for selecting the area of focus, including the
implementation of strategies and/or evidence-based interventions to support student achievement.
Describe priority strategies and/or evidence-based interventions to address disparities in achievement to
improve student performance and to measure and address learning loss. As school systems respond to
area of focus #1, refer to page 13 to guide your response to address specific student groups.
a. Description. Describe Area of Focus #1 and how it aligns with your system’s educational equity policy.
Describe the rationale for selecting the area of focus (up to 1,000 characters).

In the review of all data, an equity lens is applied, consistent with Policy ACA. In the process of data review,
specific attention in the planning and implementation of evidence-based interventions was focused on
ensuring that those interventions respond to students’ social, emotional, and academic needs and address the
disproportionate impact of COVID-19 on underrepresented student subgroups. This Fairlead Freshman
Academy program is designed specifically to address learning gaps for students, with focused attention for
students who have had academic struggles in the 2020-2021 school year. Students in grade 9 are identified
for this program based on their middle school academic performance, specifically over the last two school
years (SY20 and 21), which were impacted directly by the COVID-19 pandemic. Some students were
disproportionately impacted as a result of the COVID-19 closures, including students who receive Free and
Reduced Meals. This program provides direct supports, with a focus on students who have struggled
academically with a focus on differentiation and personalized learning. The program focuses on students at
risk academically, which have included disproportionate numbers of students from identified student groups.
Additional information can be found in the Executive Summary.
b. Analysis. To support student achievement, provide an interpretation or justification for data used to
identify this need. (up to 1,000 characters).
For the school year ending 2019, 91.1% of students were promoted to grade 10 (8.9% retained). In raw
numbers, this represented an increase in retention rates over the last three years, with 108 students retained in
grade 9 in 2017, 135 in 2018, and 148 in 2019. Of this population who did not earn credits in 2019, 74%
were identified as economically disadvantaged, and 23% were students with disabilities. In 2020, the
percentage of repeating grade nine students increased to 9.4%, and for the 2020-2021 school year, SMCPS
has seen an increase of students earning a failure grade - 30% of students failing at least one core content
course. The number of failing grades in core subjects in grade 9 for economically disadvantaged (41%) and
African American students (36.1%) is evident; and thus the disproportional data set for this critical area of
achievement makes the focus an imperative.
Further detail is provided and expanded in the Executive Summary.
c. Identify the root cause (s) for area of focus #1 and describe how you intend to address them (up to 1,000
characters).
Students who experience challenges in their first year of high school with the transition to larger classes and a
larger high school environment may fall behind, impacting their ability to graduate on time. As students
transition to the larger school environment at each level, this transition provides both more independence for
students, as well as increased rigor in the content. The expectations and learning standards associated with
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reading and writing increases each year across all content areas. Coupled with the larger school environment,
students who may be overwhelmed with these new structures can face challenges, which could be addressed
by offering additional orientation and articulation programs for students, families, and staff. Further, as
students’ transition between each level, the discipline approach changes from teaching expectations to
adhering to handbook consequences. Finally, grading expectations impact students as they transition from
standards-based reporting to letter grades to earning credits. With extended closures, online learning, and
hybrid learning environments, some students have struggled - and students who have academic challenges
found these struggles amplified. Identifying students at the end of 8th grade who may already be showing
risk factors such as poor grades and/or little connection to the school community will be those students that
we will enroll in the Freshman Academy. The Freshman Academy is designed to be a “school within a
school” providing a specially selected team of teachers (English 9, Algebra I, U.S. History, Earth/Space
Science, and a Freshman Seminar course (that fosters development of executive functioning skills) that work
together to support this cohort of students throughout their Freshman year. This support is designed to
mitigate the transition issues that many students that have traditionally struggled overcome.
d. Identify and describe evidence-based interventions to measure and address learning loss (up to 1,000
characters).
This Fairlead Freshman Academy program is designed specifically to address learning gaps for students,
with focused attention for students who have had academic struggles in the 2020-2021 school year. Students
in grade 9 will be identified for this program based on their middle school academic performance,
specifically over the last two school years (SY20 and 21), which were impacted directly by the COVID-19
pandemic. Moving forward, the program will continue with a focus on students who have struggled
academically with a focus on differentiation and personalized learning. The program focuses on students at
risk academically, which have included disproportionate numbers of students from student groups identified
above. The program initially began as a ninth grade program and expanded with the cohort of students to
include each high school grade, 9-12, with a cohort of approximately 65 students per grade level from across
all three high schools in SMCPS, thereby tripling the number of ninth grader students served through this
program. This program has been highly successful, with an average graduation rate of 93% for students in
the program. The most critical year in this program is grade 9 as it helps students who had academic
challenges in middle school transition successfully to the rigors of high school and find a path to
successfully earning credits in courses toward high school graduation. Freshman Academy will utilize the
research-based intervention School Connects within the Freshman Seminar course to foster self-advocacy,
self-regulation, and executive functioning skills. The students will also be in small classes (class cap of 15).
The students will have required assessments that will be taking in the beginning of the year, during the year
and at the end of the year to address learning loss in “real time”. Use of Schoology, small group and
individual tutoring, and Edgenuity will all be tools used by the Freshman Academy staff to address the
learning loss and deficits students may experience in attaining content standard mastery.
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Area of Focus # 1: Academic Programs for Supporting Recovery and Acceleration - The Fairlead Freshman Academy
1.

Goals

Using the chart below, identify goals, objectives, and strategies and/or evidence-based interventions that will be implemented to ensure progress. In your
response, include how your educational equity policy impacted the selection and use of evidence-based interventions/strategies to address the need, the
evaluation of the effectiveness of the intervention, and the use of an equity lens in the evaluation. In addition, include timeline and funding source (s). As you
consider funding source, take into consideration federal, state, and other available sources.

To provide
scaffolded,
individualized, and
engaging
instruction to
students who have
struggled
academically as
they enter high
school to provide a
supportive
pathway to earning
credit and
academic success.

Objectives

As a result of
participation in the
Freshman
Academy, 95% or
more of students
enrolled will earn
credits to advance
to grade 10, on
track for high
school graduation.

Identify priority strategies and/or
evidence-based interventions.
Describe the impact of the LSS’s
educational equity policy on the
selection of interventions to address
needs.
● Identify students who struggled
academically in grade 8 who can
benefit from smaller learning
community focused on academic
and social/emotional learning

● Provide specific program, staffed
as smaller learning community
including grade 9 freshman
academy staff for English,
mathematics, science, social
studies, and freshman seminar,
with embedded team planning
● Provide additional staffing
support including instructional
resource teacher (IRT), counselor,
and special education staff
● Develop and implement freshman
seminar focused on providing
support to students in academics
and social/emotional supports
● Weekly data review led by IRT to
individual students’ progress,
identify interventions, and
facilitate collaborative planning
● Provide interventions as
appropriate for students

Timeline

● Summer 2021
● Summer 2021,
with opening
program for
2021-2022
school year
● Daily team
planning to
review needs,
plan
collaboratively,
and
identify/support
interventions

Funding Source (s)

Title I Part A
Title I Part C
Title I SIG
Title II Part A
Title III EL
Title III
Immigrant
Title IV Part A
Title V RLIS
IDEA
McKinney Vento

☑Local Funding
State Funding

☑ESSER Funds II or III
Other (funding source)
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Describe how you will evaluate the effectiveness
of the intervention(s) / strategies. Describe how
you will use an equity lens as described in the
Education Equity regulation COMAR 13A.01.06
in your evaluation.
Program measures include student attendance,
local and state assessment data, grades,
retention, and graduation rates for the program.
School teams will meet regularly to review
student performance and provide interventions
as appropriate to areas of need. Team time is
built into the schedule for daily team planning
and provided through bi-weekly collaborative
planning sessions to review each student’s
performance and respond immediately, with a
focus on providing direct support to address
areas of achievement gaps. The goal is to
achieve a 95% (or greater) on time graduation
rate for the cohort. An equity lens will be
applied to the review of data, with specific
attention to ensuring students
disproportionately affected by the pandemic are
supported and gaps in achievement are
addressed.

Area of Focus #2:

Providing Social, Emotional, and Mental Health Supports

1. Based on the analysis of local academic and non-academic data, identify the area of focus
where the local school system did not meet the goals (areas where the local school system is
performing below expectations). In the response, provide the rationale for selecting the area of
focus, including the implementation of strategies and/or evidence-based interventions to
support student achievement. Describe priority strategies and/or evidence-based interventions
to address disparities in achievement to improve student performance and measure and address
learning loss. As school systems respond to area of focus #1, refer to page 13 to guide your
response to address specific student groups.
a. Description. Describe Area of Focus #2 and how it aligns with your system’s educational

equity policy. Describe the rationale for selecting the areas of focus (up to 1,000 character).
In the review of all data, an equity lens is applied, consistent with Policy ACA. In the process of data
review, specific attention in the planning and implementation of evidence-based interventions was
focused on ensuring that those interventions respond to students’ social, emotional, and academic
needs and address the disproportionate impact of COVID-19 on underrepresented student subgroups.
Extended closures, hybrid learning, and virtual learning environments helped maintain a continuity of
instruction for students. There were also challenges for some students as isolation and the lack of
social interactions with peers and others impacted social and emotional growth opportunities. The
anticipated social-emotional needs of students following the COVID-19 pandemic suggest that
schools must be prepared to provide a broad and cohesive array of support to students and staff. A
variety of stressors were experienced by students and educational staff including the loss of family
members, social isolation, illness, financial challenges, limited access to physical and mental health
care, food insecurity, and gaps in academic and social instruction. These stressors have impacted the
greater school community in multiple ways, leading to a need for a diverse and flexible approach to
both social-emotional and academic service delivery.
b. Analysis. To support student achievement, provide an interpretation or justification for data
used to identify this need. (up to 1,000 characters).
Greatly impacted have been our students from marginalized backgrounds to include students of color,
English Language learners, students with disabilities, students from low-income communities,
students experiencing homelesness, and children and youth in foster care. For example, of 1138
students who did not actively log in during the year to the online platform, 633 (56%) were identified
as economically disadvantaged (compared to 35% system-wide of students identified as economically
disadvantaged).
Data shows an increase in mental and behavioral health concerns for all students. These needs have
expanded and have been compounded in our marginalized and non-marginalized populations. In 2018
from August 1 - September 22, there were 23 risk assessments for suicidality completed. In 2019
from August 1 - September 22, there were 23 risk assessments for suicidality completed. In 2020
from August 1 - September 22, there were 3 risk assessments for suicidality completed. This was
during building closure. For the current school year (2021) from August 1 to September 22 there
have been 54 risk assessments for suicidality completed. There have been more this year than the past

16

3 years combined. There has also been an increase in emergency mental health petitions for students.
In the 2019-2020 school year there were approximately 13 known emergency mental health petitions
in St. Mary’s County for children under 18. There were 15 known emergency petitions each for June,
July, and August of 2021.
Lastly, our families are also struggling. The number of child abuse reports has risen dramatically this
year. For comparison, In 2019 from August 1 - September 22, there were 25 child abuse reports made
by school staff. In 2020 from August 1 - September 22, there were 13 child abuse repots made by
school staff. Data from 2020 was during building closure. For the current school year from August 1
to September 22 there have been 56 child abuse reports. This is more than the past two years
combined for the same time period.
c. Identify the root cause (s) for area of focus #2 and describe how you intend to address them (up
to 1,000 characters).
The extended closures and interrupted school time have impacted our students. In October 2020, for
example, 13 Emergency Petition processes were initiated locally. Due to COVID-19, there is an ever
greater need for mental and behavioral health intervention. Rising rates of anxiety and depression
along with feelings of self-harm are of grave concern - Mental Health America Report - 2021 The
State of Mental Health in America. Data from this report shows that levels of suicidal ideation are at
the highest level ever recorded. State and local areas are reporting increased rates in domestic
violence, substance use, abuse/neglect and mental health concerns in both students and their
families. Students and staff, including those who have experienced trauma as a result of the
pandemic. It is anticipated that our students will require support and services of varying degrees.
Providing a continuum of these more directed services will enable school teams to identify these
students and quickly allow them access to the targeted services they require. In addition, there will
be students who require more intensive strategies to address higher levels of mental health needs or
heightened responses to trauma.
d. Identify evidence-based interventions to measure and address learning loss
(up to 1,000 characters).
School-based MTSS teams implement a comprehensive multi-tiered system of support to ensure that
academic, behavioral, social, and emotional support are made available to every student. A primary
focus of these teams will be on both attendance and mental health to support prevention and early
intervention enlisting support from other school staff such as counselors, pupil personnel workers
(PPWs), social workers, nurses, and school administrators. This model includes 3 Tiers of
Intervention to reduce chronic absences. School psychologists are provided to address the academic
skill gaps, along with emotional and social regression of students. Children are routinely screened for
milestones in reading, math, and writing and participate in assessments to determine which schools
are providing instruction for children to attain proficiency. Increased staffing allows school
psychologists to focus on prevention and intervention strategies: academic intervention, behavioral
intervention, trauma treatment, and mental health concerns. Pupil Personnel Workers (PPWs) will
identify any barriers that may lead to attendance issues, implementing a positive, problem solving
approach that seeks to address the root causes of absenteeism and work closely with families to
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identify appropriate interventions. To support students as we are recovering from the COVID-19
pandemic, additional Social Workers are deployed to expand our capacity to provide sufficient
mental health, social-emotional and supportive counseling services to address the needs of students
and families. This includes prevention, intervention/treatment, and case management services and
supports. As students begin returning to the classroom, school staff will be watching for new signs of
anxiety/social phobia or discomfort, understanding that students may struggle to transition seamlessly
back into the social setting they successfully navigated prior to COVID-19.
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Area of Focus #2: Providing Social, Emotional, and Mental Health Supports
2. Using the chart below, identify goals, objectives, and strategies and/or evidence-based interventions that will be implemented to

Goals

ensure progress. In your response, include how your educational equity policy impacted the selection and use of evidence-based
interventions/strategies to address the need, the evaluation of the effectiveness of the intervention, and the use of an equity lens in
the evaluation. In addition, include timeline and funding source (s). As you consider funding sources, take into consideration federal,
state, and other available sources.

To provide
expanded support,
inclusive of mental
health specialists,
social workers,
counselors, school
psychologists, and
pupil personnel
workers, who will
provide specific
attention to mental
health needs as
students transition
to an in-person
learning
environment.

Objectives

SMCPS will use a
multi-tiered
system of mental
and behavioral
health support to
100% of students.
100% of students
that are identified,
referred, and have
consent for tier 3
mental and
behavioral health
supports will have
access to those
services.

Identify priority strategies and/or
evidence-based interventions.
Describe the impact of the LSS’s
educational equity policy on the
selection of interventions to address
needs.
● Identify students who need
intervention for social,
emotional, or mental health
needs.
● Provide a tiered system of
support interventions to meet
the individualized needs of
students
● Provide additional staffing at
the elementary level to support
the mental health needs of
students
● Provide additional staffing
(PPW, SSW, Counselors, etc.)
● Data will be collected and
reviewed quarterly

Timeline

● Summer 2021,
with opening
program for
2021-2022
school year

Funding Source (s)

Title I Part A
Title I Part C
Title I SIG
Title II Part A
Title III EL
Title III
Immigrant
Title IV Part A
Title V RLIS
IDEA
McKinney Vento

☑Local Funding
State Funding

☑ESSER Funds II or III
Other (funding source)
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Describe how you will evaluate the
effectiveness of the intervention(s) /
strategies. Describe how you will use an
equity lens as described in the Education
Equity regulation COMAR 13A.01.06 in
your evaluation.
Program measures include logs of
contacts, and support sessions.
Specifically for Tier 3 services, school
social workers will utilize pre and post
assessments to evaluate individual student
progress and overall program
effectiveness. Data will also be collected
to assess the impact of services on
individual student mental and behavioral
health needs.
In addition, ER visits/hospitalizations,
emergency petitions, risk assessments and
CPS report data will be collected. An
equity lens will be applied to the review of
data, with specific attention to ensuring
students disproportionately affected by the
pandemic are supported

Transferability of Funds Chart
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TRANSFERABILITY OF FUNDS CHART
Local school systems may transfer ESSA funds by completing this page as part of the Local ESSA Consolidated Strategic Plan submission.
Receipt of this chart as part of the Local ESSA Consolidated Strategic Plan will serve as the required 30 day notice to MSDE. An LEA may
transfer all or a portion of funds it receives under each of the programs listed below. The school system must consult with nonpublic school
officials regarding the transfer of funds. In transferring funds, the school system must: (1) deposit funds in the original fund; (2) show as
expenditure – line item transfer from one fund to another, and (3) reflect amounts transferred on expenditure reports.
TRANSFERABILITY OPTION WILL NOT BE UTILIZED
Total FY
2022
Allocation

Funds
Available
for Transfer

$

Title II, Part A
– Supporting
effective
instruction state
grants
$

$ Amount to be
transferred
out of each
program

Programs to which an LEA May Transfer Funds

Title I, Part A – Improving basic programs operated by LEAs
Title I, Part C – Education of migratory children
Title I, Part D – Prevention and intervention programs for children and
youth who are neglected, delinquent, or at-risk
Title II, Part A – Supporting effective instruction state grants
Title III, Part A – State grants for English language acquisition and language
enhancement
Title IV, Part A – Student support and academic enrichment grants
Title V, Part B – Rural education

$

Title IV, Part
A – Student
support and
academic
enrichment
grants
$

Title I, Part A – Improving basic programs operated by LEAs
Title I, Part C – Education of migratory children
Title I, Part D – Prevention and intervention programs for children and youth
who are neglected, delinquent, or at-risk
Title II, Part A – Supporting effective instruction state grants
Title III, Part A – State grants for English language acquisition and language
enhancement
Title IV, Part A – Student support and academic enrichment grants
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$ Amount to be
transferred into the
program

CSI/TSI Responses
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Comprehensive Support and Improvement (CSI),
Targeted Support and Improvement (TSI) Schools,
and SIG IV Schools
Please provide responses to address schools with areas of identification
1.

Comprehensive Support and Improvement (CSI) Schools.
a. For school systems with CSI schools, as a school system how are you supporting your schools
identified for low achievement? (up to 1,000 characters).
There are monthly meetings that include teachers, administration and central office
staff to review identified student data.

b. How are you supporting your schools identified for low graduation rate?
characters).

(up to 1,000

Schools identified are elementary schools

2. Targeted Support and Improvement (TSI) Schools.
a. For school systems with TSI schools, please list schools identified as a Targeted Support and
Improvement (TSI) schools, the student groups identified in each school, and the number of
students being served in each school (up to 1,000 characters).
The following three schools were identified by MSDE as a TSI School:
● Dynard Elementary
● George Washington Carver Elementary
● Leonardtown Elementary
These schools were identified in the area of special education for academic
achievement.
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Students with academic services (reading, written language, and/or math):
●
●
●

DES: 13
GWCES: 26
LES: 26

Students with speech only services:
● DES: 13
● GWCES: 10
● LES: 15

b. If the LEA’s TSI schools conduct a root cause analysis, describe trends in the findings of the
root cause analysis in the LEA’s TSI schools, if there are any.
Root Cause Analysis
● Teachers not trained in the use of supplemental instructional materials that
are currently available.
* Targeted assistance for special education students at GWCES for
Fundations from the Wilson Multi-tiered Systems of Professional
Learning and Teacher Support.
● Students do not spend adequate time reading at their independent and
instructional levels in school or at home.
● Students lack general phonics and literacy concepts and vocabulary.
● Students in targeted subgroups lack motivation, modeling, and
encouragement for reading at home.
● Attendance concerns for individuals in need of intensive interventions.
● Lack of background knowledge and experiences limits students when it
comes to reading certain text.
● Increase of EL students and families who do not speak English (GWCES).
● Students lack comprehension skills and expression in writing answers on the
MCAP.
● Teachers need support to build their capacity with language and literacy to
facilitate a co-teaching model.

c. Describe the process the local school system is using to plan and implement its support for TSI
schools.
(up to 1,000 characters).

Initially, when a school is identified as a TSI school by MSDE, a
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rehensive review of existing data occurs. This meeting involves the Division of
Instruction (DOI) with school system leadership from the various DOI departments,
including Equity, Engagement, and Early Access, Assessment and Accountability
Department, Curriculum and Instruction, and Special Education. The Departmental
Director for the area resulting in TSI designation (for example, special education)
will communicate and collaborate with the Chief of Equity, Engagement, and Early
Access; and the Assessment and Accountability Officer to ensure appropriate district
and community stakeholders are involved in the planning, approval, implementation,
and monitoring of the TSI plan. Examples for this would be the Director of Special
Education working with the Citizens Advisory for Special Education. In addition,
the TSI school will involve school-based stakeholders, including teachers,
Instructional Resource Teachers (IRT), administration, para-educators, parents, and
community members. School, district, and community members will work together
to review data charts and multiple assessment measures, redacted when necessary, to
determine the root cause interfering with student achievement, and to develop a TSI
plan. The TSI plan will be shared with stakeholders and approved for any TSI
school or schools if more than one TSI school is identified in the district. The
school’s TSI plan will include growth targets, the schedule and process for progress
monitoring, responsible staff, and an implementation schedule. The Equity Analyst
will also review the plan to ensure there are no resource inequities. The school
designated as TSI is obligated to work with the district team to implement its TSI
plan.
d. How are you supporting TSI schools by their student group identifications? Please provide
funding sources.
(up to 1,000 characters).
MSDE identified three schools in the area of special education in academic
achievement. We review pre, mid, and post data in reading, written language, and
mathematics—all data is reviewed, and achievement gaps are monitored per the
general and special education populations. Equity, Engagement, and Early Access,
Assessment and Accountability, Special Education, and Curriculum and Instruction
identify root causes and assist with assessing a plan based on individual needs.

e. Please provide the name(s), position, address and email address of the staff with
primary responsibility for administering/coordinating the LEA's TSI program.
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SMCPS Department Team
Mr. Scott Szczerbiak - Director of Special Education
Dr. Alex Jaffurs - Assessment and Accountability Officer
Dr. Kelly Hall- Chief of Equity, Engagement, and Early Access
Ms. Lisa Bachner- Director of Curriculum and Instruction
Assigned Supervisor of Special Education
Dynard Elementary Team
Mr. JR Beavers - Principal
Ms. Erin DiRenzo- Assistant Principal
Instructional Resource Teacher (IRT) representation
Special Education Teacher representation
General Education Teacher representation
Counselor representation
Leonardtown Elementary Team
Dr. Contina Quick-McQueen - Principal
Mr. Gregory R. LaCount - Assistant Principal
Instructional Resource Teacher (IRT) representation
Special Education Teacher representation
General Education Teacher representation
Counselor representation
George Washington Carver Team
Ms. Donna Thorstensen - Principal
Ms. Jessica Booze - Assistant Principal
Ms. Katie Kortokrax- Academic Dean
Instructional Resource Teacher (IRT) representation
Special Education Teacher representation
General Education Teacher representation
Counselor representation
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COMAR Requirements
• Educational Equity
• Gifted and Talented Education
• Comprehensive Teacher Induction Program
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Educational Equity
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Book:

Policies

Section:

A - Foundations and Basic Commitments

Title:

EDUCATIONAL EQUITY

Code:

ACA

Status:

Active

Legal:

Maryland Law: Education Article, 2-205(c) and (h) COMAR 13A.01.06

Adopted:

December 11, 2019

I. Purpose:
It is our purpose to ensure that all students, regardless of their individual characteristics, have
equitable access to and benefit from high-quality instruction as well as social and emotional
resources and support. Equitable access enables all students to become active and productive
members of the community and workforce and meet the school system’s ultimate goal of
eliminating achievement and opportunity gaps.
II. Policy Statement:
In order to achieve this purpose, the Board of Education of St. Mary's County (the Board) invests
in students, staff, families, and communities, by means of equitable strategies that are intentional,
systematic, sustained, collaborative, inclusive, and focused on high-quality teaching and
learning. Priority is given to identifying and dismantling barriers to equitable access such as
implicit bias and practices that result in disproportionate data.
The success of these strategies requires purposeful monitoring and evaluation. An equity lens
will be applied to review policies, regulations, and procedures. This lens will also be applied to
resources, programs, practices, decision-making, and/or actions that will impact our students.
The Board and all staff work together to build mutually valued relationships with our students,
families, and communities. The goal is to ensure that each student is prepared to become a
lifelong learner and an active, productive member of the community and workforce.
III. Definitions:
Definitions are defined in COMAR.
IV. Expectations for Evaluation, Review, and Updates
This policy will be reviewed and evaluated according to the Board's review schedule and/or as
federal and state laws and regulations change.
St. Mary's County Public Schools, Leonardtown, Maryland
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Book:

Regulations

Section:

A - Foundations and Basic Commitments

Title:

Educational Equity

Code:

ACA-R

Status:

Active

Adopted:

December 21, 2020

Last Revised:

December 21, 2020

The purpose of this regulation is to provide specific expectations for implementing the policy on
Educational Equity to ensure that all students, regardless of their individual characteristics, have
equitable access to and benefit from high-quality instruction as well as social and emotional
resources and support. The Superintendent of Schools must ensure that the staff develops
appropriate guidelines for applying an equity lens to programs, procedures, practices,
decision-making, resources, and actions impacting our students; the following guidelines shall:

A. Provide a culturally responsive, relevant curriculum, pedagogy, and instructional
materials inclusive of perspectives of all cultures and ethnicities, including individuals
with disabilities and marginalized peoples in the current curriculum. (IFC1; IJ-R2 IGA3)
B. Provide professional development and training focused on educational equity, to include
cultural responsiveness, culturally relevant teaching (CRT), implicit and explicit bias, and
disability awareness for all school and departmental staff to build the capacity to
understand and deliver culturally proficient instruction. ( GCL4)
C. Implement, manage, and maintain a system, department, and school-wide equity lens
protocol to increase access to opportunities for early learning programs, academies, and
pathways to strengthen readiness for post-secondary success for marginalized students.
D. Recruit, employ, promote, support, and retain a diverse workforce of effective
credentialed educators and support staff to provide access to and reflect the student
population’s racial, cultural, and individual characteristics. (GCC-R5)
E. Allocate resources and supports to achieve educational equity and ensure access to
technology, extracurricular opportunities, facilities, equipment, materials, and supplies
required to eliminate the achievement and opportunity gaps among all student groups.
(IEA6)
F. Provide translated resources and documents in languages representing the student
population and the school community to ensure equitable access to information for all
families. (KBD7)
G. Utilize accountability measures, analyze disproportionate data trends, conduct a gap
analysis to address any emergent inequitable educational outcomes and identify equitable
solutions, enhance learning, and eliminate achievement and opportunity gaps for all
students. ( IA8; IE9)
H. Coordinate prevention and intervention programs, provide services and resources for
marginalized students through an equity lens; to support schools, students, and parents by
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addressing the cognitive, behavioral, social-emotional, safety, and alternative education
needs to maximize student achievement and promote a safe and healthy environment for
all students. (JLC-R10).
I. Leverage community partnership strengths to increase students’ equitable opportunities
that positively influence the school climate and culture. ( KCA11; KM12; KC13)
Within the context of these guidelines, the following definitions apply:
A. Cultural Responsiveness – the ability to learn from and relate respectfully with people
of your own culture as well as those from other cultures (National Center for Culturally
Responsive Educational Systems (NCCRESt)
B. Culturally Relevant Teaching (CRT) – Pedagogy empowers students intellectually,
socially, emotionally, and politically by using cultural referents to impart knowledge,
skills, and attitudes. (Gloria Ladson-Billings)
C. Educational Equity – Every student has access and support to the opportunities,
resources, and educational rigor they need throughout their educational career to
maximize academic success and social/emotional well-being and to view each student’s
individual characteristics as valuable. (COMAR 13A.01.06)
D. Equity Lens – The impact on all marginalized student groups addressed when
considering any program, practice, decision, or action, with a strategic focus on
marginalized student groups identifying and eliminating potential barriers. (COMAR
13A.01.06)
E. Explicit Bias – Attitudes, beliefs, and actions that are on a conscious level and enacted
with harmful intent. (COMAR 13A.01.06)
F. Implicit Bias – Attitudes and stereotypes that affect our understanding, actions, and
decisions. These biases, which encompass both favorable and unfavorable assessments,
may be activated involuntarily and without an individual’s awareness or intentional
control. (COMAR 13A.01.06)
G. Inclusion – Process by which a school ensures that all individuals are engaged
participants in the learning environment and community. All students, families, and staff
members feel valued, respected, appreciated, and involved. Individuals see their unique
identities reflected in all facets of education, including staffing, curriculum, instruction,
and activities. (COMAR 13A.01.06)
H. Individual Characteristics – characteristics of each student, which include but are not
limited to: ability (cognitive, social/emotional and physical); ethnicity; family structure;
gender identity and expression; language; national origin; nationality; race; religion;
sexual orientation; and socio-economic status. (COMAR 13A.01.06)
I. Marginalized Groups – Groups and communities that experience discrimination and
exclusion (social, political, and economic) because of unequal power relationships across
economic, political, social, and cultural dimensions. (National Collaborating Centre for
Determinants of Health 2020)
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COMAR 13A.04.07 Gifted and Talented Education
(Click the link above to access the Gifted and Talented Education regulation)
Gifted and Talented Early Submission Date
1st submission to the MSDE GT Program Manager for review:

Window opens August 2, 2021

Conditional approval granted to LSSs

On or before September 30, 2021

COMAR 13A.04.07 Gifted and Talented Education
COMAR 13A.04.07.06 specifies that local school systems shall report the following information
in their Local ESSA Consolidated Strategic Plan.
1) The process for identifying gifted and talented students
A universal screening is conducted in third grade. All third grade students complete an online
assessment (Naglieri Nonverbal Ability Test, 3rd Edition). Additional achievement data
including, but not limited to, district content area assessments, Access, and MCAP data are
collected. All data collected are reviewed first by instructional supervisors in the Department of
Curriculum and Instruction and then by school based teams to determine gifted and talented
student identification.
Additional screenings occur in grades 4 and 5 as new students arrive to the district and returning
students need to be reconsidered for gifted identification. In grades 6-8, gifted screenings are
conducted upon request by the guardian, teacher, and/or student. Grade 6-8 screenings include a
review of MCAP data, InView results, and district content area assessments.
Changes made to the identification process during the pandemic
During the 2020-2021 school year, no gifted screenings occurred while students were
participating in virtual learning environments. As students returned to school buildings for
hybrid instruction (March -June 2021), gifted screenings resumed. Students that opted to remain
virtual were able to participate in GT screenings by appointment. All students that were in third
grade during the 2020-2021 school year but did not participate in the GT screening process will
be screened during the first marking period of the 2021-2022 school year.
2) The number of gifted and talented students identified in each school*
*The number of GT students in each school and local school system will be derived from
2020-21 Attendance Data Collections provided to the MSDE Office of Accountability
*The local school system does not need to include any information in this cell.
3) The percentage of gifted and talented students identified in the local school system
in 2020-21*
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*Local school systems must report the percentage and how it was calculated in this cell.
9.6% of SMCPS students in grades 3-11 were identified as gifted.
During the 2020-2021 school, gifted students were formally identified in grades 3-11.
As of June 11, 2021, SMCPS had 1,133 identified gifted students out of 11,828 total students
(grades 3-11).
1,133/11,828 = 9.6%
Due to the pandemic, universal screening in grade 3 did not occur as planned. Grade 3 students
that returned to school buildings for hybrid instruction were screened for gifted programming.
12.6% of grade 3 students that were universally screened were identified as gifted. Former grade
3 students that did not participate in universal screening will be screened this school year in
grade 4.
4) The schools that have been exempted from the identification of a significant
number of gifted and talented students and the rationale in 2020-21
Not Applicable. No schools in St. Mary’s County have been exempted from identification of a
significant number of gifted and talented students.
5) The continuum of programs and services
All students attending SMCPS will have the opportunity to engage in higher level thinking
activities and instruction. Instruction will continue to be differentiated according to students’
needs.
Students in grades 3, 4, and 5, who have been identified as Gifted and Talented in the area(s) of
reading and/or mathematics, begin receiving instruction using supplementary materials.
Supplementary materials include William and Mary Units, novel studies, and Challenging Word
Problems. This instruction is in addition to regular classroom instruction and may be delivered
as part of the flexible grouping, guided reading/math, or a pull-out program. Beginning in grade
5, students can apply to participate in the Science, Technology, Engineering, and Mathematics
(STEM) Academy.
In grades 6-8, the Accelerated English/Language Arts (ELA) classes address the needs of
students who require instructional experiences beyond the regular grade-level curriculum.
Students are provided appropriate levels of challenge through accelerated pacing and advanced
content. The content in the accelerated ELA courses is differentiated to provide students with
higher-level, more complex texts. Instruction is supported by strategies and tools students need
to engage students in active, fast-paced learning to develop the skills, habits of mind, and
concepts necessary to succeed in advanced English courses.
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In grades 6-8, students who demonstrate high levels of achievement in mathematics take
accelerated courses. Under the Common Core Curricula for Mathematics, students may be
placed in 6th Grade Accelerated Math, 7th Grade Accelerated Math and 8th Grade Algebra I.
High school credit is earned for completion of Algebra I. The content in the accelerated
Mathematics courses is designed to provide students with higher-level problem-solving skills
and to engage them in fast-paced learning to meet their academic needs. Students will examine
ratios, proportions, geometry concepts, and statistics and probability to best prepare them for
Algebra 1 and advanced mathematics courses as they advance to high school. Middle school
students can also continue to apply to participate in the Science, Technology, Engineering, and
Mathematics (STEM) Academy.
In grades 9-12, a variety of Honors, Pre-AP and AP level courses exist for students who are
motivated within a particular academic discipline. These courses are designed to develop the
study skills, rigor, and academic knowledge necessary to succeed in advanced studies.
In addition to advanced coursework, students can apply to participate in a specialized pathway.
These include:
● The Science, Technology, Engineering, and Mathematics (STEM) Academy - Grades
5-12
● The Academy of Visual and Performing Arts (AVPA)- Grades 9-12
● The Academy of Global and International Studies (GIS) - Grades 9-12
● The Academy of Finance (AOF) - Grades 9-12
● Dual enrollment with the local community college
School-based enrichment activities available to students include:
● Mock trial
● Drama productions
● Science Fair
● Speech contests
● Hour of Code events
● Student Government
● Model United Nations
● Robotics
● Destination Imagination
Changes made to the continuum of programs and services during the pandemic
Due to school building closures and virtual learning, elementary students were not able to be
screened within the original planned timeline. As a result, elementary gifted programming
resources were made available to all elementary staff during the 2021-2022 school year so that
materials could be used as appropriate with students, even in cases where a child was not
formally identified for gifted programming.
At the secondary level, no significant changes were made to the continuum of programs and
services.
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6) Data-informed goals, targets, strategies, and timelines for 2021-22.
Goals must be established using the equity lens as defined in COMAR 13A.01.06,
Educational Equity. Consult with your local school system equity point of contact.
Goal: Increase the effectiveness of the gifted screening process by identifying MSDE approved
assessments and/or checklists from the Maryland Model of Gifted Education that could be used
as part of the St. Mary’s County screening process in the future.’

Target(s)

Strategy(ies)

Timeline(s)

Identify cognitive ability
assessments, aptitude and
achievement assessments,
alternate assessments, and/or
checklists from the
Maryland Model of Gifted
Education that could be
utilized as part of the
SMCPS gifted screening
process beginning in
SY2022-2023.

Establish regular
GT/COMAR Focus Group
meetings with representation
from a variety of school
system stakeholders.

September – October 2021

Collect samples of
recommended assessment
materials.
Examine samples to
determine if any new
measures could be used to
improve the SMCPS gifted
screening process.

October 2021 – June 2022

October 2021 – June 2022

Goal: Develop a plan for documenting early evidence of advanced learning behaviors, PreK - 2.

Target(s)

Strategy(ies)

Timeline(s)

Create a plan for how early
evidence of advanced learning
behaviors will be documented
in grades pre-kindergarten
through grade 2.

Establish a subgroup of the
GT/COMAR Focus Group
with representation from a
variety of school system
stakeholders.

September – October 2021

Review current instructional
materials and determine
which advanced learning
behaviors are already
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October 2021 – June 2022

reinforced during classroom
instruction.
Determine if information
regarding additional
advanced learning behaviors
should be collected, and if
so, how.
In collaboration with the
GT/COMAR Focus Group,
create a plan for collecting
student data and
documenting evidence of
early learning behaviors in
pre-kindergarten through
grade 2.
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October 2021 – March 2022

March 2022 – June 2022

Comprehensive Teacher
Induction Program

39

Comprehensive Teacher Induction Program
Title 13A STATE BOARD OF EDUCATION
Subtitle 07 SCHOOL PERSONNEL
.01 Scope.
This chapter applies to a comprehensive induction program for new teachers. The purpose of this regulation is
to provide guidance for local school systems to establish a high-quality induction program that addresses critical
professional learning needs of new teachers, improves instructional quality, and helps inductees achieve success
in their initial assignments,
resulting in improved student learning and higher retention in the profession.
The induction program that each local school system designs shall reflect coherence in structure and
consistency in focus to ensure an integrated, seamless system of support.
Recognizing that "one-size-fits-all" induction programs do not meet the needs of new teachers, these regulations
establish the components of an induction program, allowing local school systems to build on their current
programs.
.04 General Requirements.
A. Each local school system shall establish and maintain a comprehensive induction program for all new
teachers.
B. The comprehensive induction program shall be designed to provide participating teachers with the
knowledge and skills necessary to be successful in their classrooms and schools to enable them to stay in the
profession.
Local school systems shall use the Maryland Teacher Professional Development Planning Guide develop the
program, which shall include the following professional learning activities:
(1) Before the school year begins, orientation programs for all teachers new to the local school system;
(2) Ongoing support from a mentor, including regularly scheduled meetings during non-instructional
time;
(3) Regularly scheduled opportunities for new teachers to observe or co-teach with skilled teachers;
(4) Follow-up discussions of the observations and co-teaching experiences;
(5) Ongoing professional development designed to address new teacher needs and concerns; and
(6) Ongoing formative review of new teacher performance, including classroom observations, reviews
of lesson plans, and feedback based on clearly defined teaching standards and expectations.
D. The district shall consider the need for staffing to:
(1) Plan and coordinate all induction activities;
(2) Supervise new teacher mentors;
(3) Communicate with principals and other school leaders about induction activities; and
(4) Oversee the evaluation of the comprehensive induction program.
E. The comprehensive induction program may provide annual training for principals, assistant principals, and
school-based professional development staff to familiarize them with the factors that contribute to teacher
attrition and retention, the learning activities and schedule for induction program participants, the role of
mentors and expectations for supporting mentors' work in schools, and the importance of school-level
coordination of support for new teachers.
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.05 Participation in the Comprehensive Induction Program.
A. All teachers new to the profession shall participate in all induction activities until they receive tenure.
Veteran teachers, in their first year of teaching in the district, shall participate in all induction activities designed
for veteran teachers for a minimum of 1 year.
B. To the extent practicable given staffing and fiscal concerns, local school systems shall adopt at least one of
the following options for teachers during their comprehensive induction period:
(1) A reduction in the teaching schedule;
(2) A reduction in, or elimination of, responsibilities for involvement in non-instructional activities other
than induction support; or
(3) Sensitivity to assignment to teaching classes that include high percentages of students with
achievement, discipline, or attendance challenges.
Comprehensive Teacher Induction Program
Section A- Comprehensive Teacher Induction Program (CTIP) Team Members
1. Please list the supervisor(s) of your CTIP. Include the names, positions, and responsibilities of those
individuals.
● Dr. Jeffrey Maher, Chief Strategic Officer, supervises the SMCPS Induction Program and
provides overall support in working with schools and offices in the system-wide implementation
of induction support.
● Heather Husk, Instructional Resource Teacher for Induction and Mentoring, provides initial and
ongoing training and support for mentors, plans and implements professional learning
experiences for new teacher hires including orientation and monthly seminars, and monitors the
progress of weekly on-site mentoring at school sites.
● Nicole Ayres, Alana Beatty, Bethany Hollaway, Kristina Fuentes, Lori Huff, Kim Knight, Kaci
Marschall, and April Ryan are Mentor-Facilitators of New Teacher Seminars. They plan and
implement the sessions for New Teacher Seminars.
● Lisa Dean and Ashley McCutchen are Behavior Specialists, Bernadette Scheetz is an
Instructional Resource Teachers for Schoology and EdTech are regular contributors of New
Teacher Seminar Sessions in their field and provide ongoing support to the new teachers.
2. Please provide information on your mentors.
Type of Mentor

Amount

Full Time Mentors

NA

Part Time Mentors

NA

Full Time Teachers

105

Total Number of Mentors

105
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3. Please provide the total number of probationary teachers being served by your CTIP.
There are 36 Conditional Non-Tenured Teachers as of September 30, 2021.
4. Please provide the average mentee to mentor ratio (example: 15:1).
The mentee to mentor ratio is 2.5 mentees:1 mentor

Section B- Comprehensive Teacher Induction Program Training and Supervision
1. Please describe the training that your mentors receive before and during their tenure as a mentor. When
does this training occur? What is the content?
SMCPS utilizes instructional mentors. An instructional supervisor operating out of the Office of
Strategic Planning and Communications oversees the mentors.
Annual training takes place through Mentor Supervisor visits to school sites during weekly/bi-weekly
mentor meetings and/or during summer months. Additionally, all new mentors complete the Skills for
Coaching and Mentoring course. This course includes an exploration of mentoring best practices,
methods for mentor communication, and the cycle of observation.
Administrators and new mentors are trained both through completion of the Skills for Coaching and
Mentoring course as well as team mentor training.
2. Please describe how school system administrators are trained on the roles and responsibilities of
mentors. When does this training occur? What is the content?
Administrators and new mentors are trained both through completion of the Skills for Coaching and
Mentoring course as well as team mentor training. Additionally, the supervisor assigned to support
induction also works with new administrators to assist them in understanding not only the induction
process but also the role of the mentor teams in their buildings.
Administrators are provided a briefing of required new teacher supports as well as guidelines for
selecting and supporting mentoring. Further, suggested activities and professional development
models are provided to school based administrators and mentors to use in the induction period.
3. Who evaluates the efficacy of individual mentors? What are the criteria and how is the data collected?
The SMCPS mentoring program is evaluated via empirical data, mostly qualitative but with some
quantitative as well. Data comes from weekly mentor logs, periodic surveys of mentees and mentors,
and surveys of New Teacher Seminar attendees. Periodically, HR shares teacher retention data as
well. The surveys of mentees include ratings of effectiveness for mentoring in the areas of
accessibility, collaboration, classroom observation, instruction, and timely, effective feedback. These
qualities are reviewed monthly through the submission of logs by the Instructional Resource Teacher
for New Teacher Induction. This review includes an analysis of the time spent by mentors and
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mentees meeting, the content of reflective logs, and a review of new teacher surveys and focus group
sessions. Feedback is provided periodically to administrators.
Section C- Comprehensive Teacher Induction Program Overview
1. Please describe your initial orientation process and the ongoing professional learning that is offered to
probationary teachers throughout the school year.
SMCPS’s Comprehensive Teacher Induction Program contains the following main components:
1. New Teacher Orientation - 2.5 days in August to welcome and orient new hires to SMCPS.
SMCPS’s Department of Human Resources and Instruction work together to facilitate this
program.
2. New Teacher Seminar - monthly conference-style sessions where new hires are supported
through professional development on general pedagogy, teacher technology, behavior
techniques, and system initiatives. Sessions are planned based on self-identified needs of new
teacher participants, data on county-based assessments, and classroom observation data.
Sessions are also organized for offerings based on the experience of the new hires including
conditional, new to teaching, and veteran new hires. Master teachers representing primary
grades, intermediate grades, middle school, high school, special education, special areas, and
interventionists lead sessions and support teachers as an additional layer of support.
3. Instructional Mentors - all non-tenured teachers are assigned an instructional mentor who
meets them an average of 40 minutes per week during non-instructional time. All mentors and
non-tenured teachers in a building meet together as a group either weekly or bi-weekly to
discuss school-based and system-wide initiatives as well as to collaborate on common
classroom issues or concerns.
4. An instructional supervisor operating out of the Office of Strategic Planning and
Communications oversees the new teacher induction program.
2. Please describe what opportunities probationary teachers have for observation, informal feedback, and
co-teaching with his/her mentor or peers.
Mentors and mentees complete one observation per month of either each other or another master
teacher in their building (or in another building for singleton courses). The full observation cycle is
completed including a pre-conference in which the purpose and focus of the observation is
determined, the actual observation, and a post-conference in which the observation is reviewed and
next steps are determined.
3. How are the needs and concerns of new teachers assessed and addressed through ongoing supports,
informal feedback, and follow-up?
New teachers participating in the orientation, monthly seminars, and weekly on-site mentoring report
feedback through anonymous surveys and participation in Schoology discussions. The session survey
responses collected after orientation and the monthly seminars determine the relevance of the provided
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learning opportunities as well as feedforward to plan for upcoming professional learning both with
their mentors and at the monthly seminars. The on-site mentoring is evaluated twice a year with an
anonymous survey. Each month, seminar participants post to a discussion board focusing on the
implementation of their learning in their classroom, successes, and challenges that arise.
4. Please describe how your district uses action plans and relevant data to improve the instructional
practice of your probationary teachers.
Professional learning experiences are determined from the mid-year teacher evaluations of the
non-tenured teachers based on observations by school principals and content supervisors. Data from
classroom observations comes from the Teacher Performance Assessment System (TPAS) rubric in
the areas of planning, instruction, environment, professional responsibilities, and student
growth/achievement. Quarterly, as observations are completed in the online platform, Perform, data is
reviewed for each area of professional practice reflected in TPAS at the component level. Data reports
are presented and discussed at administrator professional development sessions, and provided
individually to principals. Further, non-tenured teacher data is compared to tenured teacher data to
foster differentiated professional development as it relates to areas of disparity in the TPAS
components. Within the TPAS system is a “Plan of Assistance” process that school-based
administrators can use to target individualized professional development support for teachers related
to specific areas of needed improvement. This process is initiated when teachers demonstrate
unsatisfactory performance in two or more areas.

Section D- Comprehensive Teacher Induction Programmatic Evaluation
1. Please explain how the efficacy of your mentoring program will be evaluated. Be sure to include how

you plan to use teacher evaluation data, teacher perception data, and new teacher retention data.

1. Teacher Evaluation Data - The SMCPS Teacher Performance Assessment System (TPAS) data
is evaluated at mid-school year and at the end of the school year. Domains of strength and
concern are addressed through New Teacher Seminar support sessions for first year new
teachers. At school sites, mentor teachers are provided resources and support in the areas of
concern through bi-weekly newsletters.
2. Teacher Perception Data - New Teacher Seminar participants are surveyed at the conclusion of
orientation and monthly seminars to evaluate the relevance and engagement of the topics and
resources included in sessions. A mid-year and end-of-year survey is sent to all non-tenured
teachers to evaluate the effectiveness of the program.
3. New Teacher Retention Data - Ultimately, the goal of new teacher induction programs is to
retain effective teachers who build a career within the school system. Retention data is a
critical data point that is tracked through exit surveys and end of year reviews with new
teachers. Last year, (SY21) 91% of new teachers were retained. For the 9% that left, the
reasons are reviewed to determine if supportive structures could increase retention. As part of a
military community, some resignations were based on transfers, and other issues varied (e.g.,
the nature of teaching in a pandemic, external stresses, and no reason provided).
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2021 Local ESSA Consolidated Strategic Plan Clarifying Questions and Commendations Form
School System: St. Mary’s County Public Schools

Team Facilitator: Jonathan Turner

Based on the review of the local school system’s Local ESSA Consolidated Strategic Plan, the clarifying questions listed below require responses to
complete the review process. The clarifying questions are divided by reviewed sections. The final column lists commendations which demonstrate that the
school system exceeded performance expectations presented a uniquely innovative approach to improving opportunities for all students. Please respond to
all clarifying questions on or before the close of business on November 5, 2021. (Add additional rows, if required).
Section
Page #
Clarifying Questions/Comment
School System’s Response(s)
Commendations
Area of
13-15
What is the breakdown, by student
Targeting a specific population to
Focus #1
group, of students identified for the
*See table below
enable future success and account for
Fairlead Freshman Academy program?
lost instructional time due to the
COVID-19 pandemic.
Did the LEA intend to address reading
The Freshman Academy addresses all
and math through the Freshman
content areas, with differentiated course
Focus area is clear, concise, and
academy instead of making a separate
sections for each content area - English,
actionable.
area of focus to address both content
Mathematics, Science, and Social Studies areas?
for students in this program.
Area of
N/A
Utilizing national research to support
Focus #2
the root cause and rationale is a best
practice.
N/A
CSI/TSI
Root cause analysis for included
SIG IV
student and teacher needs.
Schools
34-38

SMCPS has a plan to assess those
students who missed the opportunity
last year. They address incoming
students and have a plan for each
grade level to teach students who are
identified as being GT. The big four
subjects have a plan to provide
additional challenges as well.

Gifted &
Talented

Due to MSDE October 2021

Page 1
46

Teacher
Induction &
Mentoring

44

Section D-Evaluation
How does SMCPS plan to use New
Teacher Retention data? (p.44)

The NT Induction section has been updated
to include this information
Ultimately, the goal of new teacher
induction programs is to retain effective
teachers who build a career within the
school system. Retention data is a critical
data point that is tracked through exit
surveys and end of year reviews with new
teachers. Last year, (SY21) 91% of new
teachers were retained. For the 9% that left,
the reasons are reviewed to determine if
supportive structures could increase
retention. As part of a military community,
some resignations were based on transfers,
and other issues varied (e.g., the nature of
teaching in a pandemic, external stresses,
and no reason provided).

Mid-year and end-of-year surveys are
offered to all non-tenured teachers to
evaluate effectiveness of the teacher
induction program. How are
non-tenured teachers surveyed to
determine what supports this teacher
group needs as the school year begins?

Surveys results are shared with mentors,
new teacher induction facilitators,
supervisors, and administrators. These
results include data disaggregated by level
and experience and by category (e.g.,
instruction, classroom climate, etc). This
feedback is used to frame content for new
teacher seminars, as well as mentoring
support sessions throughout the year.

Due to MSDE October 2021
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Page 2

Section

Page #

Student
Groups Area of
Focus #1

13-14

Student
Groups Area of
Focus #2

18

Clarifying Questions
Section 1.d.
Is there a breakdown, by student group,
of students identified for the Fairlead
Freshman Academy program? (pgs.
13-14)

School System’s Response(s)

Outside of the freshman academy, are
there other opportunities for students
K-12 to remediate the loss of learning?
(pgs. 13-14)
Section 1.d. (p.18)
How will staff monitor and collect signs
of anxiety/social phobia or discomfort
during the student transition back to
in-person schooling?

Yes. The ESSER II plan for SMCPS details
summer and after school recovery plans.

*See table below

We continue to provide resources and
professional development to staff to be able
to recognize signs of anxiety/social phobia or
discomfort. MTSS/PBIS team leaders and
administrators were provided with training
over the summer to support students upon
their return to school, and to develop
informal screening methods for identifying
students who need more intensive
interventions. Staff are provided with tools
throughout the school year to support these
students as well as guidance about referring
for more intensive interventions. Resources
for staff include mental health topic of the
month, newsletter, mental health sites,
mental Health First Aid, QPR, social
emotional learning lessons,
trauma-informed practices and school-wide
positive behavior supports. Students
receiving Tier 3 services are screened and
monitored, referred to PST, provided formal
or informal FBA and behavioral supports,
and individual or group counseling.

How or what type of training will be
provided to teachers to help identify
social-emotional needs of students
during the return to in-person
schooling?

Due to MSDE October 2021

Commendations
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Page 3

*Freshman Academy Demographics
This chart represents the students currently enrolled in the Freshman Academy at our three high schools.
Number

Percent

Male

129

60.0%

Female

86

40.0%

Has IEP

29

13.5%

Has 504

26

12.1%

ESL

5

2.3%

FARMS

83

38.6%

AA

56

26.0%

Asian

1

0.5%

Hispanic
Two or
More

23

10.7%

24

11.2%

White

111

51.6%

GT Read

0

0.0%

GT Math

2

0.9%

Due to MSDE October 2021

Page 4
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Federal and State Grant
Applications
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Title I

, October 8, 2021

St. Mary's County Public Schools
Title I, Part A Application Appendices 2021-2022
0.0. MSDE Waiver Approval Letter
0.1. 2021-2022 Title I, Part A Attestations Superintendent
1.1.
Application Development Process Attestation – Written Procedures
1.2.
Assessment and Accountability Written Procedures
A.
Staff Credentials and Certifications
● A.1. Written Procedures
● A.1.a. Job Descriptions
● A.2.-3. Paraeducators/Teachers in Title I Schools Met and Not Met
Licensure/Certification Status Data
● A.4. Disparities Data
● A.4. Disparity Analysis
● A.5. Human Resources Conditional Certification Plans
B.
Schoolwide Programs – Written Procedures
C.
Targeted Assistance Program – Written Procedures
D.
Parent and Family Engagement
● D.1. Written Procedures
● D.2. Policy/Plan - English and Spanish
● D.3. Evaluation (District)
E.
Participation of Children Enrolled in Private Schools
● E.1. Written Procedures
● E.2. Timeline
o Complaint Procedures English and Spanish
o Affirmation of Consultations
F.
Education for Homeless Children and Youth
● F.1.
Written Procedures
● F.2.
Shelter List
● F.3.
Department of Student Services Process
G.
Support for Foster Care Students
● G.1. Written Procedures
● G.2. MOU
H.
English Learners
● H.1. Written Procedures
● H.2. ESOL Timeline
I.
School Improvement Targeted Support and Improvement Schools
● I. 1.
Written Procedures
St. Mary’s County Public School System does not discriminate on the basis of race, color, gender, age, national origin, marital status,
sexual orientation, religion, or disability in matters affecting employment or providing access to programs.

J.
●
●
●
●
●
●

2.

●
●
●
●
●
●
●
●
●
●

3.
●

●

●
4.
●
●
●
●
●
5.
●
●
●
●
6.

Fiscal Requirements
J.1.
Skipped School Approval Letter (This does not apply to St. Mary’s County Public
Schools – N/A)
J.2.
Neglected & Delinquent (This does not apply to St. Mary’s County Public Schools
– N/A)
J.3.
Written Procedures (Education for Homeless Youth)
J.4.
Education for Homeless Children and Youth – Homeless Liaison (This does not
apply to St. Mary’s County Public Schools – N/A)
J.5.
Homeless Student Transportation Written Procedures
J.6.
Education for Foster Care Students – Transportation (This does not apply to St.
Mary’s County Public Schools – N/A)
J.7.
Supplement Not Supplant Methodology (SOP) Written Procedures
J.8
Fiscal Monitoring Title I Funds/Funded Positions Written Procedures
J.9.
District Level Administration Job Descriptions (8)
J.10a. Parent and Family Engagement Procedures Allocation of Funds 21-22
J.10b. Parent and Family Engagement Allocations
J.11 Consultant Agreement
Addendum: Progress Monitoring through Growth Measures and Outcomes
2-1a. Districtwide Progress Monitoring Equity Analyst
2-1b. Title I Equity Analysis Protocol
2-2.
Districtwide Progress Monitoring TSI Academic Dean GWCES
2-3
Districtwide Progress Monitoring ECE/Title I IRT
Negotiated Agreements
3.a
Negotiated Agreement Between the St. Mary’s Association of Supervisors and
Administrators and the Board of Education of St. Mary’s County (Media
Allocation) and EDGAR Guidance
3.b
Negotiated Agreement Between the Education Association of St. Mary’s County
and the Board of Education of St. Mary’s County for Education Support
Professionals
3.c
Negotiated Agreement Between the Education Association of St. Mary’s County
and the Board of Education of St. Mary’s County for Certificated Professionals
Title I Schools Budget Narrative
GHES
GKES
GWCES
LPES
PHES
Teacher Performance Assessment System (TPAS)
Teacher Performance Assessment System (TPAS) Reference Guide Danielson
SMCPS TPAS Chapter 1 Intro.
SMCPS TPAS Chapter 2 Domains
SMCPS TPAS Chapter 6 Plan of Assistance
St. Mary’s County Public Schools’ Mileage Chart
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(1. 1.) Title I Application Development - Written Process Attestation 2021-2022
Staff Responsible:
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access-Title I and Equity POC
Mrs. Charlottis Woodley, Director of Parent and Family Engagement
Dr. Wauchilue Adams, Title I Equity Analyst
Ms. Adrianne Dillahunt, Equity Assurance Coordinator, Dept. of EEEA (as secondary signature
when needed)
Mr. F. Michael Wyant, Director of Safety and Security
Mrs. Tammy McCourt, Assistant Superintendent of Fiscal Services and Human Resources
Dr. Maureen Montgomery, Deputy Superintendent Division of Instruction with oversight of
departmental directors, and/or chiefs included in attestations.
All Written Procedures are subject to change based on revised St. Mary’s County Public
Schools’ (SMCPS) Board of Education policies and regulations, local decisions, or the
Governor's Executive Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate telework
status and parental, caregiver, and stakeholder preference. Electronic signatures on sign-in
sheets will be accepted.

The following written procedures detail the Attestation Process and the procedures that are
included in the development of the Title I application.
1. In the spring of each year, the Chief of Equity, Engagement, and Early Access (EEEA),
as a member of the Superintendent’s Cabinet and the Division of Instruction (DOI) team
led by the Deputy Superintendent, conveys to all departmental leaders, the obligations
and expectations for the Title I application and their direct involvement. Title I is a
frequent agenda item on both the Cabinet and the DOI meetings held weekly.
2. During the spring and summer, the Chief, the Director of Parent and Family
Engagement (DPFE), and other Title I staff when appropriate, meet with departmental
leads to explain the obligation, share the monitoring tool, and the guidance document,
as well as to discuss the process for the various departmental involvement. The
departments and their leadership include, but are not limited to: Human Resources,
Curriculum and Instruction, Assessment and Accountability, Special Education, Student
Services, Supporting Services including Transportation, Safety and Security, Finance,
and the Office of the Superintendent.
3. The Department of EEEA, led by the Chief, provides oversight for the system regarding
Equity with the support of EEEA staff. Equity is included in every discussion associated
with Title I.
4. A similar process as identified in Item #2 occurs with the leadership of each Title I
school regarding the monitoring tool and the principal or designee’s obligation on behalf
of the school.
5. During the summer meeting between the Chief, DPFE, and the departmental leader,
and/or Title I principal, written procedures are reviewed, expectations are clarified, and
St. Mary’s County Public School System does not discriminate on the basis of race, color, gender, age, national origin, marital status, sexual
orientation, religion, or disability in matters affecting employment or providing access to programs.

the attestation is signed and dated. SAN (Sign-in, Agenda, Notes) documentation is
kept including actionable steps when follow up may be needed.
6. Also, during the spring or summer, each Title I school, under the direction and
leadership of the principal, involves stakeholders in the preparation of the School Wide
plan. Stakeholders include their parent community, teachers, paraeducators,
administrators, and other partners. Title I schools schedule their own meetings before
the end of the school year beginning mid-May to end-June. Because the end of the
school year can change due to school system calendar adjustments, meetings are not
scheduled until then.
7. Each school includes their parent community, teachers, paraeducators, administrators,
and other partners in this process. During this meeting, the principal reviews their
Comprehensive Needs Assessment, School Wide plan from the previous year, and
uses that information, with stakeholder input, to generate a new School Wide plan. Data
reviewed at each school and evaluated for effectiveness includes multiple data points
including survey and focus group information from stakeholder data, achievement
measures including formative and summative data on state, local, and national
assessments.
8. Title I principals are obligated to keep SANE (Sign-in, Agenda, Notes, Evaluation)
documentation of this process and source documentation of surveys, interviews, and
achievement and other data that is shared to verify the inclusion of multiple
stakeholders and metrics.
9. This school based information with accompanying SANE documentation is shared with
the Chief and Title I staff at the district level to inform the Title I application.
10. A parallel district level process occurs during the summer with participating parents and
community members from each school and is led by the DPFE. District level data and
proposed initiatives are discussed, reviewed, and explored. The DPFE is obligated to
keep SANE documentation and source documentation of surveys, interviews,
achievement and other data shared to verify the inclusion of multiple stakeholders and
metrics.
11. The Chief involves the Title I school principals, Directors of other offices, the Assistant
Superintendent (when appropriate), and the Deputy Superintendent in discussing
possible districtwide activities to gather their input, and determine how Title I funds can
be braided in order to maximize their input and ensure they are effective in raising the
achievement of students.
12. Minimally, these consultation meetings with various stakeholders, departmental staff,
and system leaders occur quarterly (ie., October, December, February, April). Meetings
may occur more frequently as needed.
13. All information and processes above are embedded and included in the Title I
application.

All established Title I procedures are cross referenced with COMAR 13A.01.06, the SMCPS'
Board of Education Approved Equity Policy ACA and in accordance with the related
regulations ACA-R. All decisions, initiatives, opportunities, planned experiences, strategies,
activities, and related expenditures, are designed and intended to provide every student with
equitable access, address academic and social emotional needs and to improve student
achievement for each child. All decisions are evaluated by district and school based staff to
ensure that they are equitable, safe, fair, diverse, and inclusive for all students.
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(1. 2.) Title I Written Procedures - Assessment and Accountability 2021-2022
Staff Responsible:
Dr. Alex Jaffurs, Assessment and Accountability Officer
Mrs. Charlottis Woodley, Director of Parent and Family Engagement (DPFE)
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access (EEEA)
All Written Procedures are subject to change based on revised St. Mary’s County Public
Schools’ (SMCPS) Board of Education policies and regulations, local decisions, or the
Governor's Executive Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate telework
status and parental, caregiver, and stakeholder preference. Electronic signatures on sign-in
sheets will be accepted.
Title I supports a coordinated effort to collaborate between the Department of Assessment and
Accountability and The Chief of Equity, Engagement, and Early Access (EEEA) with the Director of
Parent and Family Engagement (DPFE).
Communication will be with the Assessment and Accountability Officer or their designee pertaining, but
not limited, to MSDE required and requested data that must be generated from the Department of
Assessment and Accountability. These requests may include needed data for Title I reports such as,
but not limited to:
●
●

Participation Report
Comparability Report

Other data may be required and requested from the Department of Assessment and Accountability
Officer or their designee.
●

Detailed requests will be communicated to the Department of Assessment and Accountability
Officer or their designee on an as needed basis.

All established Title I procedures are cross referenced with COMAR 13A.01.06, the SMCPS'
Board of Education Approved Equity Policy ACA and in accordance with the related regulations
ACA-R. All decisions, initiatives, opportunities, planned experiences, strategies, activities,
and related expenditures, are designed and intended to provide every student with equitable
access, address academic and social emotional needs and to improve student achievement for
each child. All decisions are evaluated by district and school based staff to ensure that they are
equitable, safe, fair, diverse, and inclusive for all students.
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St. Mary's County Public Schools
Title I, Part A Application Appendices
2021-2022
A. Staff Credentials and Certifications
• A.1. Written Procedures
• A.1.a. Job Descriptions
• A.2-3 Paraeducator/Teachers in
Title I Schools Met and Not Met
Licensure/Certification Status Data
• A.4. Disparities Data
• A.4. Disparity Analysis
• A.5. Human Resources Conditional
Certification Plans

St. Mary’s County Public Schools
Department of Fiscal Services and
Human Resources
23160 Moakley Street, Suite 106
Leonardtown, Maryland 20650

Phone: 301-475-5511 ext. 32247; Fax: 301-475-4201

Dr. Dale Patrick Farrell
Chief of Staff

(A.1.) Staff Credentials and Certifications
TITLE I – Every Student Succeeds Act - Written Procedures 2021-2022
Staff Responsible:
Dr. Dale Farrell, Chief of Staff, Human Resources
Dr. Kelly Hall, Chief of Equity, Engagement, and Early Access, Title I Office
Dr. Maureen Montgomery, Deputy Superintendent, SMCPS
Ms. Donna Thorstensen, Principal of George Washington Carver Elementary School
Mrs. Beth Ramsey, Principal of Green Holly Elementary School
Mrs. Janet Fowler, Principal of Greenview Knolls Elementary School
Dr. Rebecca Schou, Principal of Lexington Park Elementary School
Mr. Jeffrey DiRenzo, Principal of Park Hall Elementary School
Mrs. Charlottis Woodley, Director of Parent and Family Engagement, Title I Office
All Written Procedures are subject to change based on revised St. Mary’s County
Public Schools’ (SMCPS) Board of Education policies and regulations, local
decisions, or the Governor's Executive Orders.
Some Title I and other collaborative meetings will be held virtually to
accommodate telework status and parental, caregiver, and stakeholder
preference. Electronic signatures on sign-in sheets will be accepted.
A WRITTEN PROCESS TO ENSURE THE LOCAL EDUCATION AGENCY (LEA):
✔ Have all teachers and paraeducators in Title I schools met applicable state
certification and licensure requirements.
✔ Coordinates certification and licensure notification between Human Resources,
the Title I office, and school administration.
✔ Identifies (using the previous school year data) disparities, plan to address
disparities, and process for implementation (planning, interim check-in, analysis
of outcomes) that result in low-income and minority students being taught at a
higher rate than other students by ineffective, inexperienced or out-of-field
teachers.
✔ Has a timeline to notify parents.
1. The Local Education Agency (LEA) ensures that all teachers and paraeducators in Title
I schools meet applicable State certification and licensure requirements, including any
requirements for certification obtained through alternative routes to certification.
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● All teachers and paraeducators assigned to Title I school wide schools in
SMCPS meet applicable State certification and licensure requirements as
determined by one or more of the four (4) Certification Authorized Partners by the
Maryland State Department of Education, who are directly involved in the
recruitment, placement, hiring, and staff decisions. Teachers and paraeducators
who do not meet the applicable State certification and licensure requirements are
not offered interviews at Title I schools unless such a position exists that is
unable to be filled by a certified teacher due to being a critical shortage area,
such as Special Education or Early Childhood Education. Priority is given to
qualified and experienced candidates. Each year, principals of Title I schools
submit to the Title I office, attestation documentation verifying the teachers and
paraeducators who meet applicable State certification and licensure
documentation, as well as copies of letters sent home to parents when a
conditional teacher is hired. Schools provide a copy of that documentation to the
Title I office.
● The Title I office is included in any discussions regarding candidates for
employment at Title I schools who will be temporarily filling a position and who do
not hold certification for the appropriate age/grade level.
2. The LEA ensures it has a written process to coordinate certification and licensure
notification between Human Resources, the Title I office, and school administration. All
data related to credentialing, certification, and employment status is generated and
verified by the Department of Human Resources under the direction of the Chief of
Staff.
● Human Resources provides areas of certification information to Title I principals
to ensure, whenever possible, that teachers are assigned to a grade level for
which they are certified.
● The certification of staff in Title I schools is addressed minimally at each Title I
principal meeting, held monthly/quarterly (ie., quarterly-October, December,
February, April), where the Human Resources Chief of Staff or designee is
present. SAN (Sign-in, Agenda, Notes) documentation is kept from each of these
meetings. Human Resources is responsible, as the credentialing authority, for
crafting the plan and determining what is included in the identified plan for
certification. Principals are copied on all emails related to their staff as is the Title
I office. Specific time is dedicated on the Title I principal meeting agenda to
discuss such issues.
● Notification of the expiration of a teaching certificate is provided to all teachers
one year in advance of the expiration date of their certification by Human
Resources and copied to the Title I office and building principal. This notification
includes information regarding the number of credits required to maintain their
certification. If necessary, a meeting is held with all parties to discuss a transfer
to a non-Title I site if the teacher is unable to maintain their professional
certification.
● The Chief of Staff (or a representative from Human Resources charged with the
responsibility of following up with the Chief of Staff) will discuss with Title I
principals during monthly/quarterly Title I principals’ meetings with the Chief of
Equity, Engagement, and Early Access (EEEA), any certifications that may soon
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3.

4.

5.

6.

7.

be expiring for which the teacher has not met the renewal requirements. Any
certification issues needing immediate attention must be communicated to the
Chief of Staff for necessary follow-up.
The LEA follows the Education Association of St. Mary’s County (EASMC) Negotiated
Agreement related to teacher performance and the observation/evaluation process.
Teachers are evaluated annually using the Teacher Performance Assessment System
(TPAS). Overall performance ratings include Ineffective, Developing, Effective, and
Highly Effective. A rubric is used to determine ratings and a Plan of Assistance is put in
place if a teacher has any areas related to ineffective performance. Steps are put in
place at the school level to mitigate the need for a Plan of Assistance prior to the
evaluation process. Corrective actions may include: coaching, training, assignment of a
mentor, frequent observations.
The LEA ensures that all paraeducators working in school wide schools meet applicable
State certification and licensure requirements.
● All paraeducators must have, at a minimum, a high school diploma or
equivalency.
● All paraeducator vacancies posted for Title I schools, regardless of funding
source, indicate the incumbent must qualify as a Paraeducator II through one of
three avenues specified below. Candidates who do not meet at least one of the
requirements are not forwarded to the principal of the Title I school for
consideration for employment by the Department of Human Resources.
o Completed at least two years of study at an institution of higher education
with the required credit count.
o Obtained an associate’s or higher degree from an accredited college or
university.
o ParaPro Assessment with passing scores
The LEA ensures that all paraeducators assigned to Title I schools meet applicable
State certification and licensure requirements.
● As indicated above, all paraeducators assigned to Title I schools, regardless of
funding source, must meet eligibility requirements to be considered Credentialed.
The LEA, in collaboration with the Title I schools ensure that all paraeducators are
completing Title I appropriate assigned duties to include, but not limited to:
○ Meet regularly with the teacher at designated times for planning and evaluating
student progress;
○ Assist in developing learning activities with the teacher;
○ Assist in guiding students in working and playing with others;
○ Prepare, under the direction of the teacher, appropriate learning activities,
stations, materials;
○ Reinforce learning activities with appropriate audio visual aids and other
materials;
○ Assist in activities planned for and with parents;
○ Attend, as necessary, workshops and in-service training sessions
The LEA ensures it has a written process to identify and address any disparities that
result in low-income and minority students being taught at a higher rate than other
students by ineffective, inexperienced, or out-of-field teachers.
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● The SMCPS Chief of Staff, Deputy Superintendent, the Chief of EEEA,
representatives from the Department of Human Resources, the Title I office, the
Department of Information Technology, and Department of Assessment and
Accountability developed a report that will analyze data regarding disparities
among Title I and non-Title I schools from the previous school year. This report
was originally created during the 2018-2019 school year and can populate the
required data for each school year moving forward. SMCPS follows Maryland’s
gap and threshold model to identify gaps. Any gap greater than 5% of any
individual category that is over 5% is considered to have disparities.
● The disparity report from the prior school year will include the following:
o The number and percentage of inexperienced, ineffective, and out of field
teachers
o Conditionally certified teachers will have an action plan, developed by
Human Resources, with a timeline to complete certification requirements.
This action plan will be shared with the Title I office and with the school
principal.
o The staffing data is disaggregated for minority students to include major
racial and ethnic groups: American Indian/Alaska Native, Black/African
American, Hispanic, Multiple Races, Native and Pacific Islander, White.
o Determinations will be made, in collaboration with the Chief of Staff,
Deputy Superintendent, and Chief of EEEA as to how to support Title I
schools with disparities that are different from non-Title I schools that have
disparities.
o The Department of Human Resources will certify that the data for this
report is generated from the Department of Human Resources. Raw data
used for disparity reporting will be shared with the Title I office.
● The Department of Human Resources collects annual evaluations of all
employees for all schools and offices. The evaluation rating for each employee in
a Title I school is compiled in a comprehensive report and shared with the Title I
office.
● The disparity report identifies through teacher assignment and student enrollment
data, any teachers who are assigned and teaching outside of their certification.
This report can be run at any interval necessary to review the data. The data can
provide a lens to examine evaluation ratings, teachers teaching out of field, and
inexperienced teachers who are teaching low-income or minority students.
● Disparities will be identified by the Department of Human Resources and the Title
I office collaboratively through review of the report data at Title I principals’
meetings held quarterly at a minimum.
● As disparities are identified, a report will be made to the Superintendent and
Deputy Superintendent for further action, if necessary, and without violating any
employment laws, policies, regulations, or negotiated agreements with the
respective Employee Associations.
● The Superintendent and Deputy Superintendent will discuss in Cabinet-level
meetings, how to address the disparities. This will occur as often as needed.
8. The LEA ensures it has a written process and a timeline for parents being notified:
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○ Annually that they may request information regarding professional and
paraeducators qualifications of their child’s teacher and/or paraeducator and of
paraeducators who provide instructional services to their children.
● The principal of each Title I school will notify parents at the beginning of
each school year, their right to request information regarding qualifications
of their child’s teachers and/or paraeducators by sharing a letter from the
Superintendent advising them of this right to request.
● Parents will receive, in addition to the superintendent’s letter, opportunities
for repeated communication about their right to request qualification
information including school newsletter, the website, on school agendas,
memos, and calendars).
● Parents will submit such requests to the principal. If parents make such a
request, the principals shall forward those requests to the Department of
Human Resources along with the names of each teacher and/or
paraeducators requested. The Department of Human Resources will
communicate in writing the qualifications requested to the parent, and
copy the teachers and/or paraeducators, the Title I office, and the
principal.
○ If their child has been assigned to a teacher or substitute for four (4) or more
consecutive weeks who does not meet Maryland’s certification and licensure
requirements at the assigned grade level:
● A timely notice has been provided to parents.
● Principals shall be responsible for notifying parents if a teacher or
substitute is assigned to teach for four (4) or more consecutive weeks and
does not meet Maryland’s certification and licensure requirements for the
assigned grade level. That notice shall be in writing and shall be copied to
the Title I office and Department of Human Resources. The Title I office
has a template for use by principals.
○ Information on the level of achievement and academic growth of the student, if
applicable and available, on each of the State academic assessments required
under this part.
● The Department of Assessment and Accountability provides such
information.
SUMMARY OF DATA USED TO DETERMINE DISPARITIES (2020-2021 SY).
● Experience of teachers in Title I and non-Title I schools;
● Evaluation ratings (effective/ineffective) in Title I and non-Title I schools;
and
● Certification and assignment of teachers in Title I and non-Title I schools
to determine if teachers are teaching out of subject or grade level for
which they hold certification.
.ADDITIONAL ATTACHMENTS:
● Lists of the percentage and number of teachers in Title I schools who have
met and not met licensure and certification status for the 2021-2022
school year including the area of certification.
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● List of the percentage and number of paraeducators in Title I schools who
have met and not met licensure and certification status for the 2021-2022
school year.
● Copies of plans for conditional teachers in Title I schools to attain
credentialing within two years. This report will be redacted prior to
submission to maintain FERPA (Family Educational Rights and Privacy
Act) compliance.
All established Title I procedures are cross referenced with COMAR 13A.01.06, the
SMCPS' Board of Education Approved Equity Policy ACA and in accordance with the
related regulations ACA-R. All decisions, initiatives, opportunities, planned experiences,
strategies, activities, and related expenditures, are designed and intended to provide
every student with equitable access, address academic and social emotional needs and
to improve student achievement for each child. All decisions are evaluated by district
and school based staff to ensure that they are equitable, safe, fair, diverse, and inclusive
for all students.
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St. Mary’s County Public Schools
Department of Human Resources
23160 Moakley Street; Suite 106
Leonardtown, Maryland 20650

Phone: 301-475-5511 ext. 32194; Fax: 301-475-4201

Dale P. Farrell, Ed.D.
Chief of Staff

Professional Certification Plan for Title I
Title I School:
Name:
EIN:
Hire date: 8/16/2010 - SMCPS Teacher; 11/16/2020 - Media Specialist at
Degree: Master’s degree
Area of Certification: APC - Middle School English/Language Arts
Professional Certification Sought: Media Specialist endorsement
Subjects Taught: N/A
Plan to become certified: Currently enrolled in a program leading to Media Specialist
certification through Notre Dame of Maryland University. The anticipated completion date is
June 2023.
Plan was reviewed with the employee: 8/19/2021 and 9/20/2021 by Dr. Beasley (most recent)

St. Mary’s County Public School System does not discriminate on the basis of race, color, gender, age, national origin, marital status,
sexual orientation, religion, or disability in matters affecting employment or providing access to programs.

Phone: 301-475-5511 ext. 32194; Fax: 301-475-4201

Professional Certification Plan for Title I
Title I School:
Name:
EIN:
Hire date: 8/28/2016 SMCPS elementary teacher; 8/24/2020 Media Specialist at
Degree: Bachelor’s - Elementary Education
Area of Certification: SPC I - Elementary 1-6
Professional Certification/Endorsement Sought: Media Specialist
Subjects Taught: N/A
Plan to become certified:
Currently enrolled in a Master’s program leading to certification as a Media Specialist at
McDaniel College with a projected graduation date of May 2022
Most recent date plan was reviewed with the employee: 2/01/2021 and 9/03/2021 by
Elizabeth Beasley
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Professional Certification Plan for Title I
Title I School:
Name:
EIN:
Hire date: 8/28/2017 - Para II; 8/24/2020 - Pre-Kindergarten Teacher
Degree: Bachelor’s degree - elementary education
Area of Certification: Elementary Conditional
Professional Certification Sought: SPC I Elementary and Early Childhood
Subjects Taught: Pre Kindergarten
Plan to become certified:
1. Submit passing Praxis scores for Elementary CKT (#7812, 7813, 7814, 7815) by
6/30/2022, but her plan is to complete these much sooner. She has completed two already.
2. Submit passing Praxis scores for Elementary PLT 5622 and Early Childhood Praxis 5025
by 6/30/2022, but her plan is to complete these much sooner.
Plan was reviewed with the employee: 10/02/2020 and 6/15/2021 by Rachel Sparks
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St. Mary’s County Public Schools
Department of Human Resources
23160 Moakley Street; Suite 106
Leonardtown, Maryland 20650

Phone: 301-475-5511 ext. 32194; Fax: 301-475-4201

Dale P. Farrell, Ed.D.
Chief of Staff

Professional Certification Plan for Title I
Title I School:
Name:
EIN:
Hire date: 11/05/2007 - SMCPS Teacher; 8/23/2021 - Special Education teacher at
Degree: Master’s degree
Area of Certification: APC - ECE PreK-3, Elementary 1-6/Middle School
Professional Certification Sought: Special Education endorsement
Subjects Taught: Developmental Kindergarten Regional Program
Plan to become certified: Pass Praxis 5354 to add special ed endorsement prior to beginning of
2022-2023 school year.
Plan was reviewed with the employee: 9/17/2021 by Dr. Beasley (most recent)
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Professional Certification Plan for Title I
Title I School:
Name:
EIN:
Hire date: 8/01/2006 Assistant Principal; 8/26/2019 Media Specialist at
Degree: Master’s Degree
Area of Certification: APC - Administrator I & II, Business Education 7-12, Early Childhood
PreK-3
Professional Certification Sought: Media Specialist endorsement
Subjects Taught: N/A
Plan to become certified: Employee will complete coursework leading to Media Specialist
endorsement by spring 2024 or will be moved to a non-Title I school for 2024-2025 school year.
Plan was reviewed with the employee: 10/07/2021 by Rachel Sparks: 10/19/2021 by Elizabeth
Beasley
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Professional Certification Plan for Title I
Title I School:
Name:
EIN:
Hire date: 8/13/2008 - SMCPS teacher; 8/27/2018 - Media Specialist at
Degree: Master’s Degree
Area of Certification: APC - Administrator II, Elementary Education 1-6 & Middle School,
Reading Specialist
Professional Certification Sought: Media Specialist endorsement
Subjects Taught: N/A
Plan to become certified: Currently enrolled in a program leading to Media Specialist
certification through McDaniel College. Employee anticipates completion in May 2022.
Plan was reviewed with the employee: 10/07/2021 by Rachel Sparks; 10/19/2021 by Elizabeth
Beasley
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Professional Certification Plan for Title I
Title I School:
Name:
EIN:
Hire date: 11/23/2020
Degree: Bachelor of Fine Arts
Area of Certification: Art K-12 Conditional
Professional Certification Sought: SPC I Art K-12
Subjects Taught: Art K-5
Plan to become certified:
1. Complete 12 hours of professional course work and Praxis 5135 Art by 6/30/2022 to
renew Conditional Certificate.
2. Complete teacher education program to earn SPC by 6/30/2024.
Plan was reviewed with the employee: 10/26/2020, 11/16/2020, 12/02/2020, 12/22/20, and
7/07/2021 by Rachel Sparks
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Phone: 301-475-5511 ext. 32194; Fax: 301-475-4201

Professional Certification Plan for Title I
Title I School:
Name:
EIN:
Hire date: 8/23/2021
Degree: Bachelor of Science, University Studies
Area of Certification: Generic Special Education Conditional
Professional Certification Sought: SPC I Generic Special Education
Subjects Taught: Special Education K-5
Plan to become certified:
1. Complete one year of successful teaching in lieu of student teaching.
2. Complete coursework prior to the expiration of second Conditional certificate 6/30/2025
3. Required Praxis tests have been completed.
Plan was reviewed with the employee: 6/2, 6/3, 6/7, 7/21, and 7/2/2021 by Rachel Sparks
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(B.) Title I Written Procedures - School Wide Programs 2021-2022
Staff Responsible:
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access (EEEA)
Mrs. Charlottis Woodley, Director of Parent and Family Engagement (DPFE)
Ms. Donna Thorstensen, Principal, George Washington Carver Elementary School
Mr. Jeffrey DiRenzo, Principal, Park Hall Elementary School
Mrs. Janet Fowler, Principal, Greenview Knolls Elementary School
Dr. Rebecca Schou, Principal, Lexington Park Elementary School
Mrs. Beth Ramsey, Principal, Green Holly Elementary School
Mrs. Cheryl Long, Director, Student Services
Dr. Dale Farrell, Chief of Staff, Human Resources
Dr. Wauchilue Adams, Title I Equity Analyst
All Written Procedures are subject to change based on revised St. Mary’s County Public
Schools’ (SMCPS) Board of Education policies and regulations, local decisions, or the
Governor's Executive Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate telework
status and parental, caregiver, and stakeholder preference. Electronic signatures on sign-in
sheets will be accepted.

1. Development and Support of Title I School Wide Plans
The Division of Instruction (DOI) is led by the Deputy Superintendent for Instruction and
includes Curriculum and Instruction, Assessment and Accountability, Special Education,
Student Services, and the Department of Equity, Engagement, and Early Access (EEEA). The
Department of EEEA includes Early Childhood and Title I oversight and management. A
Director or a Chief leads each department within the division.
The DOI leadership team meets weekly. During those meetings, the obligations and
requirements of the Title I School Wide program are discussed and reviewed and follow-up
with various departments is scheduled.
The school principal assembles the leadership team, and staff including, but not limited to,
teachers, specialists, instructional resource teachers, paraeducators, secretaries, and nurses,
in addition to parents and community members. The team is assembled in person, in small
groups, sometimes virtually to ensure that multiple opportunities for participation exist.
Participants also complete a survey to provide meaningful insights into the School Wide Title I
program. Sign-in, Agenda, and Notes (SAN) documentation of these meetings is kept to
support the inclusive process in place for the School Wide plan’s development. Minimally,
these meetings occur quarterly (ie., October, December, February, April). Meetings may occur
more frequently as needed.
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The Title I principals are provided with the Maryland State Department of Education (MSDE)
Checklist for School Wide Programs to assist them and their team in gathering information and
approaching the development and monitoring of the School Wide plan in a structured and
compliant manner.
Using this checklist as a guide, the Title I principals meet with the Chief and the Director of
Parent and Family Engagement (DPFE) in the early spring to purposefully review achievement
data, parent and community surveys, carefully consider insights from staff, verify the evidence
base for planned interventions, etc. to develop the School Wide plan. In addition, Title I
principals, the Chief, the DPFE, and fiscal staff meet monthly to quarterly throughout the year
to review the status of the School Wide plan and to make revisions as necessary. The Equity
Analyst may join these on site monthly meetings for at least a portion of the time. Departmental
directors or chiefs are included in periodic monthly/quarterly Title I Principal meetings as
needed and necessary. All fiscal and academic decisions are tied directly to the School Wide
Plan.
The Department of EEEA under the direction of the DPFE who assumes a leadership role in
securing staff and community involvement for the plan in collaboration with the school based
leadership team.
During the summer preceding the new school year, the Title I principals meet with the Chief
and the DPFE to share their plan, explain the rationale for the programming initiatives, directly
connect the plan to the established needs from the Comprehensive Needs Assessment, and to
cite the evidence based for the academic initiatives. All strategies and initiatives must directly
align with the needs identified in the Comprehensive Needs Assessment in order for the plan
to be approved. During this meeting; the Chief, DPFE, and other Department of Instruction
(DOI) leaders as necessary review the data charts, tools, tables, and analysis with the
rationale for decisions prior to granting approval for the plan. In some cases, it may be
necessary for the school to receive a conditional approval with written feedback for revisions.
Documentation of the approval status is sent to each school following this meeting.
SMCPS is the grantee of the Head Start Program. Head Start is a public school program and
all teachers and paraeducators follow the same credentialing requirements as Title I schools.
Greenview Knolls is one of the schools that houses the Head Start programs for three and four
year old students in the southern portion of St. Mary’s County. As a public school program and
as the grantee, a Memorandum of Understanding MOU is not necessary. The Judy Center is
located at George Washington Carver and Green Holly Elementary Schools. While the Judy
Center has an MOU with many partners, because the grantee is also the school system, a
MOU is not necessary.
The Implementation of Title I School Wide Plans
Title I principals meet monthly/quarterly with the Chief and DPFE immediately preceding or
following the Deputy Superintendent’s elementary principals’ meetings. During these meetings,
the impact of any and all decisions and how they relate to the School Wide plan are
addressed. The Department of Human Resources Chief of Staff, or his designee, is also
included in those meetings for review and discussion related to certification, credentialing,
staffing, and how best to address any disparities in the data.
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The following system leadership supports the development and implementation of the School
Wide Title I program and are included as needed:
Deputy Superintendent: Dr. Maureen Montgomery
Director of Curriculum and Instruction: Mrs. Lisa Bachner
Director of Special Education: Mr. Scott Szczerbiak
Director of Student Services: Ms. Cheryl Long
Director of Safety and Security: Mr. F. Mike Wyant
Assessment and Accountability Officer: Dr. Alexander Jaffurs
Director of Information Technology: Mr. Dave Howard
Assistant Superintendent for Fiscal Services and Human Resources and designees: Mrs.
Tammy McCourt
Title I Equity Analyst: Dr. Wauchilue Adams
In addition to the Title I principals, the Chief, the DPFE and fiscal staff meet monthly/quarterly
at the school throughout the year to review the status of the School Wide plan, to monitor the
school’s Title I finances, to monitor the academic programming in place, review school specific
data, and to address any concerns or challenges the school may be experiencing. The Chief,
DPFE, and the school administration may conduct formal and/or informal classroom
observations. During this monthly/quarterly meeting, site specific issues can be resolved with
sensitivity and discretion. Data charts, tools, and tables within the School Wide plan are
reviewed with the school leadership team. Further, during these monthly/quarterly, meetings,
strategies, initiatives, and professional development are being reviewed for effectiveness.
Revisions or adjustments to the School Wide plan are made at this time. If a school needs
support or assistance such as in culling and analyzing data, the Director of the needed DOI
department or the Title I Equity Analyst are contacted for further support to the Title I school.
During the monthly/quarterly onsite Title I meetings, the Chief and other leadership and fiscal
staff will monitor and observe the academic program, verify inventory, and speak with staff and
students as necessary. Moreover, a similar process happens at Parent Involvement events by
the DPFE or the Chief after school hours in collaboration with the principal.
All meetings, reviews, and follow up are documented through SAN and with the electronic
calendar system. All follow up communication related to the School Wide plans and monitoring
meetings are kept electronically and may also be filed in paper copy using a binder system.
Each Title I school’s School Wide plan is posted on the school website as well as linked from
the Department of Equity, Engagement, and Early Access on the system website. Hard copies
of the School Wide plans are available at each school and the DPFE provides copies or
assists families in accessing them online as needed. The plan and the link to review it or
information to request a paper copy of the plan is included in the school’s newsletters and in
the weekly calls from the principal or communicated through the SMCPS’ DoJo or School
Messenger systems.
Evaluation of the School Wide Plan:
After the ongoing review and monitoring of the School Wide plan, the end of year evaluation of
the plan and the school’s Title I program is conducted. The principal and school based staff
and the Equity Analyst take a leadership role in analyzing assessment data, including
Maryland Comprehensive Assessment Program (MCAP), other state and national
assessments, formative data, surveys, interview data, etc. Using this information, they meet
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with the Chief, DPFE, and other DOI leadership as needed to determine effectiveness for the
year and to guide the planning process for the following year. This process is documented
using the SAN system during the meetings.
2.

N/A. There is no MOU with Head Start as SMCPS is the grantee.

3.

N/A. There are no waived schools in SMCPS.

4.
Reduce overuse of discipline practices that remove students
SMCPS' monitors disciplinary actions and suspensions through the Department of Student
Services. This information is reviewed and discussed weekly at the DOI Leadership team
which includes the Deputy Superintendent, Chief of Equity, Engagement, and Early Access,
Chief of Staff of Human Resources, and the Directors of Student Services, Special Education,
Assessment and Accountability Officer, Curriculum and Instruction, and the Director of Parent
and Family Engagement. During these meetings, data is analyzed and proactive plans are put
into place to address the management of discipline.
Title I schools have a focus on Social Emotional Learning (SEL) with the implementation of
Conscious Discipline and/or Responsive Classrooms. Both programs and frameworks are
grounded in strong brain science evidence and foster self-regulation for those involved.
Substantial professional development and training with SEL supports the culture and climate
goals of the Title I schools and further addresses disciplinary issues. The SEL structures are
observed and assessed by the Chief of EEEA, the DPFE, the DOI leadership team and the
Title I principals and school based leadership teams as well as the other DOI directors during
monthly/quarterly meetings and school observations.
5.
CTE (Career and Technical Education) and Work Based Learning Opportunities
Traditional CTE programming is in place at secondary schools in SMCPS. Title I schools make
a strong effort to collaborate with local community agencies and associations to support career
and work based exposure opportunities. These agencies and partnerships include but are not
limited to Maryland Food and Nutrition, the League of Women Voters, the Patuxent River
Naval Air Warfare Center, the NAACP (National Association for the Advancement of Colored
People), and various faith based organizations.
Each school holds a variety of parent and family engagement events that provide new insights
and unique perspectives for students and highlight opportunities for them. Examples include:
Career Day, Multicultural Days, Health and Wellness Fairs, Environmental Education, fifth
grade Leadership Academies.
In addition, SMCPS has a large college fair and a Historically Black Colleges and Universities
Fair (HBCU) where Title I fifth grade students are transported or virtually join the fairs during
the school day to gain perspective and experience with potential post high school education.
All established Title I procedures are cross referenced with COMAR 13A.01.06, the SMCPS'
Board of Education Approved Equity Policy ACA and in accordance with the related
regulations ACA-R. All decisions, initiatives, opportunities, planned experiences, strategies,
activities, and related expenditures, are designed and intended to provide every student with
equitable access, address academic and social emotional needs and to improve student
St. Mary’s County Public School System does not discriminate on the basis of race, color, gender, age, national origin, marital status, sexual
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achievement for each child. All decisions are evaluated by district and school based staff to
ensure that they are equitable, safe, fair, diverse, and inclusive for all students.
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(C.) Title I Written Procedures - Targeted Assistance Programs 2021-2022
Staff Responsible:
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access
Mrs. Charlottis Woodley, Director of Parent and Family Engagement
Dr. Wauchilue Adams, Title I Equity Analyst
Principal of School to Become Targeted Assistance School
Mrs. Lisa Bachner, Director of Curriculum and Instruction
Dr. Maureen Montgomery, Deputy Superintendent
All Written Procedures are subject to change based on revised St. Mary’s County Public
Schools (SMCPS) Board of Education policies and regulations, local decisions, or the
Governor's Executive Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate telework
status and parental, caregiver, and stakeholder preference. Electronic signatures on sign-in
sheets will be accepted

Please note – Presently, St. Mary’s County Public Schools (SMCPS) does not have any
schools that will be implementing Title I Targeted Assistance Plans in the 2021-2022 school
year. These procedures will be used when and if SMCPS has a school that will implement a
Targeted Assistance Program.
1. Development and Support of the Title I Targeted Assistance Program
The Division of Instruction (DOI) is led by the Deputy Superintendent for Instruction and
includes Curriculum and Instruction, Assessment and Accountability, Special Education,
Student Services, and Equity, Engagement, and Early Access. The Department of Equity,
Engagement, and Early Access includes Early Childhood and Title I.
Once a school has been identified as a Targeted Assistance school for the following year
(typically in February, once the official Maryland State Department of Education (MSDE) Free
and Reduced Meals (FARMs) count is released), staff from the Department of Equity,
Engagement, and Early Access (EEEA) will meet with the principal initially to explain the
Targeted Assistance model and the seven components in the Targeted Assistance Program
Checklist. These staff members will also assist the principal in presenting this information to
school staff, parents and community. The Checklist will assist the school staff in gathering
information and approaching the development of the Targeted Assistance Program in a
structured and compliant manner.
The Chief of the Department of EEEA and the Director of Parent and Family Engagement
(DPFE) take a leadership role in securing staff and community involvement for the plan in
collaboration with the school-based leadership team.
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The DOI leadership team meets weekly. During those meetings, the obligations and
requirements of the Title I Targeted Assistance program will be discussed and reviewed and
follow up with various departments will be scheduled.
In early spring, using the checklist as a guide, the Chief of EEEA, DPFE, and the Title I Equity
Analyst will meet with the principal to purposefully review achievement data and discuss how
the school might identify eligible students and how the school might rank order using multiple
selection criteria. In addition, the discussion will also include information from parent and
community surveys, and insights from school staff in order to verify the evidence base for
possible planned interventions.
Once MSDE has released the estimated Title I allocation (typically May or as soon as
reasonably possible), SMCPS staff will work to identify an estimated allocation to the school.
The school will work with parents and other members of the community, teachers, other school
staff, and appropriate SMCPS central office staff to develop the draft program.
During the summer, the Chief of EEEA will meet with the principal to review and discuss the
draft program for compliance and alignment with needs identified in the school’s needs
assessment and provide final approval.
There is an existing Memorandum of Understanding (MOU) agreement between the Judy
Center and its partners. The Judy Center is included within the Department of EEEA where
Title I also resides. This will allow for strong collaboration and family support. The Judy Center
will provide direct family engagement support if the new Targeted Assistance school is within
the Judy Center catchment zone. If not in the catchment zone, the Judy Center will serve as a
resource.
SMCPS is the grantee of Head Start and as such, an MOU is not necessary.
1.
Implementation and Monitoring of the Targeted Assistance Program
The Department of EEEA staff will conduct a monthly onsite Title I meeting at the school.
During these meetings, appropriate department staff will monitor and observe the Title I
program to ensure that it is being implemented in accordance with the approved program or
whether it needs to be revised, discuss student progress, verify inventory, and speak with staff
as necessary. Additionally, a similar process will happen during Title I parent events conducted
by the school. The DPFE and/or the Chief will be present at these meetings.
All meetings, reviews and follow up will be documented through Sign-in, Agenda, Notes (SAN)
and with the electronic calendar system. All follow up communication related to the Targeted
Assistance program will be kept electronically and possibly in paper copy using a binder
system. Targeted Assistance program plans will be posted on the school’s website as well as
linked from the Department of EEEA on the system website; hard copies of the Targeted
Assistance program plan will be available at the school. The DPFE will provide copies or assist
families in accessing them online as needed.
After the ongoing review and monitoring of the school’s Title I Targeted Assistance program,
the end of the year evaluation of the program will be conducted. The principal and school
based staff will take a leadership role in analyzing assessment data, including state and
national assessments, and formative data from participating students, surveys, interview data,
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etc. School staff will meet with the Chief, DPFE, and other DOI leadership as needed to
determine the effectiveness of the program and determine whether the school should request
to transition to School Wide for the following year or continue with implementing a Targeted
Assistance Program.
All established Title I procedures are cross referenced with COMAR 13A.01.06, the SMCPS'
Board of Education Approved Equity Policy ACA and in accordance with the related
regulations ACA-R. All decisions, initiatives, opportunities, planned experiences, strategies,
activities, and related expenditures, are designed and intended to provide every student with
equitable access, address academic and social emotional needs and to improve student
achievement for each child. All decisions are evaluated by district and school based staff to
ensure that they are equitable, safe, fair, diverse, and inclusive for all students.
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(D. 1.) Title I Written Procedures - Parent and Family Engagement 2021-2022
Ensuring Local Education Agency (LEA) Monitors the Implementation
of Parent Involvement Requirements
Staff Responsible:
Mrs. Charlottis Woodley, Director of Parent and Family Engagement
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access
Ms. Donna Thorstensen, Principal, George Washington Carver Elementary School
Mrs. Janet Fowler, Principal, Greenview Knolls Elementary School
Mrs. Beth Ramsey, Principal, Green Holly Elementary School
Dr. Rebecca Schou, Principal, Lexington Park Elementary School
Mr. Jeffrey DiRenzo, Principal, Park Hall Elementary School
All Written Procedures are subject to change based on revised St. Mary’s County Public Schools’
(SMCPS) Board of Education policies and regulations, local decisions, or the Governor's Executive
Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate telework status and
parental, caregiver, and stakeholder preference. Electronic signatures on sign-in sheets will be accepted.

1. Development and Support of Title I School Parent and Family Engagement Plan (PFE)
and School Compact
St. Mary’s County Public Schools’ (SMCPS) Director of Parent and Family Engagement (DPFE) meets
with Title I principals during the summer and reviews the stakeholder support and input for the
proposed Parent and Family Engagement (PFE) Plan.
During the meetings with principals, the rationale and activities in the School Parent and Family
Engagement Plan are described in detail. The Sign-in, Agenda, Notes, Evaluations (SANE)
documentation of parents and stakeholder input is reviewed. The required documents (School Parent
and Family Engagement Plan and School Compact) are reviewed to ensure they are aligned with the
Maryland State Department of Education (MSDE) PFE checklist.
The PFE plan is determined to be conditionally approved with revisions, approved, or approval is
denied. Depending on the outcome, the DPFE conducts follow up meetings as necessary. When the
school Parent Involvement Plan is officially approved, the DPFE will send written communication of the
plan’s approval and the plan is loaded onto the school’s website and is available in hard copy for
families. The school PFE plan is translated for non-English learners and in formats that are accessible
to families.
During these monthly/quarterly meetings the following are reviewed: documents, the Parent
Involvement Plan; and the spending of PFE reservations is reviewed with fiscal staff and the DPFE.
When there is a concern from a parent/guardian, if a resolution is not reached at the school level, the
DPFE will investigate, meet with parents and/or stakeholders as deemed appropriate and address the
concern in a timely manner. The Chief of Equity, Engagement, and Early Access is updated on all
parent/guardian concerns. All sign-in sheets, agendas, and notes (SAN documentation) are kept to
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reflect the conversations and meeting results, the discussion, the status of the monitoring, and next
steps as appropriate.
2. Procedures for Allocation of 90% to Schools
In SMCPS, the Department of Equity, Engagement and Early Access, in collaboration with all Title I
schools, opts to allocate the full 1% of the allocation (after Equitable Services is deducted from the total
allocation). This funding will be allocated to each school based upon a per pupil calculation.School
leadership teams are aware of this as is the Superintendent’s office. No funds are held back for Parent
Involvement. This is also shared during the District Advisory meetings and during public presentations
related to the Title I including but not limited to the Board of Education Meetings, NAACP (National
Association for the Advancement of Colored People) meetings, the Early Childhood Action
Committee, etc.
All established Title I procedures are cross referenced with COMAR 13A.01.06, the SMCPS'
Board of Education Approved Equity Policy ACA and in accordance with the related
regulations ACA-R. All decisions, initiatives, opportunities, planned experiences, strategies,
activities, and related expenditures, are designed and intended to provide every student with
equitable access, address academic and social emotional needs and to improve student
achievement for each child. All decisions are evaluated by district and school based staff to
ensure that they are equitable, safe, fair, diverse, and inclusive for all students.
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ST. MARY’S COUNTY PUBLIC SCHOOLS
(D.2.) 2021-2022 District Parent and Family Engagement Plan

St. Mary’s County Public Schools (SMCPS) embraces the belief that parents
are children’s first teachers. Therefore, SMCPS intentionally creates
opportunities for parents and schools to share the responsibility of caring for
and educating students. SMCPS is the recipient of a Title I federally funded
grant under the Elementary and Secondary Education Act (ESEA) as
reauthorized by the Every Student Succeeds Act of 2015 (ESSA). The Title I
grant provides supplementary funding to improve teaching and learning of
children. There are five (5) Elementary Schoolwide Programs in SMCPS.
Title I is intended to provide all children a fair and equal opportunity to obtain
a high-quality education and reach, at a minimum, proficiency on state
academic achievement standards and academic assessments. The Title I office works to provide every
student equitable access to the educational rigor, resources and support designed to maximize the student’s
academic success and social/emotional well-being.
The Importance of Parent and Family Engagement
Parent and Family Engagement (PFE) is a schoolwide approach to provide support to school-based staff to
engage families and communities by fostering a whole child approach to improving student success. It is
important because it involves the participation of parents and families engaging in regular, two-way, and
meaningful communication involving student academic learning and other school activities. In SMCPS, we
believe:

● Fostering positive relationships with parents encourages cooperation between home and school,
● The likelihood of student achievement occurs when parents and schools establish common
educational goals for students, and

● Building trusting relationships is at the heart of every decision, program, and service that is
provided to our students, parents, families, and staff.

Title I District Support
The Chief of Equity, Engagement, and Early Access (EEEA) leads the Title I office and approves the
schoolwide plans and budget allocations. The Director of Parent and Family Engagement (DPFE) serves
as the link between the home, school, and community and demonstrates a commitment to parent, family,
and community involvement in the educational process. The DPFE aids and supports all Title I schools to
ensure parent and family engagement requirements are conducted with fidelity and in adherence to all
Title I, Part A requirements.
The Director of Parent and Family Engagement facilitates the Title I District Parent Advisory Council
(DPAC) that is composed of a representative group of parents, Title I Parent Liaisons, and community
representatives within the boundaries of the Title I schools. The group meets four times in the school year
(in-person or virtually) to review feedback from school online surveys, website content and PFE program
evaluations. Parents are invited to DPAC meetings and receive notices of meetings via announcements
posted on the EEEA website, school websites, social media, and through principal phone messages.
The District Parent and Family Engagement Plan is jointly developed with parents and stakeholders from
the community and the Director of Parent and Family Engagement. The District Parent Advisory Council
is essential in reviewing, evaluating, and making recommendations for the 2022 District Parent and Family
Engagement Plans. Additionally, parent comments and feedback on the plan or any aspect of the Title I
Program may be submitted via email or by written comments to their child’s school. All discussions and
feedback offered during DPAC meetings are reviewed and minutes of meetings are provided to school
administrators and the Chief of EEEA.

Parent and Family Engagement District Expectations
SMCPS recognizes the importance and value of parent and family involvement. To establish collaborative

partnerships and the inclusion of all families, the Title I office will model the following standards:
● Provide in-service training for teachers, instructional resource teachers, paraeducators, and
support personnel on PFE best practices, building an informed parent community, and effective
models of two-way communication and work with parents as equal partners,

● Provide technical support to Title I schools to enable them to provide activities for families that

feature an academic interactive component, making provisions such as childcare, light meals,
translators and bi-lingual parent workgroups or training, and the translation of written documents
as necessary for English Learners (EL) families.

● Provide evidence-based professional development to help parents work with their children to

improve their achievement in literacy and math instruction that can be implemented in the home
environment.

● Supporting community programs that are easily accessible, interactive and inform parents and
staff on available resources and information that is aligned to meaningful PFE.

● Ensure that distributed parent notifications and resources are in parents’ native language, when
●

necessary/appropriate, and secure request for interpreters.
Assist schools in hosting in-person and virtual parent and family engagement workshops
throughout the year for Title I schools as appropriate to promote leadership skills, effective
communication with school staff, and build knowledge of instructional standards and strategies.

Title I Reservation
The District reserves 1% of the total Title I grant to support Parent and Family Engagement (PFE) activities in
the Title I schools. SMCPS provides 100% of allocated PFE funds to Title I schools using the same formula
for the distribution of each school's Title I allocation. The per pupil allotment is multiplied by the number of
students enrolled in each Title I school. This is the amount of PFE funds disbursed to each Title I school.
The decisions on how to use PFE funds are solicited and determined by parents and staff through surveys,
parent advisory meetings, annual Title I meetings, School Improvement Team meetings’ notes, and individual
parent requests (as deemed appropriate).
The Director of Parent and Family Engagement explains this process during DPAC meetings and facilitates a
discussion among parents on the varied uses of PFE at their respective school sites. The DPFE provides the
quarterly Sign-in, Agenda, Notes (SAN) documentation from the DPAC meetings to school administrators.
The notes contain parental feedback that aids in the decision making and planning of PFE activities at the
school level.
Building Capacity
The school and home environments are partners that contribute to students’ academic achievement, social
emotional learning, and well-being. Recognizing that all households and families are diverse and unique, the
Title I office assists in mitigating instances where a family’s lack of time, cultural barriers, fear of the unknown,
or economic factors are contributing factors of inequity. Title I staff, in collaboration with the school
administration, safely conduct parent conferences virtually to accommodate working parents and assist with
translations as appropriate, schedule home or curb-side visits to connect with families in a familiar
environment and provide materials, technology, or other requested support. Members of the Title I staff are
current and former school-based administrators who have a broad knowledge of topics such as student
behavioral skills, academic interventions, classroom management, and community resources that support
student, family and staff capacity. All precautions and guidelines related to COVID-19 will be adhered to while
providing these supports and building capacity of stakeholders. Families need and have a right to persistent,
yet gracious encouragement on specific parenting sustenance. The district will:
● Assist schools in Informing parents of state, local and school events via SMCPS website, local news
media, automated phone calls, text messaging, Twitter, school websites, paper and electronic
announcements/flyers, virtual platforms, and online surveys.
● Provide materials and training to help parents to work with their children to improve their children's
achievement, such as literacy training and using technology.
● Ensure that information related to school and parent programs, meetings, and other activities is sent
to the parents of participating children in a format and (to the extent practicable) in a language the
parents can understand. Title I school PFE calendars are posted on their websites and the Director
of Parent and Family Engagement will ensure PFE opportunities are shared with all McKinney Vento
families and, when appropriate, mitigate barriers to families who may want to participate in PFE
events. The same is true for District PFE events.

●

Implement and coordinate evidence-based programs such as Conscious Discipline or Responsive
Classroom that build self-regulation skills and skills for parents and staff.

Accessibility
The District Parent and Family Engagement Plan is made available in English and Spanish in print. It is also
published online and on social media platforms. Phone messages will be sent to parents informing them of
how to access the district policy/plan electronically and/or in print. The Director of Parent and Family
Engagement works with school counselors, parent liaisons, and pupil personnel workers to remove barriers
that limit a parent's accessibility to school functions. When requested or necessary, transportation, virtual
offerings, translated documents, and mentoring are provided.
Parent and Family Engagement Evaluations
Each year, the DPFE will conduct an evaluation of the content and effectiveness of the Parent and Family
Engagement Plan and PFE activities aimed to improve the academic quality in Title I schools. In April, the
Director of Parent and Family Engagement organized the distribution of a parent survey for each Title I
school. Surveys are prepared in multiple formats to increase accessibility and participation. Printed,
electronic, and online surveys are dispersed, and the results provide valuable feedback regarding the
parent and family engagement activities and programs. In addition to the annual survey, each Title I
school also uses school level shared decision-making meetings such as parent advisory groups, school
improvement teams, and/or Parent Teacher Association (PTA) to facilitate discussions on the needs
parents and families are experiencing and strategies for more effective parental engagement.
The Director of Parent and Family Engagement will use the findings from the schools’ meetings and the
survey results to design strategies to improve effective family engagement, to remove possible barriers
to parent participation, and to revise its Parent and Family Engagement Plan, with a focus on equity,
engagement and access for all students.
The Title I office will coordinate and integrate parent and family engagement strategies with relevant Federal,
State, and local laws and programs; including Head Start, The Judy Center Learning Hubs and the St. Mary’s
County Health Department. Through district-community partnerships (St. Mary’s County Libraries, The
Promise Resource Center and the NAACP), the Title I office facilitates this outreach while building parents
capacity of accessing community resources that are helpful to their children’s education.

St. Mary’s County Public Schools
Title I Office
23160 Moakley Street, Suite 103
Leonardtown, Maryland 20650
Dr. Kelly M. Hall

Mrs. Charlottis M. Woodley

Chief of Equity, Engagement, and Early Access

Director of Parent and Family Engagement

For more information about the Title I Program please contact:
cmwoodley@smcps.org or call (301) 475-5511, X 32243

Title I Elementary Schools
School
George Washington Carver

2021 Free and Reduced
78.9% FARMs

Lexington Park

77% FARMs

Green Holly

55% FARMs

Park Hall

63% FARMs

Greenview Knolls

53% FARMs

School Leadership
Ms. Donna Thorstenson
Principal
Dr. Rebecca Schou
Principal
Mrs. Beth Ramsey
Principal
Mr. Jeffrey DiRenzo
Principal
Mrs. Janet Fowler
Principal

Telephone and Website
(301) 863-4076
www.smcps.org/gwces
(301) 863-4085
www.smcps.org/lpes
(301) 863-4064
www.smcps.org/ghes
(301) 863-4054
www.smcps.org/phes
(301) 863-4095
www.smcps.org/gkes

IT TAKES A VILLAGE TO RAISE A CHILD
Parent and Family Engagement requires a strong commitment between home, school, and the community.
We respect and value feedback you can provide. Thank You for taking the time to read the 2021-2022
District Parent and Family Engagement Plan. Please sign below to indicate that you have received this
document. Feel free to offer your comment or suggestions below.
______________________________________
Name of School

______________________________________
Student’s Name

__________________________

_______________________________

_____________

Parent Name

Parent Signature

Date

Comments or suggestions:

Optional: Please provide your name and contact information to be contacted by the Director of Parent and Family Engagement.

Parent/Guardian's Name:
Telephone/email:

LAS ESCUELAS PÚBLICAS DEL CONDADO DE ST. MARY
(D.2.) Plan de participación de padres y familias del distrito 2021-2022
Las Escuelas Públicas del Condado de St. Mary's (SMCPS)) adoptan la creencia de que
los padres son los primeros maestros de los niños. Por lo tanto, SMCPS crea
intencionalmente oportunidades para que los padres y las escuelas compartan la
responsabilidad de cuidar y educar a los estudiantes. SMCPS es el beneficiario de un
programa de Título I financiado con fondos federales bajo la Ley de Educación Primaria
y Secundaria (ESEA) según lo autoriza nuevamente la Ley de Éxito de Todos los
Estudiantes de 2015 (ESSA). La subvención del distrito proporciona fondos
complementarios para mejorar la enseñanza y el aprendizaje de los niños. Los cinco
programas de toda la escuela primaria en SMCPS son los destinatarios de servicios
complementarios que no estarían disponibles sin el uso de estos fondos.
El Título I tiene como objetivo proporcionar a todos los niños una oportunidad justa e igualitaria para obtener una
educación de alta calidad y alcanzar el dominio de los estándares estatales por rendimiento y evaluaciones académicos.
La Oficina de Título I trabajará para brindar a cada estudiante acceso equitativo al rigor educativo, recursos y apoyos que
están diseñados para maximizar el éxito académico y el bienestar social y emocional del estudiante.
La importancia de la participación de los padres y la familia
La participación de los padres y la familia es un enfoque de toda la escuela para apoyar al personal escolar para
involucrar a las familias y las comunidades mediante el fomento de un enfoque integral del niño para mejorar el éxito del
estudiante. Es importante porque incluya la participación de los padres y las familias en una comunicación regular,
bidireccional y significativa que involucra el aprendizaje académico de los estudiantes y otras actividades escolares. En
SMCPS, creemos que:
● Formar relaciones positivas con los padres fomenta la cooperación entre el hogar y la escuela;
● La probabilidad de logro de los estudiantes ocurre cuando los padres y las escuelas establecen metas educativas
comunes para los estudiantes, y;
● Construir relaciones de confianza es la base de cada decisión, programa y servicio que se ofrece a nuestros
estudiantes, padres, familias y personal.
Apoyo del distrito de Título I
La Jefa de Equidad, Participación y Acceso Temprano (EEEA) dirige la Oficina de Título I y aprueba los planes y las
asignaciones presupuestarias de toda la escuela. La Directora de Participación de Padres y Familias (DPFE) sirve como
enlace entre el hogar, la escuela y la comunidad y demuestra un compromiso con la participación de los padres, la familia
y la comunidad en el proceso educativo. La DPFE ayuda y apoya a todas las escuelas del Título I para garantizar que los
requisitos de participación de los padres y la familia se lleven con fidelidad y según todos los requisitos del Título I, Parte
A.
La Directora de Participación de Padres y Familias facilita el Consejo Asesor de Padres del Distrito de Título I (DPAC)
que está compuesto por un grupo representativo de padres, enlaces de padres de Título I y representantes de la
comunidad dentro de los límites de las escuelas de Título I. El grupo se reúne cuatro veces durante el año escolar
(virtualmente o en vivo) para revisar los comentarios de las encuestas escolares en línea, el contenido del sitio web y las
evaluaciones del programa PFE. Los padres están invitados a las reuniones de DPAC y reciben avisos de las reuniones
a través de anuncios publicados en el sitio web de la EEEA, los sitios web de las escuelas, las redes sociales y los
mensajes telefónicos del director de la escuela.
El Plan de Participación de Padres y Familias del Distrito se desarrolla en conjunto con los padres y las partes
interesadas de la comunidad y la DPFE. El Consejo Asesor de Padres del Distrito es esencial para revisar, evaluar y
hacer recomendaciones para los Planes de Participación de Padres y Familias del Distrito 2022. Además, los
comentarios de los padres y los comentarios sobre el plan o cualquier aspecto del Programa Título I pueden enviarse por
correo electrónico a la escuela de su hijo o enviando comentarios por escrito. Todos los comentarios recibidos son
revisados y considerados para su implementación por la Oficina de Título I y los miembros del Consejo Asesor de Padres
del Distrito.
Expectativas del distrito de participación de los padres y la familia
SMCPS reconoce la importancia y el valor de la participación de los padres y la familia. Para establecer asociaciones de
colaboración entre la escuela, los padres y la comunidad, la Oficina del Título I modelará los siguientes estándares:

●
●

●
●
●
●

Educar a los maestros, los maestros de recursos educativos, los líderes escolares y el personal, según el valor y
la utilidad de las contribuciones de los padres, y cómo acercarse, comunicarse y trabajar con los padres como
socios iguales;
Proporcionar asistencia técnica a las escuelas del Título I para que puedan ofrecer actividades para las familias
que cuentan con un componente académico interactivo, con disposiciones tales como cuidado de niños, comidas
ligeras, traductores y / o grupos de trabajo o capacitación para padres bilingües, y traducción de documentos
escritos como necesario para las familias que aprenden inglés;
Proporcionar desarrollo profesional basado en evidencia para ayudar a los padres a trabajar con sus hijos para
mejorar su rendimiento en la instrucción de alfabetización y matemáticas que se puede implementar en el
entorno del hogar.
Programas de apoyo que incluyan a los padres y miembros de la familia en el hogar, la comunidad y la escuela;
Asegurarse de que las notificaciones y los recursos para los padres enviados a casa estén en el idioma nativo de
los padres, cuando corresponda, y que, cuando corresponda, los intérpretes estén presentes en las reuniones de
padres;
Ayudar a las escuelas a organizar talleres de participación de padres y familias en persona y virtuales durante
todo el año para las escuelas de Título I, según corresponda, para promover las habilidades de liderazgo, la
comunicación efectiva con el personal escolar y desarrollar el conocimiento de los estándares y estrategias de
instrucción.
Reserva de Título I

El Distrito reserva el 1% de la subvención total del Título I para apoyar las actividades de Participación de los padres y la
familia (PFE) en las escuelas del Título I. SMCPS proporciona el 100% de los fondos PFE asignados a las escuelas de
Título I utilizando la misma fórmula para la distribución de la asignación de Título I de cada escuela. La asignación por
alumno se multiplica por el número de alumnos matriculados en cada escuela de Título I. Esta es la cantidad de fondos
PFE desembolsados a cada escuela de Título I. Las decisiones sobre cómo usar los fondos de PFE son solicitadas y
determinadas por los padres y el personal a través de encuestas, reuniones de asesoramiento para padres, reuniones
anuales de Título I, notas de las reuniones del Equipo de Mejoramiento Escolar y solicitudes individuales de los padres
(según se considere apropiado).
El Director de Participación de Padres y Familias explica este proceso durante las reuniones de DPAC y facilita una
discusión entre los padres sobre los diversos usos de PFE en sus respectivas escuelas. El DPFE proporciona la
documentación trimestral de registro, agenda y notas (SAN) de las reuniones del DPAC a los administradores escolares.
Las notas contienen comentarios de los padres que ayudan en la toma de decisiones y la planificación de las actividades
de PFE a nivel escolar.
Crear Capacidad
●

●

●
●

Los entornos de la escuela y el hogar son socios que contribuyen al rendimiento académico, el aprendizaje
socioemocional y el bienestar de los estudiantes. Reconociendo que todos los hogares y familias son diversos y
únicos, la oficina del Título I ayuda a mitigar los casos en los que la falta de tiempo de una familia, las barreras
culturales, el miedo a lo desconocido o los factores económicos son factores que contribuyen a la inequidad. El
personal de Título I, en colaboración con la administración de la escuela, lleva a cabo conferencias con los
padres virtualmente de manera segura para acomodar a los padres que trabajan y ayudar con las traducciones
según corresponda, programar visitas al hogar o al lado de la acera para conectarse con las familias en un
entorno familiar y proporcionar materiales, tecnología u otros apoyo solicitado. Los miembros del personal de
Título I son administradores escolares actuales y anteriores que tienen un amplio conocimiento de temas tales
como habilidades de comportamiento de los estudiantes, intervenciones académicas, manejo del salón de clases
y recursos comunitarios que apoyan la capacidad del estudiante, la familia y el personal. Se respetarán todas las
precauciones y pautas relacionadas con COVID-19 al proporcionar estos apoyos y desarrollar la capacidad de
las partes interesadas. Las familias necesitan y tienen derecho a un estímulo persistente pero amable sobre el
sustento específico de los padres. El distrito:
Ayudar a las escuelas a informar a los padres de los eventos estatales, locales y escolares a través del sitio web
de SMCPS, los medios de comunicación locales, las llamadas telefónicas automatizadas, los mensajes de texto,
Twitter, los sitios web de las escuelas, los anuncios / folletos impresos y electrónicos, las plataformas virtuales y
las encuestas en línea.
Proporcionar materiales y capacitación para ayudar a los padres a trabajar con sus hijos para mejorar el
rendimiento de sus hijos, como la alfabetización y el uso de la tecnología.
Asegúrese de que la información relacionada con la escuela y los programas para padres, reuniones y otras
actividades se envíe a los padres de los niños participantes en un formato y (en la medida de lo posible) en un
idioma que los padres puedan entender. Los calendarios de PFE de las escuelas de Título I se publican en sus

●

sitios web y el Director de Participación de Padres y Familias se asegurará de que las oportunidades de PFE se
compartan con todas las familias de McKinney Vento y, cuando sea apropiado, mitigarán las barreras para las
familias que deseen participar en los eventos de PFE. Lo mismo es cierto para los eventos de PFE del Distrito.
Implementar y coordinar programas basados en evidencia, como Disciplina consciente o Aula receptiva, que
desarrollen habilidades de autorregulación y habilidades para los padres y el personal.
Accesibilidad

El Plan de participación de padres y la familia del distrito está disponible en inglés y en español en forma impresa.
También se publica en línea y en plataformas de redes sociales. Se enviarán mensajes telefónicos a los padres
informándoles de cómo acceder a la política / plan del distrito de forma electrónica y / o impresa. La Directora de
Participación de Padres y Familias trabaja con los consejeros escolares, los enlaces de padres y los trabajadores del
personal de estudiantes para eliminar las barreras que limitan la accesibilidad de los padres a las funciones escolares.
Cuando se solicita o es necesario, se proporciona transporte, ofertas virtuales, documentos traducidos y orientación.
Evaluaciones de participación de los padres y la familia
Cada año, la DPFE llevará a cabo una evaluación del contenido y la eficacia del Plan de participación de los padres y la
familia y las actividades de PFE destinadas a mejorar la calidad académica en las escuelas de Título I. En abril, la DPFE
organizará la distribución de una encuesta para padres para su distribución en cada escuela de Título I. Las encuestas se
preparan en múltiples formatos para aumentar la accesibilidad y la participación. Las encuestas impresas, electrónicas y
en línea están dispersas y los resultados ofrecen comentarios valiosos sobre las actividades y programas de
participación de los padres y la familia. Además de la encuesta anual, cada escuela de Título I también utiliza reuniones
para tomar decisiones compartidas a nivel escolar, como grupos asesores de padres, equipos de mejorar aprendizaje y/o
PTA para facilitar las discusiones sobre las necesidades que tienen los padres y las familias y las estrategias para
mejorar la participación de los padres.
La Directora de Participación de Padres y Familias utilizará los hallazgos de las reuniones de las escuelas y los
resultados de la encuesta para diseñar estrategias para mejorar la participación de familias, eliminar las barreras a la
participación de los padres y revisar el Plan de Participación de los Padres y la Familia, con un enfoque sobre equidad,
participación y acceso para todos los estudiantes.
La Oficina del Título I coordinará e integrará las estrategias de participación de los padres y la familia con las leyes y
programas federales, estatales y locales pertinentes, incluidos Head Start, Judy Center Learning Hubs y el Departamento
de Salud del Condado de St. Mary. A través de asociaciones entre el distrito y la comunidad (por ejemplo: Bibliotecas del
condado de St. Mary, Promise Resource Center y NAACP), la Oficina del Título I facilita este acercamiento para
desarrollar la capacidad de los padres para acceder a los recursos comunitarios que son útiles para la educación de sus
hijos.

Escuelas Públicas del Condado de St. Mary
Oficina de Título I
23160 Moakley Street, Suite 103
Leonardtown, Maryland 20650
Dra. Kelly M. Hall
Jefa de Equidad, Participación y Acceso Temprano
Sra. Charlottis M. Woodley
Directora de Participación de Padres y Familias

Dra. Wauchilue Adams
Analista de Equidad de Título I

Para obtener más información sobre el Programa de Título I, comuníquese con:
cmwoodley@smcps.org o llame al (301) 475-5511, X 32243
Escuelas Primarias de Título I
Director(a)

Teléfono y Website

George Washington Carver

2021 Nivel de participación de comidas
gratuitas o de precio reducido (FARMs)
78.9% FARMS

Srta. Donna Thorstenson

Lexington Park

77% FARMS

Dra. Rebecca Schou

Green Holly

55% FARMS

Sra. Beth Ramsey

(301) 863-4076
www.smcps.org/gwces
(301) 863-4085
www.smcps.org/lpes
(301) 863-4064
www.smcps.org/ghes

Park Hall

63% FARMS

Sr. Jeffrey DiRenzo

(301) 863-4054
www.smcps.org/phes

Greenview Knolls

53% FARMS

Sra. Janet Fowler

(301) 863-4095
www.smcps.org/gkes

Escuela

“Se necesita un pueblo para criar a un niño”
La participación de los padres y la familia requiere un fuerte compromiso entre el hogar, la escuela y la comunidad.
Respetamos y valoramos los comentarios que usted pueda ofrecer. Gracias por tomarse el tiempo de leer el Plan de
participación de los padres y la familia del distrito 2021-2022. Firme a continuación para indicar que usted ha recibido
este documento. No dude en ofrecer su comentario o sugerencias a continuación.

______________________________________
Nombre de la Escuela

___________________________
Nombre del Padre / Tutor

Comentarios o sugerencias

____________________________

Nombre del Estudiante

________________________

Firma del Padre/Tutor

Fecha de hoy

_____________

Opcional: Escriba su número de teléfono y su dirección de correo electrónico para que la Directora de Participación de
Padres y Familias le pueda contactar. Gracias.

(E. 1.) Title I Written Procedures - Participation of Children Enrolled
in Private Schools 2021-2022
Staff Responsible:
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access
Mrs. Charlottis Woodley, Director of Parent and Family Engagement
Identified Non-Public School Representatives
All Written Procedures are subject to change based on revised St. Mary’s County Public
Schools’ (SMCPS) Board of Education policies and regulations, local decisions, or the
Governor's Executive Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate telework
status and parental, caregiver, and stakeholder preference. Electronic signatures on sign-in
sheets will be accepted.

1a. Inviting Private School Officials to Consultation
In September/October of each year, letters are mailed from the Department of Equity,
Engagement and Early Access (EEEA) with oversight for Title I, to the approved non-public
schools in St. Mary’s County and sent a certified receipt request. The purpose of this mailing
is to begin the consultation process for schools that are interested in participating in the Title I
program in the following school year. Approved non-public schools are verified with the
annually updated list on Maryland State Department of Education’s (MSDE) website.
If schools do not respond to the certified letter, a phone call or email is placed to the
school inquiring as to the status of the letter and their intent to attend the meeting. This
phone call is documented.
Certified receipts, copies of the mailed letters, and notes from any follow up calls are kept for
documentation purposes.
During this Overview and Intent to Participate, non-public school officials learn about the Title I
program, how funding is generated, and the kinds of services that may be available to eligible
students for the following school year. Additionally, non-public school officials can seek more
information, express and commit to participating for the upcoming school year, or decline to
participate. If schools are interested in participating, they complete an “Intent to Participate”
form. An individual meeting to begin discussions will follow after this form has been
completed.

St. Mary’s County Public School System does not discriminate on the basis of race, color, gender, age, national origin, marital status, sexual
orientation, religion, or disability in matters affecting employment or providing access to programs.

Ongoing consultation is scheduled and conducted by the Chief of EEEA and supported by the
office staff using the established Consultation Agreement for Title I services with the non-public
school. A detailed agenda of topics to be discussed, ensuring that all required topics are
purposefully included in the discussion, and is shared with the non-public school prior to the
meeting. All Sign-in, Agenda, Notes (SAN) documentation is kept on file. Further, a follow up
summary using the notes taken during the consultation is sent to the non-public school official
and kept on file in the Department of EEEA by Title I staff.
This process continues through the spring and summer when funding for the upcoming school
year is available and detailed discussions about services, staff, scheduling, and materials of
instruction follows. All meetings follow SAN documentation and follow up minutes notes or
summaries are sent to the non-public official and kept on file in the Department of EEEA.
1. (b).Oversight, Monitoring, Supervising, and Evaluating the Title I Program Serving
Private School Children
(i.) ordering and storing materials and equipment for use in the program provided
to private school children
During the course of consultation, materials and inventory are reviewed by the Chief with the
Instructional Resource Teacher for Non-Public schools. The status of materials, needs
identified by Non-Public Title I teachers if the program is continuing or in consultation if a new
school or new needs are identified and discussed. All instructional materials must meet strong
evidence based or developmentally appropriate criteria.
SMCPS’ Title I staff is responsible for developing the order. The details of the order are shared
with the non-public school official by the Chief or Instructional Resource Teacher. The Title I
staff processes the order, following established SMCPS procurement and purchasing
procedures. Materials are delivered to the Title I office or to the school depending on the size
of the order and inventoried by the Title I Instructional Resource Teacher and/or Title I staff.
Materials are delivered to the non-public school site by Title I staff or SMCPS Supporting
Services staff as necessary and new inventory is cross referenced by the Instructional
Resource Teacher.
Title I materials and inventory are stored in a secure area that has been mutually agreed upon
and discussed during consultation. The area will be locked or secured with access available
only to Title I staff at the school and the non-public administrator.
All materials, including consumable materials, are included on an inventory list that is prepared
by Title I staff and managed by the Instructional Resource Teacher.
(ii.) Oversight, Monitoring, And Supervision
The Chief of EEEA or the Director of Parent and Family Engagement (DPFE) and Title I are
licensed and credentialed to evaluate teachers and programs. In quarterly intervals, a site visit
will be conducted at each participating non-public Title I school. During that time, the Chief or
Director will meet with the IRT, the hourly certified teachers, and check in with the school’s
leadership. There will also be a formal or informal observation of the teacher. Depending on
the status of the school, observations could occur virtually as needed.

St. Mary’s County Public School System does not discriminate on the basis of race, color, gender, age, national origin, marital status, sexual
orientation, religion, or disability in matters affecting employment or providing access to programs.

Each hourly certified, non-public teacher will be observed at least once formally during the
school year and the Instructional Resource Teacher will be placed on the school system’s
alternating formative and summative evaluation cycle required in Maryland. The Chief will
conduct the observations; however, the DPFE could do so if necessary. During this
observation, there will be a pre-conference, a review of the lesson plan with each certified
teacher, an observation, and a post conference. The teacher will be provided with a detailed
written observation report. These reports are kept on file to support teacher and programmatic
evaluation. These reports may be included in Title I documentation but will be redacted as
appropriate in accordance with Family Educational Rights and Privacy Act (FERPA)
requirements.
(ii.) evaluating Title I Program for private schools regarding how the services will be
academically assessed and how the results will be including in the overall evaluation of the
effectiveness of the program
The Title I Non-Public Instructional Resource Teacher takes a leadership role in gathering data
from the hourly Title I staff regarding student performance. Data is gathered in an ongoing
manner throughout the school year. using multiple measures mutually agreed upon during the
consultation process. Adjustments to the instructional plan, the master schedule, and group
structure may occur as needed as a result of the data. The Instructional Resource Teacher
and the Chief meet quarterly to discuss the non-public data and to confirm adjustments.
Meetings may occur more frequently than quarterly depending on need.
Title I staff prepare individual student reports that are included in quarterly report cards but
reviewed by the principal of the non-public school, as well as the Title I Instructional Resource
Teacher, prior to distribution.
The final information is collected and correlated with the year in review to provide a
comprehensive analysis of progress with Title I services during the academic year for
individual student
This data collection and correlation begins in the last marking period for the final report.
Typically this occurs in late April and in early May since the majority of participating non-public
schools finish their school year prior to the public school year calendar. Data is reviewed and
analyzed by the certified Title I hourly staff with the Instructional Resource Teacher and then
again with the Instructional Resource Teacher and the Chief. Afterwards, this information is
shared with the non-public school officials in late May and discussions relative to adjustments
or revisions in programming are appraised and occur at that time.
Student information is shared with the non-public school officials electronically using password
protected google drive. In addition, a binder of student achievement which includes individual
student reports are provided to the non-public officials. Title I staff is available and
communicates that they are open to meeting and discussing the detail of the assessment data
and academic reporting if clarification is needed.
Non-public officials may opt to share student data with the Instructional Resource Teacher
when it becomes available. If this occurs, the Instructional Resource Teacher will correlate the
non-public school’s data with the Title I data to determine patterns and trends to drive the
instructional program.
St. Mary’s County Public School System does not discriminate on the basis of race, color, gender, age, national origin, marital status, sexual
orientation, religion, or disability in matters affecting employment or providing access to programs.

Revisions and adjustments to academic programming, based on a thorough review of student
performance and student achievement data, occur during the consultation process in late
spring and early summer as the Title I program is planned for the upcoming school year.
(c) Developing a formal agreement (MOU) with other Local Education Agency (LEA) to provide
services to private school students and a timeline for securing signatures.
Each spring, SMCPS sends a letter to neighboring Southern Maryland Counties to include
Charles, Calvert, Prince Georges’, and also to the District of Columbia to inquire if there are St.
Mary’s County residents attending their participating non-public schools and if they generate
funds. The Title I officials from each area complete the forms and return to SMCPS’ Title I
staff.
The process is reversed with neighboring jurisdictions contacting SMCPS for similar
information. The Instructional Resource Teacher works with the schools to identify out of
county residents and if they generate funds.
After that in the late spring or early summer, SMCPS works with the other jurisdictions, when
there are eligible students based on residency and income, to DRAFT a Memo of
Understanding (MOU) with officials from the home county or region. As the MOU is being
developed, there is a discussion about service provision, time, etc. that will be reflected and
mutually agreed upon by all involved parties.
The SMCPS’ Chief Counsel reviews all MOU documents and discusses with the Chief. The
MOU is then shared with the other county and signatures can be secured. This process is
concluded in the summer prior to the start of the new school year in order for services to begin
as soon as the new school year begins.
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(F. 1.) Title I Written Procedures - Education for Homeless Children and Youth 2021-2022
Reservation and Calculation Methodology
Staff Responsible:
Mrs. Annie Gast, Homeless Liaison and Pupil Personnel Worker (PPW)
Mrs. Kate Weaver, Supervisor of Pupil Personnel Workers (PPWs)
Ms. Cheryl Long, Director of Student Services
Mrs. Charlottis Woodley, Director of Parent and Family Engagement
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access
All Written Procedures are subject to change based on revised St. Mary’s County Public
Schools’ (SMCPS) Board of Education policies and regulations, local decisions, or the
Governor's Executive Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate telework
status and parental, caregiver, and stakeholder preference. Electronic signatures on sign-in
sheets will be accepted.

1.a-b. The Homeless Liaison, Supervisor of PPWs, and the Director of Student Services, will
meet quarterly to review the needs of homeless students and to coordinate services, in
accordance with the McKinney-Vento Homeless Education Act. Meetings may occur more
frequently than quarterly if needed. The Title I office offers participation in Title I summer
school when scheduled and opportunities to participate in all parent and family engagement
events to homeless students regardless of their home school. The PPWs are responsible for
notification of upcoming Title I Parent and Family Engagement events to homeless students
and their families.
At each quarterly (ie.,October, December, February, April) meeting, the following will be
determined:
● Review of student needs (ie., tutoring, materials, supplies, equipment)
● Review of community needs assessment; summarized and analyzed by Homeless
Liaison
● Review of grades, attendance, and discipline
● Homeless enrollment trends
● Spending patterns
● Concerns or issues from the Homeless community
● Upcoming events that Title I can support
● Parent and Family Engagement support
● Status of tutoring through Student Services
● Other
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Using this information from the previous year, the Title I Reservation will be based on the
percentage of homeless students from the previous year as compared to the total student
population. Historical trends will also be considered and discussed as a result of the pandemic
to determine the set aside.
As an example: if 2% of the total student population were homeless, 2% of the Title I funds
would be reserved for homeless support. If during previous years, enrollment was suppressed,
this would be considered into the calculation. The set aside process would also include
transportation costs.
The 2021-2022 cost breakdown per student for each schooling level is as follows:
● Elementary - $250.00
● Middle - $300.00
● High - $300.00
Purchases are made based on individual student needs. Needs are revisited quarterly or more
frequently as needs change. Examples of items/services to be purchased include: clothing,
student fees - general education program, school supplies, medical services - eye
exam/glasses, fees for AP and SAT testing.
Written Procedures 2021-2022
(F. 2. a. b.) Homeless Student Transportation
Excess costs are above the actual daily cost instead of above a per diem average.
Example:
The normal route for bus A is 10 miles. If the bus driver has to extend 1 mile, the homeless
transportation cost for that student would only be for the 1 mile. Or, if the child normally rode
bus A from the beginning of the route but now is picked up towards the end, there is NO
additional homeless transportation cost since the route wasn’t extended.
Fuel costs and additional attendant costs can fluctuate on a daily basis, impacting the average.
By using the actual costs of the one mile instead of exceeding a daily per diem average, the
Transportation department feels this would be a cleaner method.
We believe this method is consistent with the guidance from USDE that states “These
allowable costs are the incremental costs to transport a homeless child or youth to his or her
school of origin above what the LEA would otherwise provide to transport the student to his or
her assigned school.”
All established Title I procedures are cross referenced with COMAR 13A.01.06, the SMCPS'
Board of Education Approved Equity Policy ACA and in accordance with the related
regulations ACA-R. All decisions, initiatives, opportunities, planned experiences, strategies,
activities, and related expenditures, are designed and intended to provide every student with
equitable access, address academic and social emotional needs and to improve student
St. Mary’s County Public School System does not discriminate on the basis of race, color, gender, age, national origin, marital status, sexual
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achievement for each child. All decisions are evaluated by district and school based staff to
ensure that they are equitable, safe, fair, diverse, and inclusive for all students.
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(G. 1.) Title I Written Procedures - Foster Care 2021-2022
Staff Responsible:
Mrs. Kate Eggert Weaver, Supervisor Pupil Personnel Workers (PPWs)
Ms. Cheryl Long, Director of, Student Services
Mrs. Charlottis Woodley, Director of Parent and Family Engagement
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access (EEEA)
All Written Procedures are subject to change based on revised St. Mary’s County Public
Schools’ (SMCPS) Board of Education policies and regulations, local decisions, or the
Governor's Executive Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate
telework status and parental, caregiver, and stakeholder preference. Electronic
signatures on sign-in sheets will be accepted.

Procedures:
1. The office of Title I within the Department of Equity, Engagement, and Early
Access will schedule and organize a monthly/quarterly meeting with the
Supervisor of PPWs and the Director of Student Services who have oversight of
Foster Care. Sign-In, Agenda, Notes (SAN) documentation is on file. Meetings
may occur more frequently if needed.
2. Data as it relates to Foster children within St. Mary’s County Public Schools is
reviewed at this time including the revision of the Needs Assessment led by the
Foster Care Point of Contact.
3. Specific needs of Foster Care students are discussed and appropriate decisions
are made on their behalf at this time or a follow up meeting is scheduled.
4. Concerns or issues from the Foster Care community
5. Foster Parent and Family Engagement support
6. Any changes or pertinent information included in the Foster Care Agreement with
the Department of Social Services is reviewed and revisited as appropriate.
All established Title I procedures are cross referenced with COMAR 13A.01.06, the
SMCPS' Board of Education Approved Equity Policy ACA and in accordance with the
related regulations ACA-R. All decisions, initiatives, opportunities, planned experiences,
strategies, activities, and related expenditures, are designed and intended to provide
every student with equitable access, address academic and social emotional needs and
to improve student achievement for each child. All decisions are evaluated by district
and school based staff to ensure that they are equitable, safe, fair, diverse, and inclusive
for all students.
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(H. 1.) Title I Written Procedures - English Learners 2021-2022
Staff Responsible:
Mrs. Wendy Tarr, Supervisor of World Languages and ESOL
Mrs. Lisa Bachner, Director of Curriculum and Instruction (DCI)
Mrs. Charlottis Woodley, Director of Parent and Family Engagement (DPFE)
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access (EEEA)
All Written Procedures are subject to change based on revised St. Mary’s County Public
Schools’ (SMCPS) Board of Education policies and regulations, local decisions, or the
Governor's Executive Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate telework
status and parental, caregiver, and stakeholder preference. Electronic signatures on sign-in
sheets will be accepted.
Title I supports a coordinated effort to inform between English Learners, Title III and Title I.
The Chief of Equity, Engagement, and Early Access (EEEA), Director of Parent and Family
Engagement (DPFE), the ESOL Supervisor, and the Director of Curriculum and Instruction (DCI) meet
quarterly. Sign In, Agendas, Notes (SAN) documentation from the structured and planned quarterly
meetings include: Calendar Invitations with acceptances, SAN, Actionable Steps. Meetings may occur
more frequently as necessary and needed.
Topics and discussion points for these quarterly meetings include but are not limited to:
● Braiding and coordinating funds;
● Maximizing resources, strengthening practices and making an effort to reduce redundancy;
● Developing intentional and effective outreach to families of English Learners (EL) students;
● Review the planned parent and family engagement events for the upcoming quarter and
determine what supports or accommodations can be made for EL families;
● Discussion and documentation of planned Parent and Family Engagement events specifically
supporting how EL families can increase their awareness of the American Educational System;
● Discussion for specific needs for translation services or documents;
● Collaborating regarding the parent notification letter and timeline to ensure that SMCPS has
provided timely and meaningful communication to parents whose children qualify for EL
services;
● Developing effective strategies to support teachers and administrators of EL (i.e.: providing
need based professional development);
● Ensuring data is shared appropriately regarding the number and percentage of EL achieving
proficiency;
● During the quarterly EL/Title I meetings; detail distribution and communication plans will be
determined including time, responsible staff, follow up, and action items.
All established Title I procedures are cross referenced with COMAR 13A.01.06, the SMCPS'
Board of Education Approved Equity Policy ACA and in accordance with the related regulations
St. Mary’s County Public School System does not discriminate on the basis of race, color, gender, age, national origin, marital status, sexual
orientation, religion, or disability in matters affecting employment or providing access to programs.

ACA-R. All decisions, initiatives, opportunities, planned experiences, strategies, activities,
and related expenditures, are designed and intended to provide every student with equitable
access, address academic and social emotional needs and to improve student achievement for
each child. All decisions are evaluated by district and school based staff to ensure that they are
equitable, safe, fair, diverse, and inclusive for all students.
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(I. 1.) Title I Written Procedures - Support for TSI Schools 2021-2022
Staff Responsible:
Mr. Scott Szczerbiak, Director of Special Education
Dr. Alexander Jaffurs, Assessment and Accountability Officer
Mrs. Charlottis Woodley, Director of Parent and Family Engagement (DPFE); Title I
Dr. Wauchilue Adams, Title I Equity Analyst
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access (EEEA)
Dr. Maureen Montgomery, Deputy Superintendent and Division of Instruction Departmental
Directors as needed
School Based Staff Responsible:
Ms. Donna Thorstensen, Principal, George Washington Carver Elementary School (GWCES)
Mrs. Jessica Bosse, Assistant Principal, George Washington Carver Elementary School (GWCES)
Ms. Katie Kortokrax, Academic Dean, George Washington Carver Elementary School (GWCES)
All Written Procedures are subject to change based on revised St. Mary’s County Public
Schools’ (SMCPS) Board of Education policies and regulations, local decisions, or the
Governor's Executive Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate telework
status, travel time required, and parental, caregiver, and stakeholder preference. Electronic
signatures on sign-in sheets will be accepted.

District and Title I School Level Procedures
1. Initially, when a school is identified as a Targeted Support and Improvement (TSI) school by
Maryland State Department of Education (MSDE), a comprehensive review of existing data
occurs. This meeting involves the Division of Instruction (DOI) with school system leadership
from the various DOI departments including: Equity, Engagement, and Early Access (EEEA),
Department of Assessment and Accountability, Curriculum and Instruction, and Special
Education. For the 2021-2022 school year, George Washington Carver Elementary School
(GWCES) is the identified TSI Title I school; in the area of Special Education.
2. The departmental director for the area resulting in the school’s TSI designation (for example,
special education) will communicate and collaborate with the Chief of EEEA and the
Assessment and Accountability Officer to ensure that appropriate district and community
stakeholders will be involved in the planning, approval, implementation, and monitoring of the
TSI plan. Examples for this would be the Director of Special Education working with the
Citizens Advisory for Special Education. Sign-in, Agenda, Notes (SAN) documentation will be
on file.
3. In addition, the TSI school will involve school-based stakeholders including: teachers,
paraeducators, parents, and community members. This process is managed by the GWCES
Academic Dean at the current TSI school. The Director of Parent and Family Engagement
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(DPFE) will support this process as needed. School, district, and community members will
work together to review data charts and multiple assessment measures, redacted when
necessary, in order to determine the root cause interfering with student achievement and to
develop a TSI plan. This analysis will serve as the framework for the TSI Comprehensive
Needs Assessment.
4. TSI plans are submitted and approved by the departmental director. Title I TSI approvals are
given by the Chief of EEEA and the departmental directors. That approval happens within the
first quarter of the school year.
5. TSI plans are monitored quarterly by the departmental director with oversight within the
applicable department. If this is a Title I school, the plan is monitored quarterly by the
applicable department and the Chief of EEEA and the DPFE.
6. The TSI plan will be shared with stakeholders and approved for any Title I TSI school or
schools if more than one TSI school is identified in the district.
7. The school’s TSI plan will include growth targets, the schedule and process for progress
monitoring, responsible staff, and a schedule for implementation.
8. The Director of the applicable department is responsible for assessing resource inequities for
non-Title I TSI schools. The Chief of EEEA and the departmental director for the Title I TSI
school will share the responsibility for assessing resource inequities. The Chief of EEEA will
review supplement/supplant documentation, staffing and comparability to identify any resource
inequities and discuss as needed with the departmental director, the Assistant Superintendent
of Fiscal Services and Human Resources, and the Deputy Superintendent to rectify the
inequity. Follow-up meetings to address any identified resource inequities will follow SAN
documentation processes.
9. The Title I TSI plan will also be reviewed by the Title I Equity Analyst to ensure there are no
resource inequities evident in the school level data. The Title I Equity Analyst will provide a
written report of any identified findings following a discussion with the Chief, departmental
director, and school based leadership.
10. The Title I school designated as TSI is obligated to work with the district team to implement its
TSI plan.
11. All initiatives, strategies, and support systems for the TSI school will adhere to the negotiated
agreement with staffing and initiatives will be evidence based and supported by the
departmental director.
12. Specific decisions about teacher capacity, student engagement, staffing needs, materials of
instruction, and professional development are discussed independent of the routine Title I
budgeting discussions. The root cause analysis is reviewed again, and stakeholder input from
the school is revisited
13. The Chief of EEEA, the DPFE, the departmental director, and the principal and critical school
staff will discuss how Title I can additionally support the Title I TSI school as it addresses the
root causes for its identification.
14. An additional supplemental Title I TSI plan is put into place for the Title I school to provide
supplemental support. The development of the TSI plan is the responsibility of the TSI school
with support from the departmental director, the DPFE, and the Chief.
15. As the need is determined, associated costs are calculated, and decisions are made
concerning priorities for the TSI school. These decisions and related discussions are led by the
Chief of EEEA and involve district level leadership and the Title I school principal.
16. Additional Title I funds may be reserved for this specific purpose related to the associated plan
costs.
17. Costs are charged to a district reservation for TSI, to the school’s Title I allocation, or to the
related department i.e.: Special Education.
18. Included in the quarterly Title I monitoring process, the Chief, the DPFE, and fiscal staff meet
monthly at the school throughout the year to review the status of the School Wide plan, to
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monitor the school’s Title I finances, to monitor the academic programming in place, and to
address any concerns or challenges the school may be experiencing. The school’s TSI plan for
Title I, will be reviewed during this meeting as well. TSI data charts, tools, and tables within the
school wide plan are reviewed with attention to the subgroup experiencing challenges and
resulting in the TSI status. Revisions and refinements will be made as needed.
19. The district leadership team for TSI also will conduct ongoing quarterly monitoring visits where
data is analyzed, and student progress is monitored in the Title I TSI school and the district's
other TSI schools. Classroom site visits and observations may occur.
All established Title I procedures are cross referenced with COMAR 13A.01.06, the SMCPS'
Board of Education Approved Equity Policy ACA and in accordance with the related
regulations ACA-R. All decisions, initiatives, opportunities, planned experiences, strategies,
activities, and related expenditures, are designed and intended to provide every student with
equitable access, address academic and social emotional needs and to improve student
achievement for each child. All decisions are evaluated by district and school based staff to
ensure that they are equitable, safe, fair, diverse, and inclusive for all students.
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St. Mary's County Public Schools
Title I, Part A Application Appendices
2021-2022
J

Fiscal Requirements

J.1. Skipped School Approval Letter (This does not apply to St. Mary's
County Public Schools- N/A)
J.2. Neglected & Delinquent (This does not apply to St. Mary's County
Public Schools - N/A)
J.3. Written Procedures (Education for Homeless Youth)
J.4. Education for Homeless Children and Youth - Homeless Liaison
(This does not apply to St. Mary's County Public Schools - N/A}
J.S. Written Procedures (Homeless Student Transportation)
J.6. Education for Foster Care Students - Transportation {This does not
apply to St. Mary's County Public Schools- N/A)
J.7. Written Procedures/SOP (Supplement Not Supplant/
Methodology)
J.8. Written Procedures Fiscal Monitoring Title I Funds/Funded
Positions
J.9. District Level Administration Job Descriptions (8)
J.10.a . Parent and Family Engagement Procedures Allocation of Funds
2021-2022
J.10.b. Parent and Family Engagement Allocations
J.11. Consultant Agreement

(J. 3.) Title I Written Procedures - Education for Homeless Children and Youth 2021-2022
Reservation and Calculation Methodology
Staff Responsible:
Mrs. Annie Gast, Homeless Liaison and Pupil Personnel Worker (PPW)
Mrs. Kate Weaver, Supervisor of Pupil Personnel Workers (PPWs)
Ms. Cheryl Long, Director of Student Services
Mrs. Charlottis Woodley, Director of Parent and Family Engagement
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access
All Written Procedures are subject to change based on revised St. Mary’s County Public
Schools’ (SMCPS) Board of Education policies and regulations, local decisions, or the
Governor's Executive Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate telework
status and parental, caregiver, and stakeholder preference. Electronic signatures on sign-in
sheets will be accepted.

1.a-b. The Homeless Liaison, Supervisor of PPWs, and the Director of Student Services, when
needed, will meet quarterly to review the needs of homeless students and to coordinate
services, in accordance with the McKinney-Vento Homeless Education Act. Meetings may
occur more frequently if needed. The Title I office offers participation in Title I summer school
when scheduled and opportunities to participate in all parent and family engagement events to
homeless students regardless of their home school. The PPWs are responsible for notification
of upcoming Title I Parent and Family Engagement events to homeless students and their
families.
At each quarterly (ie.,October, December, February, April) meeting, the following will be
determined:
● Review of student needs (ie., tutoring, materials, supplies, equipment)
● Review of community needs assessment; summarized and analyzed by Homeless
Liaison
● Review of grades and attendance, and discipline
● Homeless enrollment trends
● Spending patterns
● Concerns or issues from the Homeless community
● Upcoming events that Title I can support
● Parent and Family Engagement support
● Status of tutoring through Student Services
● Other
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Using this information from the previous year, the Title I Reservation will be based on the
percentage of homeless students from the previous year as compared to the total student
population. Historical trends will also be considered and discussed as a result of the pandemic
to determine the set aside.
As an example: if 2% of the total student population were homeless, 2% of the Title I funds
would be reserved for homeless support. If during previous years, enrollment was suppressed,
this would be considered into the calculation. The set aside process would also include
transportation costs.
The 2021-2022 cost breakdown per student for each schooling level is as follows:
● Elementary - $250.00
● Middle - $300.00
● High - $300.00
Purchases are made based on individual student needs. Needs are revisited quarterly or more
frequently as needs change. Examples of items/services to be purchased include: clothing,
student fees - general education program, school supplies, medical services - eye
exam/glasses, fees for AP and SAT testing.
All established Title I procedures are cross referenced with COMAR 13A.01.06, the SMCPS'
Board of Education Approved Equity Policy ACA and in accordance with the related
regulations ACA-R. All decisions, initiatives, opportunities, planned experiences, strategies,
activities, and related expenditures, are designed and intended to provide every student with
equitable access, address academic and social emotional needs and to improve student
achievement for each child. All decisions are evaluated by district and school based staff to
ensure that they are equitable, safe, fair, diverse, and inclusive for all students.
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Title I Written Procedures 2021-2022
(J.8.) Fiscal Monitoring Title I Funds/Funded Positions
Staff Responsible:
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access
Mrs. Charlottis Woodley, Director of Parent and Family Engagement (DPFE)
Ms. Donna Thorstensen, Principal, George Washington Carver Elementary School
Mrs. Beth Ramsey, Principal, Green Holly Elementary School
Mrs. Janet Fowler, Principal, Greenview Knolls Elementary School
Dr. Rebecca Schou, Principal, Lexington Park Elementary School
Mr. Jeffrey DiRenzo, Principal, Park Hall Elementary School
Dr. Wauchilue Adams, Title I Equity Analyst
All Written Procedures are subject to change based on revised St. Mary’s County Public
Schools’ (SMCPS) Board of Education policies and regulations, local decisions, or the
Governor's Executive Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate
telework status and parental, caregiver, and stakeholder preference. Electronic
signatures on sign-in sheets will be accepted.

Title I principals, the Chief of Equity, Engagement, and Early Access, the Director of
Parent and Family Engagement (DPFE), and fiscal staff meet quarterly (at a minimum)
at the schools throughout the year to review the status of the School Wide plan, to
monitor the school’s Title I finances, to monitor the academic programming in place, and
to address any concerns or challenges the school may be experiencing; .and to make
revisions as necessary. The Equity Analyst will be joining these on site quarterly
meetings. Departmental directors are included in periodic quarterly Title I Principal
meetings as needed and necessary. All fiscal and academic decisions are tied directly
to the School Wide Plan.
During the quarterly on site or virtual fiscal review, school level expenditures are
reviewed to determine if they are reasonable, necessary, allowable, and allocable.
Further, for each requested purchase; the principal reviews, signs, approves, and
submits electronically through the eFinance system. The Chief or designee will review
and approve based on reasonable, necessary, allowable, and allocable.
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At follow up fiscal meetings, these planned purchases can be reviewed. Also during the
quarterly onsite meeting, there are administrative walk-throughs involving the principal,
the Chief, and the DPFE to monitor the activity of the Title I funded staff.
All established Title I procedures are cross referenced with COMAR 13A.01.06, the
SMCPS' Board of Education Approved Equity Policy ACA and in accordance with the
related regulations ACA-R. All decisions, initiatives, opportunities, planned experiences,
strategies, activities, and related expenditures, are designed and intended to provide
every student with equitable access, address academic and social emotional
needs and to improve student achievement for each child. All decisions are evaluated
by district and school based staff to ensure that they are equitable, safe, fair, diverse,
and inclusive for all students.
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(J. 10.a.) Title I Written Procedures - Parent and Family Engagement 2021-2022
Ensuring LEA Monitors the Implementation
of Parent Involvement Requirements
Staff Responsible:
Mrs. Charlottis Woodley, Director of Parent and Family Engagement
Dr. Kelly Murray Hall, Chief of Equity, Engagement, and Early Access
Ms. Donna Thorstensen, Principal, George Washington Carver Elementary School
Mrs. Janet Fowler, Principal, Greenview Knolls Elementary School
Mrs. Beth Ramsey, Principal, Green Holly Elementary School
Dr. Rebecca Schou, Principal, Lexington Park Elementary School
Mr. Jeffrey DiRenzo, Principal, Park Hall Elementary School
All Written Procedures are subject to change based on revised St. Mary's County Public Schools’
(SMCPS) Board of Education policies and regulations, local decisions, or the Governor's Executive
Orders.
Some Title I and other collaborative meetings will be held virtually to accommodate telework status and
parental, caregiver, and stakeholder preference. Electronic signatures on sign-in sheets will be accepted.

1. Development and Support of Title I School Parent and Family Engagement Plan (PFE)
and School Compact
St. Mary’s County Public Schools’ (SMCPS) Director of Parent and Family Engagement (DPFE) meets
with Title I principals during the summer and reviews the stakeholder support and input for the
proposed Parent and Family Engagement (PFE) Plan.
During the meetings with principals, the rationale and activities in the School Parent and Family
Engagement Plan are described in detail. The Sign-in, Agenda, Notes, Evaluations (SANE)
documentation of parents and stakeholder input is reviewed. The required documents (School Parent
and Family Engagement Plan and School Compact) are reviewed to ensure they are aligned with the
Maryland State Department of Education (MSDE) PFE checklist.
The PFE plan is determined to be conditionally approved with revisions, approved, or approval is
denied. Depending on the outcome, the DPFE conducts follow up meetings as necessary. When the
school Parent Involvement Plan is officially approved, the DPFE will send written communication of the
plan’s approval and the plan is loaded onto the school’s website and is available in hard copy for
families. The school PFE is translated for non-English learners and in formats that are accessible to
families.
During these monthly/quarterly meetings the following are reviewed: documents, the Parent
Involvement Plan; and the spending of PFE reservations is reviewed with fiscal staff and the DPFE.
When there is a concern from a parent/guardian, if a resolution is not reached at the school level, the
DPFE will investigate, meet with parents and/or stakeholders as deemed appropriate and address the
concern in a timely manner. The Chief of Equity, Engagement, and Early Access is updated on all
parent/guardian concerns. All sign-in sheets, agendas, and notes (SAN documentation) are kept to
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reflect the conversations and meeting results, the discussion, the status of the monitoring, and next
steps as appropriate.
2. Procedures for Allocation of 90% to Schools
In SMCPS, the Department of Equity, Engagement and Early Access, in collaboration with all Title I
schools, opts to allocate the full 1% of the allocation (after Equitable Services is deducted from the total
allocation). This funding will be allocated to each school based upon a per pupil calculation.School
leadership teams are aware of this as is the Superintendent’s office. No funds are held back for Parent
Involvement. This is also shared during the District Advisory meetings and during public presentations
related to the Title I including but not limited to the Board of Education Meetings, NAACP (National
Association for the Advancement of Colored People) meetings, the Early Childhood Action
Committee, etc.
All established Title I procedures are cross referenced with COMAR 13A.01.06, the SMCPS'
Board of Education Approved Equity Policy ACA and in accordance with the related
regulations ACA-R. All decisions, initiatives, opportunities, planned experiences, strategies,
activities, and related expenditures, are designed and intended to provide every student with
equitable access, address academic and social emotional needs and to improve student
achievement for each child. All decisions are evaluated by district and school based staff to
ensure that they are equitable, safe, fair, diverse, and inclusive for all students.
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Appendix D
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innovate

collaborate

elevate

Title II, Part A

Systems of Support for Excellent Teaching and Leading

Local School System: St. Mary's County Public Schools
Fiscal Year: 2022

Title II-A Coordinator: Jessica Cotugno

Telephone: 301-475-5511, extension 32115
E-mail: jwcotugno@smcps.org

TITLE n, PART A - SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING

Local School System: St. Mary's County Public Schools

Fiscal Year: 2022

Title II, Part A Application

•

Data Profile (MSDE will collect data. The local school system does not have to respond. Data should be part of
the needs assessment to identify local priorities.)

•

Identified Needs

•

Identified Priorities

I.O: Targeted Supports and Consultation (Required)
2.0: Administrative Costs (Allowable)
3.0: Ensuring Equitable Access (Required)

4.0: Systems of Professional Growth (Allowable)

5.0: Alignment to Challenging State Academic Standards (Required)
6.0: Private School Services (Required)
7.0: Assurances (Required)

The purpose of this title is to provide grants to State educational agencies and subgrants to local educational
agencies to—

(1) increase student achievement consistent with the challenging State academic standards;
(2) improve the quality and effectiveness of teachers, principals, and other school leaders;

(3) increase the number of teachers, principals, and otherschool leaders who are effective in improving student
academic achievement in schools; and

(4) provide low-income and minority students greater access to effective teachers, principals, and other school leaders.
To be eligible to receive a subgrant, a local school system shall submit an application to the State educational
agency at such time, in such manner, and containing such information as the State educational agency may
reasonably require. Each local education agency shall include a description of the following:

(A) Activities to be carried out by the local school system and how these activities will be aligned with challenging
State academic standards.

(B) Systems of professional growth and improvement, such as induction for teachers, principals, or otherschool
leaders and opportunities for building the capacity of teachers and opportunities to develop meaningful teacher
leadership.

(C) Systemic plan to prioritize funds to schools served by the agency that are implementing comprehensive support
and improvement activities and targeted support and improvement activities.

TITLE n, PART A - SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING
Local School System: St Mary's County Public Schools
Fiscal Year: 2022

(D) Use of data and ongoing consultation to continually update and improve activities
(E) Provide equitable services and timely consultation to private school children and teachers

Consultation: In developing the application a local school system will:

(A) Consult with teachers, principals, other school leaders, paraprofessionals (including organizations representing
such individuals), specialized instructional support personnel, charter school leaders (as applicable), parents,
community partners, and other organizations or partners with relevant and demonstrated expertise in program and
activities designed to meet the purpose ofTitle IIA.

(B) Seek advice from the individuals and organizations described in subsection (A) regarding how to best improve
LSS activities to meet the purpose of the title

(C) Consultwith your local schoolsystem's educational equitypoint of contactin completing this application, as
required by COMAR 13A.01.06.

(D) Coordinate activities with related strategies,programs, and activities being conductedin the community.

(E) Requiredconsultation cannot interferewith the timely submission of the application

TITLE IT, PART A - SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING

Local School System: St. Mary's County Public Schools

Fiscal Year: 2022

1.0 TARGETED SUPPORTS AND CONSULTATION - Required

Please provide a description of how the local education agency will prioritize funds to schools served by the agency
that are implementing comprehensive support and improvement activities and targeted support and improvement
activities under section 1111 (d) and have the highest percentage of children counted under section 1124 (c).
St. Mary's County Public Schools is committed to the following priorities as evidenced in this plan:
•

Reduction of Class Size to improve student achievement through the recruiting, hiring, and retainment of
highly qualified and effective teachers.

•

Support literacy skill development across content areas in secondary schools through teacher coaching and
student support.

•
•

Providing personalized professional learning, including conferences, workshops, and courses, to all staff
that educate our children, that is focused on improving teaching, student learning, and achievement.
Support new teacher induction and mentoring programs designed to improve classroom instruction and
student learning and achievement while increasing retention of effective teachers.

•

Support teachers in critical shortage areas and that teach childrenwith disabilities and English Language
Learners.

•

•

Support identified TSI schools by providing stipends and substitutes for TSI Assistance Teams to meet,
review data throughout the year as it is collected, and plan the next steps for identified students.
Support identified TSI Assistance Team members with the Professional Development needs to be identified
through the data review and reflection process.

Please provide a description of how the local school system meaningfully consults with teachers, principals, and
otherschool leaders, paraprofessionals (including organizations representing such individuals), specialized
instructional support personnel, parents, community partners, andotherorganizations or partners with relevant and
demonstrated expertise in programs and activities designed to meet the purpose of the title.

St. Mary's County Public Schools does the following to ensure that meaningful consultation with school system
leaders, principals, teachers, and paraprofessionals occur to address the priorities as listed above:
•
•

Weekly Superintendent's Cabinet Meetings
Weekly Division of Instruction Meetings with Instructional Directors

•

Weekly Department of Curriculum and Instruction Meetings with Instructional Supervisors and members of
the Office of Assessment and Accountability

•

Jointmeetings of the Department of Curriculum and Instruction, the Department of Special Education, and

•

Monthly county-wide Administrator and Supervisor meetings with all facets of theschool system

the Office of Assessment and Accountability
represented

•

Monthly New Teacher Seminars with all first-year teachers

•

Monthly StaffMeetings at all schools with all staff, including paraprofessionals and other support staff, as

•

Monthly Instructional Resource Teacher meetings

the agenda warrants

TITLE II, PART A - SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING

Local School System: St. Mary's County Public Schools

•
•
•

•
•

Fiscal Year: 2022

Monthly Special Education lEP Chair meetings
Professional Learning Communities at work throughout the year and supported with monies from Title II
Meetings and joint committee meetings (ex: Assessment Committee) held in collaboration with the
educational associations as well as community groups such as Patuxent Partnerships and NAACP

Ongoing, regular communication and feedback collection with all staff through multiple sources (ex: Signal
Newsletter, Content Supervisor Memos, and emailed Monday Messages)
Establish TSI Assistance Teams for each of the three TSI schools. These teams will be composed of central
office staff and school-based staff and led by the Director of Special Education. The teams will meet on a
monthly basis to "dissect" incoming formative and summative data on those students identified in the
subgroup cohort to make instructional plans and deploy resources as is needed.

The Title II core stakeholder group stretches across multiple school divisions and community groups. Information
about the Title II, Part A Grant opportunity was shared with the Superintendent, the Deputy Superintendent,
Department Directors (ex: Curriculum and Instruction, Special Education, Student Services, Supplemental School
Programs, Assessment and Accountability), and instructional supervisors. In addition to working with their
department and school-based leadership/staff, these individuals work closely with a variety of community agencies
to identify and address student, staff, and school needs. School-based leadership also works with community
agencies, staff, parents, and students to identify and address school-based needs through avenues such as School
Improvement Team (SIP) and Parent Teacher Association (PTA) / Parent Teacher Organization (PTO) meetings.
A Title II and Title IV need assessment survey was distributed to all building administrators and school system
staff. This needs assessment survey was also shared with community partners. Information about the Title II grant
was shared with the survey:

https://docs.goQgle.com/document/d/lm6mcDIQaiO5ECbCug3dJBLh8UdruqxPxMixK0vkCmeo/edit?usp=sharinp
Department Directors and Instructional Supervisors in the Department of Curriculum and Instruction work
collaboratively with local organizations such as the St. Mary's County Early Childhood Advisory Council (ECAC),
St. Mary's Citizens' Advisory Committee for Special Education (CACSE), St. Mary's County School Health
Council, and St. Mary's County Public Libraries. Each of these groups meets multiple times throughout the school
year and are provided with opportunities to offer input that informs our participation in Federally Funded Grant
programs.

Please provide a description of how the local school system will use data and ongoing consultation to continually
update and improve activities supported by Title IIA.

St. Mary's County Public Schools has a robust communication structure in place as evidenced in how we consult
with one another in regard to our systempriorities. Multipledata sources are used throughout the year to update
and improve the activities that are supported by our Title II, Part A funds. These include but are not limitedto:
•

Use of Schoology and Google Docs to document both meeting agendas and meeting minutes for Cabinet,
Division of Instruction, and Department of Curriculum and Instruction Meetings.

•

Use of Schoology and Google Sites to document meeting agendas and provideneeded resources and
supports for Administrator/Supervisor Staff and Instructional Resource Teacher meetings.
Use of surveys to provide feedback after Administrator and Supervisory meetings, New Teacher Seminars,
and Instructional Resource Teacher meetings to determine next steps to meet identified needs.

•
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Ongoing analysis of student data from multiple sources to determine system supports and professional
development needed as well as what support and training are needed for individual schools and teachers
based on the data.

Use of Performance Matters/UNIFY to monitor student achievement data.

Use of School Improvement Plans by all to determine supports and resources schools and their staffs need
Data analysis throughout the year of courses taken/taught; evaluation ratings of both professional and
support staff; and use of professional development funds at individual schools.
TSI Assistance Teams- School, district, and community members work together to review data charts and

multiple assessment measures, redacted when necessary, to determine the root cause interfering with
student achievement, and to develop a TSI plan. The TSI plan will be shared with stakeholders and
approved for any TSI school. The school's TSI plan will includegrowth targets, the schedule and process
for progress monitoring, responsible staff, and an implementation schedule. The Equity Analyst will also
review the plan to ensure there are no resourceinequities. The schoolsdesignated as TSI are obligated to
work with die district team to implement their TSI plans.

TITLE n, PART A - SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING
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To develop and maintain an accoimting system for Title II funding, ensure timely submission of interim and final reports,
and/or ensure proposed costs are permitted according to terms and conditions of grant and are necessary to for the
performance of the project. Position(s) may also monitor expenditures including the private school base.
2.0 ADMINISTRATIVE COSTS - AUowable

Costs associated with expenses incurred by the funded agency to organize, implement, and provide progress reports,
including fiscal oversight of expenditures

Item

Line Item

2.1

Not Applicable

Description

Public School Costs

Total for section 2.0

$0.00

2.2
2.3
2.4

TITLE II, PART A - SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING
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To ensure that every student has access to excellent educators, SEAs and LSSs must work together to develop, attract, and
retain excellent educators in all schools, especially in high-need schools. Part of the purpose of the Title II, Part A
program is to provide students from low-income families and minority students' greater access to effective teachers,
principals, and other school leaders. (ESEA section 2001). To realize this outcome, SEAs and LSSs are strongly
encouraged to use Title II, Part A funds to improve equitable access to effective teachers. (ESEA sections
2101(c)(4)(B)(iii) and 2103(b)(3)(B)).

3.0 ENSURING EQUITABLE ACCESS - Required

Based on the reviewof equitable access data, which equitygaps are currentpriorities for your LSS? Cite specificdata
points.

The SMCPS Recoverv plan and its February 2021 Addendum were developed in collaboration with a comprehensive
and representative team of stakeholders (as noted in the Recovery Plan, p. 5). The Reopening plan builds on the key
elements of thisrecovery plan, and the essential elements to recover, refine, andreturn to thenormalcy of a full 180-day
in-person school year schedule.

Our goal is to reopen schools with consistency to pre-pandemic policies and procedures with an understanding and
sensitivity to the transition needed for students, staff, and the entire learning community.

In the transition to returning students to school safely, actions will be guided by key principles that willframe our
operational guidelines. They include:

•

Social and Emotional Supports - Addressing the social and emotional needs of students as they transition
back to full-time schedules.

•

Instructional Recovery and Acceleration - Providing academic supports, scaffolding, and engaging learning
to ensure success for all students.

•
•

Providing Alternative Instructional Models - Providing models for synchronous andasynchronous learning
platforms that students can access for both in-person and onlinelearning environments.
Clean and Healthy Environments - Ensuring students andstaffare working, learning, traveling, andeating in
spaces that are clean and healthy.

Further, the following elements are addressed throughout our practices:

•

Equity - All actions andplanswill be reviewed through an equity and inclusion lens. It is imperative that all
students have access and opportunity for success and supports.

•

Engaging and High-Quality Instruction - Instruction is designed to ensure students work toward mastery of
the instructional outcomes fortheirgrade level and content. As students return to school, instruction is designed

•

High-Quality Professional Development - Staffat all levels of the organization participate in ongoing

to help them recover and accelerate their learning.
professional development designed to assist them in their roles and meet the needs of their students.

•

Communication and Collaboration - Open, multi-faceted, andcollaborative planning andcommunication
provide our greatest opportunities for growth.

TITLE n, PART A - SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING
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•

Technology Sustainability and Support - We must ensure that the resources are available and connected for
the continuity of learning - whether in person or wherever is necessary.

During the 2020-2021 school year, teachers and students experienced a combination of learning environments including
virtual, face-to-face, and hybrid instruction. Access to new technologies presented uncharted opportunities for
educators, school administrators, and families to leverage the benefits of technology to support student learning and
encouraging meaningful parent participation. Teaching and learning will continue to look different during the
2021-2022 school year as teachers combine the best practices fi'om the various instructional models theyVe
experienced as they now work to meet student needs in daily face-to-face learning environments. Teachers will also
need to balance additional considerations including public health considerations and equity. As a result, it is essential
that we provide all staffwith ongoing professional development to meet their needs and the needs of their students.
While the extended school closures had a significant impact on the education of Maryland students statewide, the mix
of virtual, hybrid, and face-to-face learning environments also presented its own set of challenges. While some students
thrived in the virtual learning environment, others did not. It is recognized that students with disabilities or fi'om
marginalized populations may have experienced increased distress and negative educational consequences due to the
changes in instructional methods and environments that occurred during the 2020-2021 school year.

With the exception of our \firtual Academy, all St. Mary's County Public School students began this school year with
the return to the five-day-a-week, face-to-face instructional model. As schools reopen for the 2021-2022 school year, it
is also important to plan for the mental and social-emotional well-being of students, staff, and families. SMCPS will
continue to implement a tiered system of support to address the mental health and social-emotional needs of students,
identify resources, and plan to support the social-emotional needs of staff, identify resources and help support the
social-emotional needs of parents. Mental health and wellness resomces will be communicated and made available to
all staff. Each school location has a unique student body and faculty, individualized programming, and specific needs.
Our work this year will be accomplished in concert with relevant stakeholders specific to each school campus, and with
appropriate central servicing that supports identified needs.
As a result of the collected information the current priorities are as follows:
• Provide students with teachers and school leaders that are effective in improving student academic
achievement in a variety of teaching models (virtual, face-to-face)
• Braid fimds from multiple sources in order to deliver good, consistent, and uniform Professional Development
to all of our staff. Working together to develop and provide professional development has been a collaborative
effort between and among the Department of Curriculum and Instruction; the Department of Special
Education; the Office of Assessment and Accountability; the Department of Equity, Engagement, and Early
Access; and the Office of Student Services and all the grants they receive - Titles I, H, IE, and IV, Safe to
Learn.

•

•

•
•

Participate in all training and supports offered by MSDE to both our system leadership, such as content
supervisors, as well as to our teachers, such as FAMEtraining and LETRS
Support the professional learning of teacher leaders throughparticipation in nationaland state conferences,
ensuring that we are sending a representative cohort, with the expectationthat they would return and bring back
those resources and training to all our teachers
Support teachers in their effortsto work collaboratively to identify and address studentneeds.
Provide opportunitiesfor teacher mentoringto help build capacity and retain effectiveteachers.

Specific equitygapsthat are priorities for SMCPS and are identified as focus areas for this school year include The
Fairlead Freshman Academy and Social/Emotional/MentalHealth Supports. The Fairlead Freshman Academy program
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TITLE III, PART A
ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC
ACHIEVEMENT

Local School System: St. Mary’s County Public Schools

Fiscal Year 2022

EDUCATIONAL EQUITY
Maryland’s Educational Equity COMAR regulations require public school systems to provide every
student equitable access to the educational rigor, resources, and supports that are designed to maximize
the student’s academic success and social/emotional well-being. Consider collaborating with your equity
point of contact when developing and writing the application. It is important to reflect on the following:
1. Analysis of disaggregated data within the EL population (i.e., race, gender, home language, etc.)
2. Application of an equity lens in choosing activities of supplementary language development,
professional learning, supplementary instructional materials, etc.

SUPPLEMENT, NOT SUPPLANT [Sec. 3115(g)]: Federal funds made available under this subgrant
shall be used so as to supplement the level of Federal, State, and local public funds that, in the absence of
such availability, would have been expended for programs for English learners and immigrant children
and youth and in no case to supplant such Federal, State, and local public funds.
A. REQUIRED ACTIVITIES [Sec. 3115(c)]: An eligible entity receiving funds under section 3114(a)
MUST use the funds in the required activities before spending funds in the authorized activities.
1. To increase the English language proficiency of English learners by providing effective language
instruction educational programs that meet the needs of ELs and demonstrate success in increasing (A)
English language proficiency and (B) student academic achievement [Sec. 3115(c)(1)]
Descriptions
Required Activities

Please address each item (a-c) in your required
activity descriptions.
a) Outcomes and brief description of the services
including evidence level when appropriate
b) Timelines or target dates
c) Services to private schools

1.1. Improving the English
language proficiency and
academic achievement of ELs
[Sec. 3115(c)(1)].

a) In order to improve the English proficiency and
academic achievement of English learners, we will
renew ELLevation software. ELLevation will be used
as a supplemental instructional resource to help
classroom teachers plan instruction and apply
techniques to help ELs acquire language and master

Public
School
Costs

$15,792

Private
School
Costs

grade-level content.
b) October 2021.
c) n/a
-----------------------------------------------------------------a) Supplemental academic language and content
tutoring support to EL students in grades PreK-12 to
increase student performance in science, social
studies, English language arts, and mathematics
based on annual state assessment data, student
report card grades, and/or English language
proficiency target growth. Supplemental tutoring
may occur during, before, or after school. Tutoring is
a level 3 evidence indicator.
b) Timeline: December 2021-June 2022

$13,800

$0

c) n/a

2. To provide effective professional development to classroom teachers (including teachers in classroom
settings that are not the setting of language instruction educational programs), principals and other school
leaders, administrators, and other school or community-based organizational personnel [Sec. 3115(c)(2)]
Effective professional development shall be of sufficient intensity and duration (which shall not include activities
such as 1-day or short-term workshops and conferences) to have a positive and lasting impact on the teachers’
performance in the classroom, except that this subparagraph shall not apply to an activity that is one component of
a long-term, comprehensive professional development plan established by a teacher and the teacher’s supervisor
based on an assessment of the needs of the teacher, the supervisor, the students of the teacher, and any local
educational agency employing the teacher [Sec. 3115(c)(2)(D)].
2.1 Providing for professional
development designed to
improve the instruction and
assessment of ELs [Sec.
3115(c)(2)(A)].

a) Membership/registration fees for conferences
such as WIDA for family engagement, best
instructional practices, latest research pertaining to
ELs and literacy development. The county has a
formal process for selecting teachers to attend
conferences. Those teachers who attend will be
expected to share information with grade
level/content teachers upon their return. Outcome:

$3,727

$2,296

to increase teachers’ knowledge of practices that
support ELs in language and content development
and ultimately to increase the literacy of our ELs.
Surveys will be used to determine the effectiveness
of the workshops and conferences.
b) Timeline: School year 2022-23
c) Private Schools would like professional
development

2.2 Providing for professional
development designed to
enhance the ability of such
teachers, principals, and
other school leaders to
understand and implement
curricula, assessment
practices and measures, and
instructional strategies for
ELs [Sec. 3115(c)(2)(B)].

a) In order to increase ELs performance in content
classes, we will provide multiple ELLevation
workshops for teachers, principals, and other school
leaders throughout the year. Emphasis will be on
improving the instruction and assessment of ELs;
understanding and implementing curricula and
assessment practices of ELs. The PD will be of
sufficient intensity and duration and will not be
short-term. Attendees will deliver this information
to other instructional staff meetings and in-service
days.

$1,325

$0

b) Timeline: School year 2021-22: Train ELL teachers
in October 2021. Train content teachers in
November 2021. Continuation of ELLevation training
through the 2022-23 school year, with emphasis on
the training of content teachers.
c) n/a
2.3 Providing for professional
development effective in
increasing children’s English
language proficiency or
substantially increasing the
subject matter knowledge,
teaching knowledge, and
teaching skills of teachers of
ELs [Sec. 3115(c)(2)(C)].

a)
b)
c)

3. To provide and implement other effective activities and strategies that enhance or supplement language
instruction educational programs for ELs [Sec. 3115 (c)(3)]

3.1 Providing parent, family, and
community engagement
activities that may include
strategies that serve to
coordinate and align related
programs [Sec. 3115(c)(3)].

a)
b)
c)

TITLE III, PART A
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EDUCATIONAL EQUITY
Maryland’s Educational Equity COMAR regulations require public school systems to provide every
student equitable access to the educational rigor, resources, and supports that are designed to maximize
the student’s academic success and social/emotional well-being. Consider collaborating with your equity
point of contact when developing and writing the application. It is important to reflect on the following:
1. Analysis of disaggregated data within the EL population (i.e., race, gender, home language, etc.)
2. Application of an equity lens in choosing activities of supplementary language development,
professional learning, supplementary instructional materials, etc.

SUPPLEMENT, NOT SUPPLANT [Sec. 3115(g)]: Federal funds made available under this subgrant
shall be used so as to supplement the level of Federal, State, and local public funds that, in the absence of
such availability, would have been expended for programs for English learners and immigrant children
and youth and in no case to supplant such Federal, State, and local public funds.
B. AUTHORIZED ACTIVITIES [Sec. 3115(d)]: An eligible entity receiving funds under section
3114(a) may use the funds to achieve any of the authorized activities. (Please note that the entity must
utilize Title III funds to support A. Required Activities prior to allocating funds for B. Authorized
Activities.)
4. To improve the education of ELs by assisting the children to learn English and meet the challenging
State academic standards [Sec. 3115(a)]
Descriptions
Authorized Activities

Please address each item (a-c) in your authorized
activity descriptions.
a) Outcomes and brief description of the services
including evidence level when appropriate
b) Timelines or target dates
c) Services to private schools

4.1 Upgrading program
objectives and effective
instructional strategies [Sec.
3115(d)(1)].

a)
b)
c)

Public
School
Costs

Private
School
Costs

4.2 Improving the instructional
program for ELs by
identifying, acquiring, and
upgrading curricula,
instructional materials,
educational software, and
assessment procedures
[section 3115(d)(2)].
4.3 Providing to ELs tutorials
and academic or career and
technical education [Sec.
3115(d)(3)(A)].
4.4 Developing and
implementing effective
preschool, elementary school,
or secondary school language
instruction educational
programs that are coordinated
with other relevant programs
and services [Sec.
3115(d)(4)].
4.5 Improving the instruction of
ELs, which may include ELs
with a disability, by
providing for the acquisition
or development of
educational technology or
instructional materials; access
to, and participation in,
electronic networks for
materials, training, and
communication; and
incorporation of the resources
described above into
curricula and programs [Sec.
3115(d)(7)].
4.6 Offering early college high
school or dual or concurrent
enrollment programs or
courses designed to help ELs

a)
b)
c)

a)
b)
c)
a)
b)
c)

a)
b)
c)

a)
b)

achieve success in
postsecondary education
[Sec. 3115(d)(8)].

c)

5. To provide community participation programs, family literacy services, and parent and family outreach
and training activities to ELs and their families [Sec. 3115(d)(6)].
5.1 Providing programs to
improve the English language
skills of ELs [Sec.
3115(d)(6)(A)].
5.2 Providing programs to assist
parents and families in
helping their children to
improve their academic
achievement and becoming
active participants in the
education of their children
[Sec. 3115(d)(6)(B)].

a)
b)
c)
a)
b)
c)

6. To carry out other activities that are consistent with the purpose of Title III, Part A, Every Student
Succeeds Act [Sec. 3115(d)(9)].
6.1 Carrying out other activities
that are consistent with the
purposes of this section [Sec.
3115(d)(9)].

a)
b)
c)

C. ADMINISTRATIVE EXPENSES [Sec. 3115(b)]: Each eligible entity receiving funds under
section 3114(a) for a fiscal year may use not more than 2 percent of such funds for the cost of
administering this subpart.
7. Administrative Expenses

Public School
Costs

7.1 Costs associated with
expenses incurred by the
funded agency to organize,
implement, and provide
progress reports, including
fiscal oversight of
expenditures up to 2%.

D. INDIRECT COSTS: To calculate the indirect costs, please refer to the Financial Reporting Manual
for Maryland Public Schools (Section D-1). This calculation should be included on the budget narrative as
a separate line item and is not associated with any specific activity.
8. Indirect Costs

8.1 Costs associated with
compensation for grant
coordinators and their clerical
support, such as accounting,
auditing, budgeting disbursement
services, management
information systems, and
purchasing. If indirect costs are
charged, use the approved local
school system indirect cost rate
to calculate.

Public School
Costs
Indirect Costs (0.196%)

Total Title III, Part A English Language Acquisition Grant Amount: $37,619

$679

TITLE III, PART A
ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC
ACHIEVEMENT

Local School System: St. Mary’s County Public Schools

Fiscal Year 2022

E. EQUITABLE SERVICES TO ENGLISH LEARNERS IN PRIVATE SCHOOLS:
Services and other benefits to private school students must be secular, neutral, and non-ideological [Sec.
8501(a)(2)], must be provided in a timely manner, and must be equitable in comparison to services and
other benefits for public school children, teachers, and other educational personnel [Sec. 8501(a)(3)(A)].
To help ensure such equity, the state education agency must designate an ombudsman to monitor and
enforce the requirements relating to the participation of children in private schools [Sec. 8501(a)(3)(B)].
1. All school systems must submit the following documents in Appendix H.
☐ Consultation timeline
☐ Signed Affirmation of Consultation Forms
☐ Complaint procedures/dispute resolution process for covered programs under ESSA
2. Describe below the school system’s process to invite private schools to the initial meeting, and ongoing consultation meetings [Sec. 8501(c)(1)(3)].
Private schools are invited to a collaborative meeting at the beginning of the year to
provide information about our different Title funds. There is another meeting held in
February to plan for the next year. Title III is always represented at these meetings. The
ESOL Supervisor for St. Mary’s County Public Schools also makes contact with the
principals of the non-public schools via written letter at the beginning of the school year
to determine the level of Title III services needed for their students, if any, for the current
school year.

Complete numbers 3 to 5 if services are provided to ELs in private schools.

3. Provide the total allocation amount for Title III services in private schools below and in
Appendix H [Sec. 8501 (a)(4)(C)].

Total allocation amount for private schools: $2,296.00

4. Describe below the school system’s process for providing equitable services to students in private
schools [Sec. 8501(c)].
At the beginning of the school year, private schools provide us with the names of
their ELs so that they can be included on the October 31 MSDE enrollment file (as
enrollment drives funding for the following school year.) Last fall, SY 2020-21, one
private school indicated they had ELs and wanted to participate in Title III
services. They provided the information necessary to include those ELs in the
enrollment file.
a. How services, location of services, and grade levels or areas of services for students and
teachers were decided and agreed upon.
Consultation among private school principal and Wendy Tarr, Title III
coordinator for SMCPS.
b. How services were monitored.
Title III coordinator, Wendy Tarr, visits schools.
5. Each local school system (LSS) shall provide assurances that it complies with the section 8501
regarding equitable services for private school students and teachers:
☐

(a) the LSS maintains control over materials, equipment, and property purchased with
federal funds, if applicable under section 8501(d)(1);

☐

(b) the LSS expenditures, when providing educational services and other benefits provided
under this section for eligible private school children, their teachers, and other educational
personnel serving those children shall be equal, taking into account the number and
educational needs of the children to be served, to the expenditures for participating public
school children under section 8501(a)(4); and

☐

(c) the LSS assures that educational services and other benefits, including materials and
equipment, provided under this section, shall be secular, neutral, and non-ideological under
section 8501(a)(2).

TITLE III, PART A
ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC
ACHIEVEMENT
F. GUIDANCE FOR COMPLETION OF THE BUDGET NARRATIVE
The budget narrative is an explanation of your budget and must be able to stand on its own without
having to refer to the proposal for information. Although information to justify a line item (such as job
descriptions for personnel) might be contained within the grant application, a separate and complete
justification for each line item must be provided in the budget narrative. It should include the following
information:
●
●
●

Description of the specific item (What is it?)
Description of how the specific item relates to the project (Why is this item needed to fulfill the
project objective?)
Arithmetical explanation of how you estimated the requested amount (What formula did you use to
arrive at your estimate? Show the detail.)

Set up your Budget Narrative in the same order and with the same headings as the Budget, i.e., MSDE
Category, Program and Object. Without the Narrative, the Budget is just a collection of numbers. You
will also want to tie Budget items in the Narrative to the allowable activities discussed in the plan so the
reviewer clearly sees their necessity. Make absolutely sure your numbers add up.
Each line must be detailed and specific. General expenses should be broken down into specific line items.
For example, "meeting expenses" can be broken down into room rental, photocopying and refreshments.
It is important to be as detailed as possible.
Clearly show the requested funds and in-kind contributions for each line item. Indicate the source of the
in-kind contribution. Both requested and in-kind funds must be reasonable and within current market
prices.
Show how the expense was calculated for each line item. Reviewers will use this information to
determine if your budget is reasonable and cost-effective.
Personnel Costs:
●

For Salaries: List the number of positions and the estimated annual salary rate or hourly rate for the
employee and the number of hours to be devoted to the project. The amount should take into account
time needed to establish and fill new positions and the changing demands for personnel during the
course of the project. The narrative should justify the necessity for creating new positions. Could
present staff be reallocated? Could volunteers be utilized? Do all positions need to be full time? Are
salary scales consistent with similar state or local wage scales? The workload must justify creating
full-time positions. Employees who are paid in whole or part with grant funds must perform work for
the grant-funded project in proportion to the amount of their pay provided by the grant.

●

For Employee Benefits: Identify the percentages used for FICA, State Unemployment, Workers
Compensation, Health Insurance, Life Insurance and other benefits and multiply by the total salary
costs to determine the total Fixed Charges. Please Note: Fixed Charges must always be calculated
whenever there are salaries and wages identified in the budget.

Contracted Services
●

For individuals or organizations to be reimbursed for personal services on a fee basis. List each type
of consultant or service, the proposed fee rate, and the amount of time to be devoted to such services.
Costs for renting space, equipment, and other operating leases are included in this object.

Supplies and Materials
●

All costs should be itemized within this object by major types (e.g., office supplies, training materials,
research forms, instructional supplies, textbooks, library media, etc.). The basis for cost computations
should be shown ("x" dollars per month for office supplies or "y" dollars per person for training
materials).

Other Charges
●

Estimated travel expenses of project personnel should be included in this object. The budget narrative
must thoroughly explain the relevance and importance of each item to the project.

Equipment
●

Each item to be purchased must be separately listed with unit cost. The budget narrative must
thoroughly explain the relevance and importance of each item to the project.

Transfers
●

Transfers are payments to other LSSs, Private Schools or indirect costs that are shown as grant
expenses but are not direct expenses of the LSS to the project.

Administrative Costs
●

Title III allows each eligible entity receiving funds under section 3114(a) for a fiscal year may use not
more than 2 percent of such funds for the cost of administering the grant.

Indirect Costs
●

To calculate indirect costs, please refer to the Financial Reporting Manual for Maryland Public
Schools (Section D-1). This calculation should be included on the budget narrative as a separate line
item and is not associated with any specific activity.

Sample Title III Budget Narrative
Category # –
Program #
203-205 – 02
Special Prog.

Budget Obj.
#
01-Salaries
& Wages

Line Item

Calculation

Activity 1.1
ESOL teacher wage for
1 teacher x 20
summer supplemental
days x 175/day
newcomer curriculum
writing

Amoun
t
3,500

InKind

Total
3.500

212 Fixed
Charges

203-205 – 02
Special Prog.

04 Other
Charges

02-Contract
Services

203-205 – 02
Special Prog.

01-Salaries
& Wages

212 Fixed
Charges

04-Other
Charges

203-205 – 02
Special Prog.

202 – 16 Inst.
Administration
& Supervision

202 – 22
Business
Support

03-Supplies
& Materials

08-Transfer

08-Transfer

FICA

7.65% of $3,500

Activity 2.2
Delivery of workshop:
$650/school x 4
“Best Practices for
schools x 2 days
Teachers of EL/REL
at each school
Students”
($5200) +
$650/school x 3
schools x 1 day
($1950)
Activity 3.2
ESOL teacher stipends
4 schools x
for facilitating evening
$1,500
parent outreach programs
FICA
7.65% of $6,000

Activity 4.1
Supplemental materials
to support instruction
such as picture
dictionary, flash cards,
and leveled readers
Activity 7.1
Administrative costs
(2%)

$275/site x 6
sites ($1650)
Shipping ($86)

$20000 x .02

Activity 8.1
Indirect costs* (2.5%)
$20000/1.025 x
* Each LSS has an
0.025
approved indirect cost
rate.

268

268

Total:

$3,768

7,150

7,150

Total:

$7,150

6,000

6,000

459

459

Total:

$6,459

1,736

1,736

Total:

$1,736

400

400

Total:

$400

487

487

Total:

$487

Total Title III Grant: $20,000

Title III Budget Narrative: English Language Acquisition
Category # Program #
203-205 -02-Special
Prog.

203-205 -02-Special
Prog.

Budget Obj.
#
03-Supplies &
Materials

02-Contract
Services

Line Item

Calculation

Amount

$15,791.67 Districtwide subscription of
ELLevation

15,792

Activity 1.1
Purchase ELLevation

Activity 1.3
Hire one tutor through
ABACUS, contracted temp
agency

$23/hour for 30
hours/week X 20
weeks

203-205-07 Non
Public Transfers

203-205 -09Instruction Staff Dev.

Activity 2.1

04-Other
Charges

Staff developmentmembership/registration fees;
conferences & PD workshops
(WIDA); hotel/flight cost

08-Transfers

Staff development and PD
workshops for private
schools

02-Contract
Services

WIDA (3 ESOL
teachers and 1
supervisor X
$931.75 each)

Activity 2.2
ELLevation professional
$325
development workshops Implementation +
for classroom teachers of $1,000 for training
ELs, admin, and ESOL
teachers.

Total
15,792

Total:

$15,792

13,800

13,800

Total:

203-205 -09Instruction Staff Dev.

InKind

$13,800

3,727

3,727

2,296

2,296

Total:
1,325

$6,023
1,325

Title III Budget Narrative: English Language Acquisition
Category # Program #

Budget Obj.
#

Line Item

Calculation

Amount
Total:

InKind

Total
$1,325

Total:

201 -22-Business
Support

08-Transfers

Indirect Cost

Activity 8.1

Indirect Cost:
Grant total less
Non Public
charges = Base.
(37,619-2296 =
35,323) / 1 +
.0196) X.0196

679

Total:

Grant Grand Total:

679

$679

$37,619

Title IV

Appendix F: FY 2022 (July 1, 2021 – June 30, 2023)
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants
Local Educational Agency (LEA): St. Mary's County Public Schools
(use drop down)

Grant Year: FY 2022

Title IV-A Point of Contact: Jessica Cotugno
Telephone: 301-475-5511, extension 32115

E-mail: jwcotugno@smcps.org

Title IV, Part A
Student Support and Academic Enrichment (SSAE) Grants

Appendix F
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants
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Appendix F
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants
Local Educational Agency (LEA): St. Mary's County Public Schools
(use drop down)

Grant Year: FY 2022

Title IV-A Point of Contact: Jessica Cotugno
E-mail: jwcotugno@smcps.org

Telephone: 301-475-5511, extension 32115

Title IV, Part A Application: Overview
● Data Profile (Data should be part of the needs assessment to identify local priorities.)
● Identified needs through a needs assessment
● Developed through an equity lens as required by the Educational Equity registration,
COMAR 13A.016 to ensure each program, practice, decision, or action, the impact on
all students is addressed, with strategic focus on marginalized groups.
1.0: Consultation (Required)
2.0: Administrative Costs (Allowable)
3.0: Needs Assessment (Required)
4.0: Activities to Support Well-Rounded Educational Opportunities (Required)
5.0: Activities to Support Safe and Healthy Students (Required)
6.0: Activities to Support the Effective Use of Technology (Required)
7.0: Equitable Services (Required)
8.0: Assurances (Required)
9.0: Internet Safety (Required)
10.0: Budget Narrative
The purpose of Title IV, Part A Student Support and Academic Enrichment Grant (SSAE) is
to provide funds to increase the capacity of State Educational Agencies, schools, and local
communities to:
1) provide all students with access to a well-rounded education;
2) improve school conditions for student learning; and
3) improve the use of technology in order to improve the academic achievement and digital
literacy of all students.
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Appendix F
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants
The State will receive an allocation based on the Title I funding formula. Using the same
Title I formula, based on the previous year’s Title I population, the State will then allocate
funds to LEAs. LEAs are required to submit an application/plan to the State to receive the
Title IV, Part A allocation. An LEA, if it chooses, may apply for funds in consortium with
one or more surrounding LEAs. Each LEA shall include a description of the following:
The stakeholder consultation activities that took place in the development of the plan, including:
1) How the required stakeholders were involved;
2) The process the LEA undertook to consult with private school officials to identify the
needs of private school students and teachers;
3) A comprehensive needs assessment that includes the school system’s process for
analyzing data to develop goals, objectives, strategies, and timelines for the
implementation of equitable and culturally competent practices in each school (For any
LEA receiving at least $30,000);
4) The programs and activities the LEA proposes to implement which must include as
applicable, descriptions of any partnerships with an Institution of Higher Education
(IHE), business, nonprofit organization, community-based organization, or other public
or private entity, including those that support educational equity;
5) How funds will be used for activities in the three content areas;
6) Program objectives and intended outcomes;
7) How the LEA will periodically evaluate the effectiveness of its SSAE programs based on
the objectives and outcomes;
8) Proposed use of funds for the direct administrative costs of carrying out the LEA’s
program responsibilities; and
9) Completed set of assurances.
Consultation: In developing the application an LEA will:
1) Consult with teachers, principals, and other school leaders, paraprofessionals (including
organizations representing such individuals), specialized instructional support personnel,
charter school leaders (as applicable), parents, community partners, and other
organizations or partners with relevant and demonstrated expertise in programs and
activities designed to meet the purpose of Title IV, Part A and support educational equity;
2) Seek advice from the individuals and organizations described in subsection (A) in ESEA
regarding how to best to improve LEA activities to meet the purpose of the title;
3) Coordinate activities with related strategies, programs, and activities being conducted in
the community; and
4) Ensure that required consultation cannot interfere with the timely submission of the
application.
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Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants

Local Educational Agency: St. Mary's County Public Schools
(use drop down)

Grant Year : FY 2022

1.0 CONSULTATION - Required

Please provide a description of how the LEA meaningfully consulted with parents, teachers, principals, and other
school leaders, specialized instructional support personnel, students, community-based organizations, local government
representatives (which may include a local law enforcement agency, local juvenile court, local child welfare agency, or
local public housing agency), and other organizations or partners with relevant and demonstrated expertise in programs
and activities designed to meet the purpose of the Title IV, Part A. (ESEA section 4106 (c)(1)).
The Title IV core stakeholder group stretches across multiple school divisions and community groups. Information
about the Title IV, Part A Grant opportunity was shared with the Superintendent, the Deputy Superintendent,
Department Directors (ex: Curriculum and Instruction, Special Education, Student Services, Supplemental School
Programs, Assessment and Accountability), and instructional supervisors. In addition to working with their department
and school-based leadership/staff, these individuals work closely with a variety of community agencies to identify and
address student, staff, and school needs. School-based leadership also works with community agencies, staff, parents,
and students to identify and address school-based needs.
A Title II and Title IV need assessment survey was distributed to all building administrators and school system staff.
This needs assessment survey was also shared with community partners. Information about the Title IV grant was
shared with the survey:
https://docs.google.com/document/d/1m6mcDI0ajQ5ECbCug3dJBLh8UdruqxPxMjxK0ykCmeo/edit?usp=sharing
Supervisors in the Department of Curriculum and Instruction work collaboratively with local organizations such as the
Patuxent Partnership and the Naval Air Station Patuxent River. The Patuxent Partnership works with government,
industry, and academia on initiatives in science and technology, hosts programs of interest to NAVAIR and the broader
DoD community, and supports workforce development including education initiatives and professional development.
The Naval Air Station Patuxent River, also known as NAS Pax River, is a United States Naval Air Station located in St.
Mary's County, Maryland, on the Chesapeake Bay near the mouth of the Patuxent River. Both the Patuxent Partnership
and the Naval Air Station have worked collaboratively with St. Mary’s County Public Schools to promote the
development of Science, Technology, Engineering, and Mathematics (STEM) opportunities for local students and
teachers. They have worked together to provide technology resources, professional development, and STEM
experiences for students and teachers. A limited number of schools and students have been able to take full advantage
of these STEM opportunities due to barriers such as proximity to the Naval Air Station, limited access to transportation
to community events, and the need to share a finite number of materials between multiple schools. By bringing more
STEM opportunities to schools that do not have easy access to some of the resources currently provided by community
partnerships, we will be able to improve aspects of the well-rounded curriculum by providing specific site-based STEM
opportunities that are more easily accessible to students.
The Supervisor of Library Media and Accountability and the school-based media specialists have ongoing contact with
the St. Mary’s County Public Libraries. The SMCPS library/media staff collaborates with the public libraries to host
events, organize materials, and publicize community events. Through coordinated efforts, public library cards are
distributed to students through the public schools. Both St. Mary’s County Public Schools and the St. Mary’s County
Public Libraries are members of the St. Mary’s Early Childhood Advisory Council (ECAC) and collaborate at their
regularly scheduled meetings.
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The Director of Facility Coordination, Health & Physical Education, and Athletics works collaboratively with the local
Health Department. One method of collaboration is through the Healthy St. Mary’s Partnership. The Healthy
St. Mary’s Partnership (HSMP) is a community-driven coalition of public and private partners working together to
address priority health issues for St. Mary’s County, Maryland. Another method of collaboration is through the
St. Mary’s County School Health Council. The Council is chaired by the Director of Facility Coordination, Health &
Physical Education, and Athletics. The Council holds open meetings that are regularly attended by the Supervisor of
School Health Services, Supervisor of Guidance, Director of Supporting Services, a variety of Health and Physical
Education teachers, school-based wellness coordinators, Director of Food and Nutrition Services, and representatives
from the Health Department. Parents and community members are also welcome to attend Council meetings. The
Council discusses items related to safe and healthy schools and acts in an advisory capacity to the St. Mary’s County
Board of Education. Title IV, specifically our School Wellness Coordinator activity, is a regular topic of
discussion/agenda item at these meetings.
St. Mary’s County Public Schools does the following to ensure that ongoing, meaningful consultation occurs with
school system leaders, principals, teachers, and paraprofessionals throughout the school year:
●
●
●
●
●
●
●
●
●
●
●
●

Weekly Superintendent’s Cabinet Meetings
Weekly Division of Instruction Meetings with Instructional Directors
Weekly Department of Curriculum and Instruction Meetings with Instructional Supervisors and members of the
Office of Assessment and Accountability
Joint meetings of the Department of Curriculum and Instruction, the Department of Special Education, and the
Office of Assessment and Accountability
Monthly county-wide Administrator and Supervisor meetings with all facets of the school system represented
Monthly New Teacher Seminars with all first-year teachers
Monthly Staff Meetings at all schools with all staff, including paraprofessionals and other support staff, as the
agenda warrants
Monthly Instructional Resource Teacher meetings
Monthly Special Education IEP Chair meetings
Professional Learning Communities at work throughout the year and supported with monies from Title II
Meetings and joint committee meetings (ex: Assessment Committee) held in collaboration with the educational
associations as well as community groups such as Patuxent Partnerships and NAACP
Ongoing, regular communication and feedback collection with all staff through multiple sources (ex: Signal
Newsletter, Content Supervisor Memos, and emailed Monday Messages)

Information about the Title IV grant was shared with the stakeholders mentioned above:
https://docs.google.com/document/d/1m6mcDI0ajQ5ECbCug3dJBLh8UdruqxPxMjxK0ykCmeo/edit?usp=sharing
In addition to the Title II and Title IV need assessment survey that was distributed to all stakeholders, the groups
mentioned above discuss Title IV topics as they related to identified needs and approved grant activities.
Please provide a description of how the LEA will use ongoing consultation to continually improve the local activities
in order to meet the purpose of this subpart. (ESEA section 4106 (c)(2)).
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The instructional supervisors, or their designated points of contact, will oversee the planned activities. These
individuals will work in collaboration with the Department of Curriculum and Instruction, Human Resources, and
Fiscal Services, to recruit staff, secure/distribute materials, implement the planned activities, and review the
effectiveness of the activities.
Individuals that oversee Title IV activities consult with stakeholders using a variety of methods. This collaboration
varies by group/activity and has occurred formally through scheduled meetings with pertinent Title IV agenda items
and informally through phone, email and virtual consultation meetings. When engaging with new stakeholder groups
(including parents/students), the Title IV grant and intent is clearly communicated prior to collecting information
regarding local needs.
The St. Mary’s County STEM coordinator has monthly contact with the Patuxent Partnership and the community
outreach representative for the Naval Air Station. The K-12 Science Supervisor also joins the Naval Air Warfare
Center Aircraft Division (NAWCAD) monthly meetings. Through this collaboration, support is provided for
well-rounded educational experiences such as college and career guidance, programming and activities that support
STEM instruction, and opportunities for hands-on learning experiences.
The Supervisor of Library Media and Accountability and her staff have an ongoing collaboration with the staff at
St. Mary’s County Public Libraries. This collaboration occurs multiple times during the school year with the exact
frequency varying by school site, time of year, and exact dates of planned activities. Through this collaboration,
students and teachers are made aware of a variety of materials and support services available through the public library
system. The public library staff also interacts with instructional supervisors to identify materials that can be purchased
to support public school initiatives (ex: book titles recommended for summer reading).
The St. Mary’s County School Health Council meets quarterly. The Healthy St. Mary’s Partnership meets annually.
Collaboration with the St. Mary’s County Health Department occurs during all of these meetings, in addition to school
and activity-specific interactions. All of these partnerships support activities that are directly related to safe and healthy
students.
St. Mary’s County Public Schools has a robust communication structure in place as evidenced in how we consult with
one another in regards to our system priorities. Multiple data sources are used throughout the year to update and
improve the activities that are supported by our Title IV, Part A funds. These include but are not limited to:
●
●
●
●
●

Use of Schoology and Google Docs to document both meeting agendas and meeting minutes for Cabinet,
Division of Instruction, and Department of Curriculum and Instruction Meetings.
Use of Schoology and Google Sites to document meeting agendas and provide needed resources and supports
for Administrator/Supervisor Staff and Instructional Resource Teacher meetings.
Use of surveys to provide feedback after Administrator and Supervisory meetings, New Teacher Seminars, and
Instructional Resource Teacher meetings to determine next steps to meet identified needs.
Ongoing analysis of student data from multiple sources to determine system supports and professional
development needed as well as what support and training are needed for individual schools and teachers based
on the data.
Use of Performance Matters/UNIFY to monitor student achievement data.

Please provide a description of how the LEA will coordinate the implementation of local activities with other
programs, strategies, and activities being conducted in the community. (ESEA section 4106 (c)(2)).
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Representatives from St. Mary’s County Public Schools, the Patuxent Partnership, and the Naval Air Station Patuxent
River currently work together to identify ways to promote and advance STEM opportunities for students and teachers.
By using some existing knowledge and experience, this group will be able to reach out and support new students and
schools in STEM initiatives including coding and robotics.
Community partners such as the St. Mary’s County Library and community groups such as the Early Childhood
Advisory Council work together to improve student readiness for school and work to support/provide opportunities for
students to be in safe and healthy environments.
The collaborative nature of the Healthy St. Mary’s Partnership and the St. Mary’s County School Health Council
provides avenues that allow a variety of community members to work together to advance initiatives regarding the
safety and wellness of the community.
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Local Educational Agency: St. Mary's County Public Schools
2022

Grant Year: FY

(use drop down)

LEAs must develop and maintain an accounting system for Title IV, Part A funding, ensure
timely submission of interim and final reports, and/or ensure proposed costs are permitted
according to terms and conditions of grant, and are necessary for the performance of the project.
Position(s) may also monitor expenditures including the private school base.
Administrative Costs: Costs associated with expenses incurred by the funded agency to
organize, implement, and provide progress reports, including fiscal oversight of expenditures up
to 2%. (THIS IS NOT YOUR INDIRECT COSTS- THOSE SHOULD BE INCLUDED IN
BUDGET NARRATIVE- DO NOT SUBTRACT ADMINISTRATIVE COSTS BEFORE
DETERMINING 20% SPENDING FOR WELL-ROUNDED EDUCATION AND SAFE &
HEALTHY STUDENTS)
2.0 ADMINISTRATIVE COST – Allowable
Ite
m

Line Item

2.1

Not Applicable

Description

Public
School
Costs

Total for Section 2.0

$0.00

2.2
2.3
2.4
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Grant Year: FY

Local Educational Agency: St. Mary's County Public Schools
2022
(use drop down

ESEA section 4106(d) requires that an LEA receiving an SSAE program allocation of at least $30,000 must conduct a comprehensive needs assessment prior
to receiving its allocation, and subsequent needs assessments at least once every three years, to examine its needs for improvement of:
● Access to, and opportunities for, a well-rounded education for all students;
● School conditions for student learning to create a healthy and safe school environment; and
● Access to personalized learning experiences supported by technology and professional development for the effective use of data and technology.
Note: An individual LEA receiving an allocation that is less than $30,000 is not required to conduct a comprehensive needs assessment. (ESEA section

4106(d)(2)).
3.0 NEEDS ASSESSMENT- Required
Guiding Questions

3.1

What local needs
have stakeholders
identified through
an equity lens?

Well-Rounded Education

Safe & Healthy Students

Effective Use of Technology

School system staff (central office,
building administrators, teachers),
students, guardians, and
community partners representing
the local workforce are all invited
to reflect on local access and
available opportunities for student
exposure to a well-rounded
curriculum. Stakeholders are
engaged through collaborative
conversations, formal meetings,
and specific activities/projects.
During these interactions,
stakeholders have identified the
desire to continue some previously
funded Title IV Well-Rounded
activities including Robotics Club
Advisors, AP examination fees for
FARMS students, and Online
Student Courses for FARMS
students. Previously, the Striving

School system staff (central office, building administrators,
teachers), students, guardians, and community partners
representing the local workforce are all invited to reflect on local
access and available opportunities for student exposure to healthy
and safe schools. Stakeholders assist with identifying needs,
brainstorming solutions, and implementing ideas. During these
interactions, stakeholders have expressed the desire to continue
some of the previously funded Title IV Safe and Healthy Student
activities. These activities include providing additional summer
learning opportunities for cognitively engaging students and
increasing the home/school connection during the summer using
school media centers, hiring school-based wellness coordinators,
and providing all secondary students with online resources to
support teen health and wellness.

The Department of Assessment
and Accountability, the
Department of Curriculum and
Instruction, the Department of
Special Education, and building
administrators assist in
determining needs regarding
access to personalized learning
experiences that are supported by
technology and professional
development. Individuals from
each of these groups meet
monthly to discuss local needs
and plans for support.
Stakeholders have agreed to
continue previously approved
Effective Use of Technology
activities including hosting
Teacher Technology Playdates
and hiring Schoology Liaisons.

9
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Readers Grant was used to address
an identified need by providing
Secondary Literacy coaches in
each of the local high schools. In
the effort to maintain this support
and address the identified area of
need, a funding source for the
Secondary Literacy Coach
position is needed since the
previous grant funding source is
no longer available.
Current Well-Rounded
Educational Opportunities:
STEM - Information regarding
the number and kinds of STEM
opportunities that are available to
students in St. Mary’s County and
the frequency that they are being
utilized by diverse populations.

3.2

What data
support the
identified local
needs?

Robotics Club Advisor Data:
SY19-20*
(Before/After School)
● Eleven of the nineteen
local elementary public
schools had Robotics
Club Advisors
(CWFDES, DES, GHES,
HES, LES, OES, PHES,
PPES, RES, WMES,
MES)
● Two of the five middle
schools had Robotics
Club Advisors (LMS,
SRMS).

Information on wellness was collected and used to update the
student and employee wellness policy and regulation that was
passed by the Board of Education in September 2017.
Student Wellness:

http://www.boarddocs.com/mabe/smcps/Board.nsf/goto?open&id=AMMMNL55F414

Employee Wellness:

http://www.boarddocs.com/mabe/smcps/Board.nsf/goto?open&id=AMMP6W60353F

Additional wellness data was collected and information was
shared in the SMCPS Triennial Assessment Report 2019-2020.
Triennial Assessment of School Wellness Policy 2020:

https://sites.google.com/a/smcps.org/st-mary-s-county-school-health-council/triennialassessment-of-school-wellness-policy-2020?authuser=0

This site includes:
● SMCPS Triennial Assessment Report 2019-2020
● SMCPS Maryland Wellness Policies & Practices Project
(MWPPP) Data
● St. Mary’s County Well SAT 3.0
● MWPPP Review of SMCPS Triennial Assessment
Report
Current Safe and Healthy School Opportunities:
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Many instructional technology
resources are currently available.
These include:
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

Albert.io
ARC Bookshelf
Bookshelf by VitalSource
BrainPop!
Bridges Online
Career Essentials
Carnegie Learning
Cengage
Clever
Code.org
CommonLit
Connect
ConnectED
Cosmos
Destiny
DIBELS
Edgenuity
EMC/Carnegie Learning
Passport
Everfi
Gizmos
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●

Three of the five high
schools had Robotics
Club Advisors (GMHS,
CHS, GMHS).

Robotics/Coding Technology*:
(During the school day)
● Additional robotics and
coding materials are
available for use during
the school day.
● Sixteen of the nineteen
local elementary public
schools used this
technology during the
2018-2019 school year.
● Four of the five local
middle schools used the
technology during the
2018-2019 school year.
● One of the five local high
schools used this
technology during the
2018-2019 school year.
Technologies currently utilized
include the following:
● BeeBots: BBES,
CWFDES, HES, GHES,
DES, OES, GKES
● BlueBots: LES, DES,
PHES, LMDES, GHES,
CWFDES, RES
● Dash & Dot: LPES,
DES, PHES, LMDES,
GKES, PPES

Drug and Violence Prevention - Activities that encourage drug
prevention to occur in all grades K-12. Most commonly these
occur during a designated week or during designated times
throughout the school year. Violence prevention activities occur
at the secondary level and include dating violence information.

●
●
●
●
●

Conflict Resolution - Activities occur at all grade levels K-12 in
regard to conflict resolution. In elementary schools, this is most
commonly modeled through weekly/monthly lessons with the
school counselor for a designated length of time. Several
elementary schools have created forums for addressing concerns
daily through school-wide initiatives such as morning meetings.
At the secondary level, conflict resolution activities occur
through experiences such as restorative justice and the
Superintendent’s Advisory Council.

●
●

In the past, through collaboration with community partners, the
need for school-based activities that support safe and healthy
students was identified. Some suggested ideas included the
development of an extra-curricular athletic program at the middle
school level and the implementation of school-based wellness
coaches. Previously, funding was not available to implement
many of the suggested ideas. When volunteer support was
available, a limited number of schools were able to implement
some extracurricular opportunities such as Running Clubs and
Gardening Clubs. Through the use of Title IV funding, additional
schools have had the opportunity to include more school/student
wellness activities.
Prior to the summer of 2019, students only had access to school
media centers if they were participating in a designated summer
learning program or activity. In 2019, through the use of Title IV
funding, eleven school media centers were opened and accessible
to students and families over the summer. Weekly activities were
planned and all students were invited to attend. Due to school
closures that occurred during the pandemic, this activity was not
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●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

GW Publishers
Goalbook Pathways
Health Smart
HMH ED
HMH Science
Dimensions
HMH ThinkCentral
Imagine Learning
Language &Literacy
Imagine Learning Math
Imagine Learning Math
Facts
Imagine Learning
Reading
iReady
IXL
Kahn Academy
KDS NGSS
KRA
Launchpad
Lumina
Make Music
Membean
My Access/Vantage
Learning
myIGDIs
Mymathlabforschool.com
My NG Connect
Naglieri
Naviance
Off2Class
Pearson
PebbleGo
Perfection Learning
Perfection Next
Performance Matters
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●
●
●
●
●

●
●

Little Bits: WMES, RES,
CWFDES, LES
MakeyMakey: LMDES,
HES, DES
Ozobots: DES, MBMS,
PHES, BBES, SRMS
ProBots: CWFDES,
LES, PHES
EV3: OES, SRMS,
CWFDES, GHES, LPES,
LMS, GKES, PHES,
LMDES, LES, WMES
RoboFinches: LMDES
Breakout Boxes: LES,
CPCS, MBMS, GWCES,
GHES, FAI, DES

held during the summer of 2020. During 2021, fifteen school
media centers were opened and accessible to students and/or
families during the summer.

●
●
●

In the Spring 2021 Title IV Needs assessment survey, the
respondents expressed the need for accessible behavior health
support for youth. As a result, the following previously approved
Safe & Healthy student activities will continue: hiring School
Wellness Coordinators and purchasing Teen Health and Wellness
materials.

●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

* Due to school closures, complete
data from SY19/20 and SY21/22
was not available.
Academic Achievement: SMCPS
currently covers the cost of
Advanced Placement testing fees
for economically disadvantaged
students enrolled in accelerated
coursework who wish to register
for the assessments. With the
increase in student use of online
courses, funds are also needed to
support economically
disadvantaged students’
participation in online coursework
that have associated costs.

PhysednHealth
Problem-Attic
Proquest
(SIRS/CultureGrams)
Quaver
Sapling Plus
Savvas Easy
Bridge-enVisions
Savvas Easy
Bridge-myRealize
Savvas Easy BridgemyWorld
SchoolPace
School Connect
Schoology
Sight Reading Factory
Smart Music
Springboard
Teaching Books
Teen Health and Wellness
Turnitin
Typing.com
Virtual Job Shadow
W.W. Norton
Wayside Publishing
World Almanac for Kids
WorldBook Online
Yabla

Data regarding the use of these
digital resources is collected
regularly and shared with District
Leadership. When needed,
Technology Playdates are held to
support the effective use of these
technologies.

12
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History, Civics, Economics,
Geography, Government:
Example activities that are
currently available include Model
United Nations, Mock Trial,
Student Council, The Stock
Market Game, and the Student
Page Program.

Schoology is our learning
management system that was
newly implemented in the
2020-2021 school year.
Schoology is used district-wide
to house content PreK- grade 12.
Teachers continue to need support
in learning how to create content
and utilize available materials
housed in Schoology in virtual
and face-to-face instructional
formats. Teachers also need
support in using the features of
Schoology to effectively
communicate with students and
their families.

Foreign Language: Formal
instruction is available in all
middle and high schools during
the school day.
Environmental Education: Once a
year, all public school elementary
students participate in an
environmental education
experience at one of two
designated community locations
during the school day. Additional
activities are completed at school
sites throughout the school year
and are supported by site-based
School Green Teams. Secondary
schools have access to these same
kinds of environmental
experiences, but it is often
optional and dependent on school
and teacher interest.
Secondary Literacy Coaches:
Previously, the Striving Readers
Grant was used to address an
identified need by providing
Secondary Literacy coaches in

13
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each of the local high schools. In
the effort to maintain this support
and address the identified area of
need, a funding source for the
Secondary Literacy Coach
position is needed due to the fact
the previous grant funding source
is no longer available. The
success of this previously
implemented activity is
documented in the 2021 SRCL
Monitoring Form.

What data
support the
identified equity
needs?

3.3

What are the
hardest to serve
student groups?

Advanced Placement testing fees
for low-income students enrolled
in accelerated coursework who
wish to register for the
assessments.
SY20-21 participation data:
CHS- 24 students; 50 exams
GMHS- 19 students; 34 exams
LHS- 18 students; 40 exams
STEM-focused resources are
available to all schools, however,
they are not necessarily equitably
used across all schools and with
all students.
Several schools have robotics
clubs that are targeted at highly
able students. Some others have
robotics clubs that are filled on a
first-come, first-served basis.

During the summer of 2021, fifteen schools opened their media
centers to students. Media Centers were open Monday –
Thursday with the exact dates/times varying by site. Over 250
students visited school media centers throughout the summer.
These students participated in activities such as story time, maker
space, robotics, themes units of study, and STEM activities.
100% of media center staff surveyed indicated that this activity
should be included in future grant applications. They also
indicated that staffing sites with 1-2 adults was sufficient.
St. Mary’s County Public Schools has one centrally designated
individual who serves as a support for families of students who
have traditionally been the hardest to serve. This individual
works in collaboration with school-based staff in schools that
have specific areas of need for additional student and family
support. Our hardest to serve student groups continue to be
FARMS, ELL, and special education.
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Data usage reports, teacher
feedback, and the implementation of
new software impacted the need for
Technology Playdates and
site-based individuals to support the
use of the new learning management
system.

Instructional technologies and
resources are available, as
appropriate based on age/grade,
to all students.
St. Mary’s County Public Schools
has one centrally designated
individual who serves as a
support for families of students
who have traditionally been the
hardest to serve. Our hardest to
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serve student groups continue to
be FARMS, ELL, and special
education.

Eight elementary schools, three
middle schools, and three high
schools did not have Robotics
Club Advisors to facilitate
extracurricular robotics
opportunities for students.
STEM opportunities such as
robotics experiences need to be
targeted to schools and students
that are not currently accessing or
utilizing STEM technologies to
the full potential of all students.
An effort needs to be made to
ensure that STEM resources and
opportunities are targeted to
low-income students and students
with diverse backgrounds.
Students from low-income
households and diverse
backgrounds also need access
to opportunities such as AP testing
and online coursework that could
be inaccessible if funding sources
were not available. These students
also benefit from the support of
Literacy Coaches.

3.4

What inequities
inherent in the
system are
driving some of
the local needs to

Opportunities for, and
participation in, some experiences
can be dependent on available
volunteers. Proximity to STEM

Opportunities for, and participation in, some experiences can be
dependent on available volunteers. Lack of transportation can
also impact participation.

15

Training for some technology
resources are held after normal
duty hours and is optional for
teachers. Teachers who opt not
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support
marginalized
student groups?

events and special activities can
also be a factor since access to
transportation can be a barrier for
some students.

By utilizing available funds to provide coaches and adult
facilitators, we will be able to continue to provide students with
wellness opportunities that, previously, were not easily
accessible.

Teachers need to be comfortable
with well-rounded educational
resources before they will be able
to effectively use them with
students. If teachers do not take
the initiative to become
comfortable with these resources,
they are less likely to use them
with students.

By providing easier access to opportunities, such as opening
neighborhood school media centers, we reduce the barrier lack of
transportation could provide.

to attend these trainings, and are
unfamiliar with the technology
resources, are less likely to use
these resources with students.

With the implementation of virtual
learning, additional needs such as
access to online coursework for
FARMS students have been
identified.

3.5

How are the
identified needs
being prioritized
when several
significant needs
are identified?

How is equity
being prioritized
for the identified

When there are several significant
needs identified, priority will be
given to schools that currently
have the fewest number of
supplemental opportunities
available that support a
well-rounded education. Activity
participation priority will be given
to students who are economically
disadvantaged, minorities, or
traditionally underrepresented in
the designated experiences.
Some activities are being planned
to target specific subgroups (ex:
Advanced Placement examination

When there are several significant needs identified, priority will
be given to schools and students that currently have the fewest
number of supplemental opportunities available that support safe
and healthy schools. (Example: running clubs, sports
opportunities, etc.) Activity participation priority will be given to
students who are economically disadvantaged, minorities, or
traditionally underrepresented in the designated experiences.

Some activities are planned to support specific groups (ex:
opening media centers in schools to reduce the barrier lack of
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When there are several significant
needs identified, priority will be
given to schools, students, and
teachers that are currently making
use of the fewest number of
supplemental opportunities
available that support the
effective use of technology.

School staff monitor subgroup
performance. As applicable,
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marginalized
groups?

fees and online coursework for
FARMS students).

transportation could provide in terms of student access, providing additional support is provided to
students with teen health and wellness information).
target identified areas of need.

Grant Year: FY

Local Educational Agency: St. Mary's County Public Schools
2022
(use drop down)

ESEA section 4106(e)(2) requires that an LEA will prioritize the distribution of funds to schools served by the LEA:
i. are among the schools with the greatest needs, as determined by such LEA;
ii. have the highest percentages or numbers of children counted under section 1124(c);
iii. are identified for comprehensive support and improvement (CSI) under section 1111(c)(4)(D)(i);
iv.
are implementing targeted support and improvement (TSI) plans as described in section 1111(d)(2); or
v. are identified as a persistently dangerous public elementary school or secondary school under section 8532.
Prioritizing Funds to School- Required
In rank order, i.e., first choice = highest priority, using the Federal
Provide a statement explaining how and why the LEA prioritized fund
examples above, select the LEA’s priorities for distributing funds to for the selected schools. If selected, please define “school with the
schools. Select all that apply using the drop down menu.
greatest need”.
1.

Are among the schools with the greatest needs, as determined by the LEA

2.

Select from prioritized needs.

3.

Select from prioritized needs.

4.

Select from prioritized needs.

5.

Select from prioritized needs.

Due to the pandemic, all schools system-wide require attention. While some gran
activities may target a particular school or group of students, most activities will
be made accessible to all students, teachers, and schools.

Prioritizing Educational Equity – Required (Please describe how the LEA is prioritizing equity needs to support marginalized student groups and
practices.)
SMCPS adopted the Education Equity Policy ACA in December 2019. The Education Equity Regulations were adopted in December 2020. An Equity Assurance
Coordinator was hired and Educational Diversity Equity Achievement Leaders (EDEAL’s) have been established in every school. The Equity Assurance
Coordinator works in collaboration with Supervisors, Administrators, and EDEAL’s to identify the needs of marginalized student groups. EDEAL’s serve on Schoo
Improvement Teams and contribute to the creation of School Improvement Plans which include equity missions and focus areas. Prioritized needs are identified and
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supported through school-based activities/avenues such as One lunch and system-based activities such as funding AP Testing for economically disadvantaged
students.

Grant Year: FY

Local Educational Agency: St. Mary's County Public Schools
2022
(use drop down)

To ensure that every student has access to a well-rounded education, LEAs must work to develop activities that foster connections among students’ studies,
curiosities, passions, and skills needed to become critical thinkers and productive members of society. In addition, funds should be used to promote a diverse set
of learning experiences that engages students across a wide variety of courses, activities, and programs.
One goal of Title IV, Part A is to ensure that each LEA, that receive an allocation under section 4105 (a) will use a portion of the funds to develop and
implement programs and activities that support access to a well-rounded education and educational experiences for all students. Additionally, consistent with
section 4106(e)(2)(C) of the ESEA, any LEA that has received a SSAE program grant of at least $30,000 must use at least 20 percent of SSAE program funds
for activities to support well-rounded educational opportunities under Section 4107. (ESEA sections 4105(a),4106(e)(2)(C) and 4107(a)). (20% IS TO

BE DETERMINED FROM OFF THE TOP OF THE ORIGINAL ALLOCATION).

Please remember to calculate your total projected use of funds and overall percentage of the allocation spent for this content area at the end of this
section.

4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required [ESEA §4107(a)(1)]
A variety of activities have been planned to support well-rounded
educational opportunities for students and schools.

4.1

(1) Coordinated with other schools and community-based services
and programs; [Section 4107](a)(1)
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Planned robotics activities will promote the use of STEM-related
technologies that are currently underutilized by diverse populations.
Activities can be modeled after successful STEM opportunities and
experiences that have occurred locally in previous years. Robotics clubs
could occur in conjunction with other site-based afterschool program
offerings.
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In coordination with local high schools, the AP examination and online
course costs for FARMS students will be covered to increase
participation.
The Literacy Coach position, previously funded through the Striving
Readers Grant, addresses needs as identified in the SMCPS
Comprehensive Literacy Plan. The Striving Readers Grant Steering
Committee made up of SMCPS staff and community partners, met
regularly to discuss progress towards achieving identified goals.

4.2

(2) Conducted in partnership with an institution of higher education,
business, nonprofit organization, community-based organization, or
other public or private entity with a demonstrated record of success
in implementing activities; [Section 4107](a)(2)

The Patuxent Partnership and The Naval Air Station Patuxent River will
be available for a consult but will not have direct involvement in the
planned activities.
Although the Striving Readers Grant has ended, the steering committee
has expressed the desire to continue holding regular meetings throughout
the school year. This will allow SMCPS and community collaboration to
continue during the 2021-2022 school year.
Partnerships related to Well-Rounded activities include: The Patuxent
Partnership, The Naval Air Station Patuxent River, St. Mary’s County
Public Libraries, Early Childhood Advisory Council, and the Striving
Reader Grant Steering Committee participants.

(3) Pursuant to COMAR 13A.06.04(C)(4), The programs and activities
4.3

the LEA proposes to implement must include as applicable, descriptions of
any partnerships with an Institution of Higher Education (IHE), business,
nonprofit organization, community-based organization, or other public or
private entity, including those that support educational equity;
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The Patuxent Partnership is a non-profit member organization that works
with government, industry and academia to advance education through
STEM (science, technology, engineering and math) based initiatives, to
advance technology through speaker programs and networking, to
advance science and technology transfer through the exchange of ideas,
information and data related to technologies, and to foster workforce
development through an array of initiatives. The Patuxent Partnership
has worked collaboratively with SMCPS to support STEM initiatives
including Robotics, mentor opportunities, and STEM Expo community
events. These activities and events were made available to all students in
order to increase equitable student participation in STEM.
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Activity Key for Well-Rounded Education Opportunities
The table shown below details the Federal activity examples from the statute located in ESEA§4107. An abbreviated name is provided for each Federal
example within the Well-Rounded Education content area. When inputting the LEA proposed activity, please select the abbreviated Federal example that
most closely aligns with the proposed activity. For example, if the LEA proposed activity is to pay for student Advanced Placement (AP) exam fees, then
the LEA would select “Reimbursing low-income students for accelerated learning examination fees” from the drop down list of abbreviated names.
WELL ROUNDED EDUCATION: FEDERAL EXAMPLES ESEA§4107
Abbreviated Name
College and career guidance and counseling programs, such as—(i) postsecondary education and career
Providing postsecondary education and career
awareness and exploration activities
awareness and exploration activities
College and career guidance and counseling programs, such as—(ii) training counselors to effectively use
Training counselors to effectively use labor market
labor market information in assisting students with postsecondary education and career planning
information to assist students with college and
career planning
College and career guidance and counseling programs, such as—(iii) financial literacy and federal financial
Financial literacy and federal financial aid
aid awareness activities
awareness activities
Programs and activities that use music and the arts as tools to support student success through the promotion
Music and arts programs or activities
of constructive student engagement, problem-solving, and conflict resolution
Programming and activities to improve instruction and student engagement in science, technology,
Increasing access to high-quality courses in STEM
engineering, and mathematics, including computer science, (referred to in this section as ‘‘STEM subjects’’)
subjects for groups traditionally underrepresented
such as—(i) increasing access for students through grade 12 who are members of groups underrepresented in
in these subjects
such subject fields, such as female students, minority students, English learners, children with disabilities, and
economically disadvantaged students, to high-quality courses
Programming and activities to improve instruction and student engagement in science, technology,
Supporting the participation of low-income
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’)
students in nonprofit competitions related to STEM
such as—(ii) supporting the participation of low-income students in nonprofit competitions related to STEM
subjects
subjects (such as robotics, science research, invention, mathematics, computer science, and technology
competitions)
Programming and activities to improve instruction and student engagement in science, technology,
Providing hands-on learning and exposure to
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’)
STEM to enhance student understanding of the
such as—(iii) providing hands-on learning and exposure to science, technology, engineering, and mathematics STEM subjects
and supporting the use of field-based or service learning to enhance the students’ understanding of the STEM
subjects
Programming and activities to improve instruction and student engagement in science, technology,
Supporting the creation and enhancement of
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’)
STEM-focused specialty schools
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such as—(iv) supporting the creation and enhancement of STEM-focused specialty schools [or a school, or
dedicated program within a school, that engages students in rigorous, relevant, and integrated learning
experiences focused on the STEM subjects, which include authentic schoolwide research (ESEA § 4102(8))]
Programming and activities to improve instruction and student engagement in science, technology,
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’)
such as—(v) facilitating collaboration among school, after-school program, and informal program personnel
to improve the integration of programming and instruction in the identified subjects
Programming and activities to improve instruction and student engagement in science, technology,
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’)
such as—(vi) integrating other academic subjects, including the arts, into STEM subject programs to increase
participation in STEM subjects, improve the attainment of skills related to STEM subjects, and promote a
well-rounded education
Efforts to raise student academic achievement through accelerated learning programs . . . [that provide
postsecondary level courses (e.g., dual or concurrent enrollment programs) or postsecondary level instruction
and examinations (e.g., Advanced Placement and International Baccalaureate programs) accepted for credit at
higher education institutions (ESEA § 4104(b)(3)(A)(i)(IV))], such as—
(i) reimbursing low-income students to cover part or all of the costs of accelerated learning examination fees,
if the low-income students are enrolled in accelerated learning courses and plan to take accelerated learning
examinations
Efforts to raise student academic achievement through accelerated learning programs . . . [that provide
postsecondary level courses (e.g., dual or concurrent enrollment programs) or postsecondary level instruction
and examinations (e.g., Advanced Placement and International Baccalaureate programs) accepted for credit at
higher education institutions (ESEA § 4104(b)(3)(A)(i)(IV))], such as—
(ii) increasing the availability of, and enrollment in, accelerated learning courses, accelerated learning
examinations, dual or concurrent enrollment programs, and early college high school courses
Activities to promote the development, implementation, and strengthening of programs to teach traditional
American history, civics, economics, geography, or government education
Foreign language instruction
Environmental education
Programs and activities that promote volunteerism and community involvement
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Facilitating collaboration among school personnel
to improve the integration of programming and
instruction in STEM subjects
Integrating other academic subjects into STEM
subject programs

Reimbursing low-income students for accelerated
learning examination fees

Increasing access to accelerated learning courses
and dual or concurrent enrollment programs

Activities to promote the instruction of American
history, social studies, economics, geography, or
government education
World language instruction
Environmental education
Volunteerism and community involvement
programs or activities
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Programs and activities that support educational programs that integrate multiple disciplines, such as
programs that combine arts and mathematics
Other activities and programs to support student access to, and success in, a variety of well-rounded education
experiences

Multiple discipline integration programs or
activities
Other activities and programs to support student
access to, and success in, a variety of well-rounded
education experiences

4.1 Well-Rounded Education Activities

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Well-Rounded Education
strategies from the drop down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must not spend less than 20% of
the overall allocation for Well-Rounded Education strategies.
LECS Plan Focus Area: Social/Emotional/Mental Health Supports; Technology
Proposed Well-Rounded Activity 4.1: Robotics Club Advisors

Activity Implementation: (How will the activity operate and over what duration?)
Recruit school-based Robotics Club Advisors and pay them a stipend to facilitate this experience for students before or after school during the 2021-2022 school year.
Outcomes
Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101)
What specific changes will occur as a result of the activity and who will benefit?

What Title IV-A strategies align to the proposed activity?
(Use Drop Down Menus)

(Check all that apply; add more as needed)
Who benefits from this activity?
☒Students
☐Educators

Select a Well-Rounded Strategy.
Providing hands-on learning and exposure to STEM to enhance student understanding
of STEM subjects.

☐Other Stakeholders:

Level IV - Logic Model/Rationale

Click or tap here to enter text.

Provide a link or citation below to support the Level of Evidence:

☐Other Stakeholders:

Click or tap here to enter text.

Anwar, S., Bascou, N. A., Menekse, M., & Kardgar, A. (2019). A systematic review of
studies on educational robotics. Journal of Pre-College Engineering Education
Research (J-PEER), 9(2), 2.

What are the desired changes?
Continue Robotics club offerings previously funded using Title IV funds by hiring 14
school-based Robotics Club facilitators by June 2022.

Arís, N., & Orcos, L. (2019). Educational robotics in the stage of secondary education:
Empirical study on motivation and STEM skills. Education Sciences, 9(2), 73.
Karna-Lin, E., Pihlainen-Bednarik, K., Sutinen, E., & Virnes, M. (2006, July). Can
robots teach? Preliminary results on educational robotics in special education.

22

Appendix F - Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants

In Advanced Learning Technologies, 2006. Sixth International Conference on (pp.
319-321). IEEE.
Nugent, G., Barker, B., Grandgenett, N., & Welch, G. (2016). Robotics camps, clubs,
and competitions: Results from a US robotics project. Robotics and Autonomous
Systems, 75, 686-691.
Rusk, N., Resnick, M., Berg, R., & Pezalla-Granlund, M. (2008). New pathways into
robotics: Strategies for broadening participation. Journal of Science Education and
Technology, 17(1), 59-69.
Souza, I. M., Andrade, W. L., Sampaio, L. M., & Araujo, A. L. S. O. (2018, October). A
Systematic Review on the use of LEGO® Robotics in Education. In 2018 IEEE
Frontiers in Education Conference (FIE) (pp. 1-9). IEEE.
Taban, F., Acar, E., Fidan, I., & Zora, A. (2005, June). Teaching basic engineering
concepts in a K-12 environment using LEGO bricks and robotics. In Proceedings of the
2005.
Xia, L., & Zhong, B. (2018). A systematic review on teaching and learning robotics
content knowledge in K-12. Computers & Education, 127, 267-282.

Evaluation

Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound)
Maintain previously established student exposure to STEM opportunities outside of

How and when will the listed outcomes be measured for
success? (Add more as needed)

the normal school day by facilitating school based Robotics Clubs at 14 school sites Evaluation for Outcome 1:
Collect participant demographic data to determine if the target audience has

by June 2022.

participated. Survey facilitators to determine the impact (academic,
social-emotional, etc.) Review data of participants to determine if there was an
impact on overall school performance (attendance, academic, behavior, etc.).

Use of Funds:

Provide a total dollar amount per activity.

$6,048
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4.2 Well-Rounded Education Activities

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Well-Rounded Education
strategies from the drop down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must not spend less than 20% of
the overall allocation for Well-Rounded Education strategies.
LECS Plan Focus Area: Services for Students, Equity
Proposed Well-Rounded Activity 4.2: AP Examinations for FARMS Students

Activity Implementation: (How will the activity operate and over what duration?)
Provide high schools with access to funds that can be used to support their FARMS students participation in AP exams during the 2021-2022 school year.
Outcomes
Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101)
What specific changes will occur as a result of the activity and who will benefit?

What Title IV-A strategies align to the proposed activity?
(Use Drop Down Menus)

(Check all that apply; add more as needed)
Who benefits from this activity?
☒Students

Reimbursing low-income students for accelerated learning examination fees

☐Educators

Level IV - Logic Model/Rationale

☐Other Stakeholders:

Provide a link or citation below to support the Level of Evidence:

Click or tap here to enter text.

Achieve, Inc. and Jobs for the Future (2015). Integrating Earning College Credit in
High School into Accountability
Systems. https://www.achieve.org/files/EarningCollegeCreditAchieveJFF.pdf

☐Other Stakeholders:

Click or tap here to enter text.
What are the desired changes?
Fund AP examination costs for up to 125 FARMS students to facilitate participation
across all three high schools by June 30, 2022.

Warne, Russell T.; Larsen, Ross; Anderson, Braydon; Odasso, Alyce J. (2015). The
Impact of Participation in the Advanced Placement Program on Students’ College
Admissions Test Scores. Journal of Educational Research, v108 n5
p400-416. https://eric.ed.gov/?id=EJ1071756

Evaluation
How and when will the listed outcomes be measured for
success? (Add more as needed)

Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound)
Maintain FARMS student participation in AP exams by providing funding for at least 61
students to take at least one AP exam by June 30, 2022.
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Evaluation for Outcome 1:
Participant demographic data will be collected to determine if the target audience has
participated. Participant performance data will also be collected.

Use of Funds:

Provide a total dollar amount per activity.

$6,625
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4.3 Well-Rounded Education Activities

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Well-Rounded Education
strategies from the drop down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must not spend less than 20% of
the overall allocation for Well-Rounded Education strategies. ADD MORE ACTIVIES AS NEEDED, MAINTAIN NUMERICAL ORDER, e.g. 4.4, 4.5, etc.
LECS Plan Focus Area: Services for Students, Equity
Proposed Well-Rounded Activity 4.3: Online Coursework for FARMS Students

Activity Implementation: (How will the activity operate and over what duration?)
Provide high schools with access to funds that can be used to support their FARMS students participation in online MVLO coursework during the 2021-2022 school
year.
Outcomes

Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101)

What specific changes will occur as a result of the activity and who will benefit?

What Title IV-A strategies align to the proposed activity?
(Use Drop Down Menus)

(Check all that apply; add more as needed)
Who benefits from this activity?
☒Students

Other activities and programs to support student access to, and success in, a variety of
well-rounded education experiences

☐Educators

Level IV - Logic Model/Rationale

☐Other Stakeholders:

Click or tap here to enter text.

Provide a link or citation below to support the Level of Evidence:

☐Other Stakeholders:

Wyatt, J. N., & Mattern, K. D. (2011). Low-SES Students and College Outcomes:
The Role of AP® Fee Reductions. Research Report No. 2011-9. College Board.
https://files.eric.ed.gov/fulltext/ED561029.pdf

Click or tap here to enter text.
What are the desired changes?
Fund online course costs for FARMS students to facilitate access across all three high
schools by June 30, 2022

Theokas, C., & Saaris, R. (2013). Finding America's Missing AP and IB Students.
Shattering Expectations Series. Education Trust.
https://files.eric.ed.gov/fulltext/ED578802.pdf
Warne, R. T., Larsen, R., Anderson, B., & Odasso, A. J. (2015). The impact of
participation in the Advanced Placement program on students' college admissions
test scores. The Journal of Educational Research, 108(5), 400-416.
https://www.tandfonline.com/doi/pdf/10.1080/00220671.2014.917253
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Evaluation
How and when will the listed outcomes be measured for
success? (Add more as needed)

Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound)

The percentage of FARMS students participating in online coursework will increase by Evaluation for Outcome 1:
5% by June 30, 2022.

Participant demographic data will be collected to determine if the target audience has
participated. Participant performance data will also be collected.

Use of Funds: Provide a total dollar amount per activity.

$6,250

4.4 Well-Rounded Education Activities

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Well-Rounded Education
strategies from the drop down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must not spend less than 20% of
the overall allocation for Well-Rounded Education strategies. ADD MORE ACTIVIES AS NEEDED, MAINTAIN NUMERICAL ORDER, e.g. 4.4, 4.5, etc.
LECS Plan Focus Area: Freshman Academy; Social/Emotional/Mental Health Supports; Services for Students; Equity; Instruction
Proposed Well-Rounded Activity 4.4: Literacy Coach

Activity Implementation: (How will the activity operate and over what duration?)
A Secondary School Literacy Coach will be hired to work in a high school during the 2021-2022 school year. The Literacy Coach will work with school staff to mentor,
model, guide, and enhance the delivery of instruction to students. The Literacy Coach will also work with individual and small groups of students to provide focused
instruction.
Outcomes
Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101)
What specific changes will occur as a result of the activity and who will benefit?

What Title IV-A strategies align to the proposed activity?
(Use Drop Down Menus)

(Check all that apply; add more as needed)
Who benefits from this activity?
☒Students

Other activities and programs to support student access to, and success in, a variety of
well-rounded education experiences

☒Educators

Level IV - Logic Model/Rationale

☐Other Stakeholders:

Click or tap here to enter text.

Provide a link or citation below to support the Level of Evidence:

☐Other Stakeholders:

Goddard, R. D., Goddard, Y. L., Kim, E. S., & Miller, R. J. (2015). A theoretical
and empirical analysis of the roles of instructional leadership, teacher collaboration,
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Click or tap here to enter text.

and collective efficacy beliefs in support of student learning. American Journal of
Education, 121, 501-530. https://doi.org/10.1086/681925

What are the desired changes?
Hire a school-based Secondary Schools Literacy Coach to support teachers and students
Robinson VMJ, Lloyd CA, Rowe KJ. The Impact of Leadership on Student
during the 2021-2022 school year.

Outcomes: An Analysis of the Differential Effects of Leadership
Types. Educational Administration Quarterly. 2008;44(5):635-674.
doi:10.1177/0013161X08321509

Smith, J.L.M., Doabler, C.T. & Kame'enui, E.J. (2016). Using Explicit and
Systematic Instruction across Academic Domains. TEACHING Exceptional
Children, 48(6), 273-274. Retrieved September 9, 2021,
from https://www.learntechlib.org/p/193886/.

Evaluation
How and when will the listed outcomes be measured for
success? (Add more as needed)

Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound)

The Secondary School Literacy Coach will facilitate collaborative team discussions and Evaluation for Outcome 1:
other data-based decision-making sessions including PLC and Department Meetings

Session sign-in sheets and meeting agendas and/or notes/products will be collected to

quarterly during the 2021-2022 school year. The Secondary School Literacy Coach

document these collaborative opportunities. The Secondary School Literacy Coach

will provide focused instruction to individual and small groups of students as identified will keep a log of the student support provided and each student's progress towards the
by the collaborative team discussions during the 2021-2022 school year.

identified goal.

Use of Funds: Provide a total dollar amount per activity.

$106,985

Grant Year: FY

Local Educational Agency: St. Mary's County Public Schools
2022
(use drop down)

To guarantee the safety and well-being of every student, LEAs must develop programs or activities that foster safe, healthy, supportive and drug-free
environments, including direct student services and professional development and training for school staff. Consistent with section 4106(e)(2)(D) of the ESEA,
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any LEA that has received a SSAE grant of at least $30,000 must use at least 20 percent of SSAE program funds for activities to support safe and healthy
initiatives for students under section 4108. (20% IS TO BE DETERMINED FROM OFF THE TOP OF THE ORIGINAL ALLOCATION)
It is also important to note that any LEA receiving funds under the Student Support and Academic Enrichment program, generally must obtain prior written
informed consent from the parent of each child who is under 18 years of age in order to participate in any mental health assessment or service that is funded
with the Student Support and Academic Enrichment program funds. (ESEA sections 4106(e)(2)(D) and 4108(a)).
Please remember to calculate your total projected use of funds and overall percentage of the allocation spent for this content area at the end of this
section.

5.0

ACTIVITIES TO SUPPORT SAFE AND HEALTHY STUDENTS – Required [ESEA §4108]

School staff will work collaboratively with the Supervisor of Library/Media and her staff
when planning and implementing summer library hours at local public schools. School
staff will also work collaboratively with local public libraries when planning summer
opportunities.

(5.1) Coordinated with other schools and community-based services
and programs; [Section 4108](1)]

School-based Wellness Coordinators work in collaboration with the Director of Facility
Coordination, Health & Physical Education, and Athletics and Supervisors in Student
Services to offer school-based activities that support the physical and mental well-being
of students. School-based Wellness Coordinators attend School Health Council meetings
with community partners. Access to Teen Health and Wellness materials support needs
to be identified by the School Health Council.
School-based summer library hours will offer students and families a safe place to meet
and engage in literacy and learning activities outside of normal school hours during the
normal school year.

(5.2) Foster safe, healthy, supportive, and drug-free environments that
support student academic achievement; [Section 4108](2)]

School-based Wellness Coordinators will be able to promote school-based wellness
initiatives that support academic achievement. They will coordinate school-based
wellness activities.
Teen Health and Wellness provides students with access to information and resources that
support safe, healthy, and drug-free environments.
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(5.3) Promote the involvement of parents and in the activity or
program;
[Section 4108](3)]

(5.4) May be conducted in partnership with an institution of higher
education, business, nonprofit organization, community-based
organization, or other public or private entity with a demonstrated
record of success in implementing activities described in this section;
[Section 4108](4)]

5.5) Pursuant to COMAR 13A.06.04(C)(4), The programs and
activities the LEA proposes to implement must include as applicable,
descriptions of any partnerships with an Institution of Higher
Education (IHE), business, nonprofit organization, community-based
organization, or other public or private entity, including those that
support educational equity;

School-based summer library hours will keep students and families connected to the
school community and promote family engagement in literacy and learning activities.
School Wellness Coordinators can encourage parent participation in school wellness
initiatives. They can also provide parents with information and support in how to
implement the wellness initiatives at home.
The planned School Wellness Coordinator activity is based on information collected from
representatives who have collaborated with the St. Mary’s County Health Department, St.
Mary’s County School Health Council, and the Healthy St. Mary’s Partnership. These
community-based services and programs will be available for support, if needed, but do
not have direct involvement with the activity implementation.
The planned school-based summer library hours with literacy and learning activities will
be conducted in partnership with school-based staff and the local public libraries.
Partnerships related to Safe and Healthy Student activities include: School Health
Council, St. Mary’s County Health Department, Healthy St. Mary’s Partnership, and St.
Mary’s County Public Libraries.
The St. Mary’s County Public Library collaborates with St. Mary’s County Public
Schools to provide all SMCPS students with a public library card. This is one example of
how the organization supports educational equity in our school system by providing all
students with access to the library’s online and print resources.

Activity Key for Safe and Healthy Students
The table shown below details the Federal activity examples from the statute located in ESEA§4108. An abbreviated name is provided for each Federal
example within the Safe and Healthy Students content area. When inputting the LEA proposed activity, please select the abbreviated Federal example
that most closely aligns with the proposed activity.
SAFE AND HEALTHY STUDENTS: FEDERAL EXAMPLES ESEA§4108
Abbreviated Name
Drug and violence prevention activities and programs that are evidence-based (to the extent the State, in
Evidence-based drug and violence prevention
consultation with LEAs in the State, determines that such evidence is reasonably available) including—(i)
activities and programs
programs to educate students against the use of alcohol, tobacco, marijuana, smokeless tobacco products,
and electronic cigarettes
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Drug and violence prevention activities and programs that are evidence-based (to the extent the State, in
consultation with LEAs in the State, determines that such evidence is reasonably available) including—(ii)
professional development and training for school and specialized instructional support personnel and
interested community members in prevention, education, early identification, intervention mentoring,
recovery support services and, where appropriate, rehabilitation referral, as related to drug and violence
prevention
In accordance with sections 4001 and 4111—(i) school-based mental health services, including early
identification of mental health symptoms, drug use, and violence, and appropriate referrals to direct
individual or group counseling services, which may be provided by school-based mental health services
providers
In accordance with sections 4001 and 4111—(ii) school-based mental health services partnership programs
that—(I) are conducted in partnership with a public or private mental health entity or health care entity; and
(II) provide comprehensive school-based mental health services and supports and staff development for
school and community personnel working in the school that are—(aa) based on trauma-informed practices
that are evidence-based (to the extent the State, in consultation with LEAs in the State, determines that such
evidence is reasonably available); (bb) coordinated (where appropriate) with early intervening services
provided under the Individuals with Disabilities Education Act (20 U.S.C. 1400 et seq.); and (cc) provided
by qualified mental and behavioral health professionals who are certified or licensed by the State involved
and practicing within their area of expertise
Programs or activities that—(i) integrate health and safety practices into school or athletic programs
Programs or activities that—(ii) support a healthy, active lifestyle, including nutritional education and
regular, structured physical education activities and programs, that may address chronic disease management
with instruction led by school nurses, nurse practitioners, or other appropriate specialists or professionals to
help maintain the well-being of students
Programs or activities that—(iii) help prevent bullying and harassment
Programs or activities that—(iv) improve instructional practices for developing relationship-building skills,
such as effective communication, and improve safety through the recognition and prevention of coercion,
violence, or abuse, including teen and dating violence, stalking, domestic abuse, and sexual violence and
harassment
Programs or activities that—(v) provide mentoring and school counseling to all students, including children
who are at risk of academic failure, dropping out of school, involvement in criminal or delinquent activities,
or drug use and abuse
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Evidence-based professional development and
training to prevent drug use and violence

School-based mental health services, including
early identification of mental health symptoms,
drug use, and violence
Comprehensive school-based mental health
services partnership programs that provide staff
development based on evidence-based
trauma-informed practices

Programs or activities that integrate health and
safety practices in schools or athletic programs
Healthy, active lifestyle programs and activities

Bullying and harassment prevention programs or
activities
Programs or activities to improve instructional
practices for developing relationship-building skills
and preventing coercion, violence, or abuse
Mentoring and school counseling programs and
activities
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Programs or activities that—(vi) establish or improve school dropout and reentry programs
Programs or activities that—
(vii) establish learning environments and enhance students’ effective learning skills that are essential for
school readiness and academic success, such as by providing integrated systems of student and family
supports
High-quality training for school personnel, including specialized instructional support personnel, related
to—(i) suicide prevention
High-quality training for school personnel, including specialized instructional support personnel, related
to—(ii) effective and trauma-informed practices in classroom management
High-quality training for school personnel, including specialized instructional support personnel, related
to—(iii) crisis management and conflict resolution techniques
High-quality training for school personnel, including specialized instructional support personnel, related
to—(iv) human trafficking (defined, for purposes of this subparagraph, as an act or practice described in
paragraph (8) or (9) of section 103 of the Trafficking Victims Protection Act of 2000 (22 U.S.C. 7102))
High-quality training for school personnel, including specialized instructional support personnel, related
to—(v) school-based violence prevention strategies
High-quality training for school personnel, including specialized instructional support personnel, related
to—(vi) drug abuse prevention, including educating children facing substance abuse at home
High-quality training for school personnel, including specialized instructional support personnel, related
to—(vii) bullying and harassment prevention
In accordance with sections 4001 and 4111, child sexual abuse awareness and prevention programs or
activities, such as programs or activities designed to provide—(i) age-appropriate and
developmentally-appropriate instruction for students in child sexual abuse awareness and prevention,
including how to recognize child sexual abuse and how to safely report child sexual abuse
In accordance with sections 4001 and 4111, child sexual abuse awareness and prevention programs or
activities, such as programs or activities designed to provide—(ii) information to parents and guardians of
students about child sexual abuse awareness and prevention, including how to recognize child sexual abuse
and how to discuss child sexual abuse with a child
Designing and implementing a locally-tailored plan to reduce exclusionary discipline practices in elementary
and secondary schools that—(i) is consistent with best practices; (ii) includes strategies that are
evidence-based (to the extent the State, in consultation with LEAs in the State, determines that such
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School dropout prevention and reentry programs
Providing safe and healthy learning environments,
such as integrated systems of student and family
supports
Suicide prevention training for school personnel
High-quality training for school personnel related
to effective and trauma-informed practices in
classroom management
High-quality training for school personnel related
to crisis management and conflict resolution
techniques
Human trafficking training for school personnel
High-quality training for school personnel related
to school-based violence prevention strategies
Drug abuse prevention training for school
personnel
Bullying and harassment prevention training for
school personnel
Age- and developmentally-appropriate instruction
for students in child sexual abuse awareness and
prevention
Providing information to parents and guardians of
students about child sexual abuse awareness and
prevention
Designing and implementing an evidence-based,
locally-tailored plan to reduce exclusionary
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evidence is reasonably available); and (iii) is aligned with the long-term goal of prison reduction through
opportunities, mentoring, intervention, support, and other education services, referred to as a ‘‘youth
PROMISE plan’’
Implementation of schoolwide positive behavioral interventions and supports, including through
coordination with similar activities carried out under the Individuals with Disabilities Education Act (20
U.S.C. 1400 et seq.), in order to improve academic outcomes and school conditions for student learning
Designating a site resource coordinator at a school or LEA to provide a variety of services, such as—(i)
establishing partnerships within the community to provide resources and support for schools;(ii) ensuring
that all service and community partners are aligned with the academic expectations of a community school
in order to improve student success; and(iii) strengthening relationships between schools and communities
Pay for success initiatives [or “a performance-based grant, contract, or cooperative agreement awarded by a
public entity in which a commitment is made to pay for improved outcomes that result in social benefit and
direct cost savings or cost avoidance to the public sector” (ESEA § 8101(40)] aligned with the purposes of
this section

discipline practices in elementary and secondary
schools
Implementing schoolwide PBIS
Designating a school or district site resource
coordinator
Aligned Pay for success initiative

5.1 Safe & Healthy Students’ Activities

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Safe and Healthy
Students’ strategies from the drop down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must not spend
less than 20% of the overall allocation for Safe and Healthy Students’ strategies.
LECS Plan Focus Area: Social/Emotional/Mental Health Supports; Supporting Services, Equity
Proposed Safe & Healthy Student Activity 5.1: Summer Media Centers
Activity Implementation: (How will the activity operate and over what duration?)
Two individuals per school site will be recruited and paid to plan family engagement activities and open the school media center a minimum of one day each week
during summer vacation for students and their families.
Outcomes

Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101)

What specific changes will occur as a result of the activity and who will benefit?

What Title IV-A strategies align to the proposed activity?
(Use Drop Down Menus)

(Check all that apply; add more as needed)
Who benefits from this activity?
☒Students

Providing safe and healthy learning environments, such as integrated systems of
student and family supports

☐Educators

Level IV - Logic Model/Rationale

☐Other Stakeholders:

Provide a link or citation below to support the Level of Evidence:
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Click or tap here to enter text.

Alexander, K., Entwistle D., & Olsen L (2007). "Lasting Consequences of the
Summer Learning Gap." American Sociological Review. no. 72, 167-180.

☐Other Stakeholders:

Click or tap here to enter text.

Allington, R. L., & McGill-Franzen, A. (2017). Summer reading loss is the basis
of almost all the rich/poor reading gap. In The achievement gap in reading (pp.
170-184). Routledge.

What are the desired changes?
Open school media centers to students and families between June-August 2022.

Allington, R. L., McGill-Frazen A., Camilli G., Williams L., Graff J., Zeig J.,
Zmach C., & Nowak R. (2010). "Addressing Summer Reading Setback Among
Economically Disadvantaged Elementary Students." Reading Psychology, (31) 5,
411-427
Bell, S. M., Park, Y., Martin, M., Smith, J., McCallum, R. S., Smyth, K., &
Mingo, M. (2020). Preventing summer reading loss for students in poverty: a
comparison of tutoring and access to books. Educational Studies, 46(4), 440-457.
Lara-Cinisomo, S., Taylor, D. B., & Medina, A. L. (2020). Summer reading
program with benefits for at-risk children: Results from a Freedom School
program. Reading & Writing Quarterly, 36(3), 211-224.
Evaluation
How and when will the listed outcomes be measured for
success? (Add more as needed)

Evaluation for Outcome 1:
Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound)

Collect information about the number of open media centers, the days/hours of

Establish a summer media center in at least 10 school sites that is accessible to

availability, the kinds of activities planned, and the number of community

students and families between June 2022- August 2022. Encourage student

participants. Collect information about the kinds of activities planned and the

summer reading and academic engagement through increased student participation number of community participants..
(as compared to the previous school year) in advertised summer media center
activities that will be held June 2022-August 2022.
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Use of Funds: Provide a total dollar amount per activity.

$33,450
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5.2 Safe & Healthy Students’ Activities

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Safe and Healthy
Students’ strategies from the drop down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must not spend
less than 20% of the overall allocation for Safe and Healthy Students’ strategies.
LECS Plan Focus Area: Social/Emotional/Mental Health Supports; Supporting Services, Equity
Proposed Safe & Healthy Student Activity 5.2: School Wellness Coordinators
Activity Implementation: (How will the activity operate and over what duration?)
Recruit a Wellness Coordinator at each local school and pay them a stipend to facilitate school wellness initiatives for students during and before/after school.
Outcomes
Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101)
What specific changes will occur as a result of the activity and who will benefit?

What Title IV-A strategies align to the proposed activity?
(Use Drop Down Menus)

(Check all that apply; add more as needed)
Who benefits from this activity?
☒Students

Aligned Pay for success initiative
Level IV - Logic Model/Rationale

☐Educators
☐Other Stakeholders:

Provide a link or citation below to support the Level of Evidence:

Click or tap here to enter text.

Bunketorp Käll, L., Malmgren, H., Olsson, E., Lindén, T., & Nilsson, M. (2015).
Effects of a curricular physical activity intervention on children's school
performance, wellness, and brain development. Journal of School Health, 85(10),
704-713.

☐Other Stakeholders:

Click or tap here to enter text.
What are the desired changes?

Continue implementation of School Wellness Coordinators previously funded
using Title IV funds by hiring at least 25 school-based wellness coordinators by
June 2023.

Stiefel, L., Elbel, B., Pflugh Prescott, M., Aneja, S., & Schwartz, A. E. (2017).
School Wellness Programs: Magnitude and Distribution in New York City Public
Schools. Journal of School Health, 87(1), 3-11.
Story, M., Nanney, M. S., & Schwartz, M. B. (2009). Schools and obesity
prevention: creating school environments and policies to promote healthy eating
and physical activity. The Milbank Quarterly, 87(1), 71-100.

Evaluation
Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound)

How and when will the listed outcomes be measured for
success? (Add more as needed)
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Promote wellness initiatives by establishing and implementing site-based wellness
goals in at least 25 schools by June 2022. .

Evaluation for Outcome 1:
Collect information regarding site-based goals and the types of wellness activities
initiated by the school Wellness Coaches

Outcome 2:(Smart, Measurable, Achievable, Relevant, & Time-Bound)

Evaluation for Outcome 2:

Increase access to opportunities for students to participate in school site based wellness Review data of participants to determine if there was an impact on overall school
activities during and/or outside of the normal school day in at least 25 schools by June performance (attendance, academic, behavior, etc.).
2022.

Use of Funds: Provide a total dollar amount per activity.

$13,761
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5.3 Safe & Healthy Students’ Activities

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Safe and Healthy
Students’ strategies from the drop down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must not spend
less than 20% of the overall allocation for Safe and Healthy Students’ strategies. ADD MORE ACTIVIES AS NEEDED, MAINTAIN
NUMERICAL ORDER, e.g. 5.4, 5.5, etc.
LECS Plan Focus Area: Social/Emotional/Mental Health Supports; Instruction; Equity
Proposed Safe & Healthy Student Activity 5.3: Teen Health and Wellness
Activity Implementation: (How will the activity operate and over what duration?)

Provide students with access to teen health and wellness instructional resources that can be integrated into our district’s learning management
platform.
Outcomes

Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101)

What specific changes will occur as a result of the activity and who will benefit?

What Title IV-A strategies align to the proposed activity?
(Use Drop Down Menus)

(Check all that apply; add more as needed)
Who benefits from this activity?
☒Students

Programs or activities that integrate health and safety practices in schools or athletic
programs

☐Educators

Level IV - Logic Model/Rationale

☐Other Stakeholders:

Click or tap here to enter text.

Provide a link or citation below to support the Level of Evidence:

☐Other Stakeholders:

Farmer, L. S. (2013). Issues in teen technology use to find health information. In
IASL Annual Conference Proceedings.
https://journals.library.ualberta.ca/slw/index.php/iasl/article/download/7812/4644

Click or tap here to enter text.

Lin, M. H., & Chen, H. G. (2017). A study of the effects of digital learning on
Maintain middle and high school student access to high quality health and wellness learning motivation and learning outcome. Eurasia Journal of Mathematics,
Science and Technology Education, 13(7), 3553-3564.
instructional resources (Teen Health and Wellness) previously purchased using
https://www.ejmste.com/download/a-study-of-the-effects-of-digital-learning-on-lea
rning-motivation-and-learning-outcome-4843.pdf
Title IV grant funds.
What are the desired changes?

Evaluation
How and when will the listed outcomes be measured for
success? (Add more as needed)
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Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound)

Evaluation for Outcome 1:

Secure high quality health and wellness instructional resource materials that can be Collect evidence of purchasing Teen Health and Wellness.
accessed by all secondary schools during the 2021-2022 school year.
Outcome 2: (Smart, Measurable, Achievable, Relevant, & Time-Bound)

Evaluation for Outcome 2:

Increase student use, compared to SY20-21 by providing secondary students with

Collect evidence of student access to materials in the SMCPS digital learning platform.

multiple opportunities to access purchased materials in our district’s digital

Review student/teacher usage data.

learning platform by June 2022.

Use of Funds: Provide a total dollar amount per activity.

$5,009
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Grant Year: FY

Local Educational Agency: St. Mary's County Public Schools
2022
(use drop down)

6.0 ACTIVITIES TO THE EFFECTVE USE OF TECHNOLOGY – Required [ESEA §4109]
To increase access to personalized, rigorous learning experiences supported by technology, LEAs must develop programs or activities that improve
the technology to improve the academic achievement, academic growth, and digital literacy of all students. Consistent with section 4106(e)(2)(E) of
the ESEA, any LEA that has received a SSAE grant of at least $30,000 must use at a portion of the SSAE program funds for activities that support
the effective use of technology for students under section 4109.
It is also important to note that any LEA receiving funds under the Student Support and Academic Enrichment program, shall not use more than 15
percent of funds for purchasing technology infrastructure which shall include technology infrastructure purchased for carrying out blended learning
projects. (ESEA sections 4106(e)(2)(E) and 4109(b)). (THE 15% RULE INCLUDES NONPUBLIC SPENDING) Please remember to calculate

your total projected use of funds and overall percentage of the allocation spent for this content area at the end of this section.

Activity Key for Effective Use of Technology
The table shown below details the Federal activity examples from the statute located in ESEA§ 4109. An abbreviated name is provided for
each Federal example within the Effective Use of Technology content area. When inputting the LEA proposed activity, please select the
abbreviated Federal example that most closely aligns with the proposed activity.
EFFECTIVE USE OF TECHNOLOGY FEDERAL EXAMPLES ESEA§4109
Abbreviated Name
Providing educators, school leaders, and administrators with the professional learning tools, devices,
content, and resources to—(A) personalize learning to improve student academic achievement.
Providing educators, school leaders, and administrators with the professional learning tools, devices,
content, and resources to—(B) discover, adapt, and share relevant high-quality educational resources.

Providing educators, school leaders, and administrators with the professional learning tools, devices,
content, and resources to—(C) use technology effectively in the classroom, including by administering
computer-based assessments and blended learning strategies.
Providing educators, school leaders, and administrators with the professional learning tools, devices,
content, and resources to—(D) implement and support school- and district-wide approaches for using
technology to inform instruction, support teacher collaboration, and personalize learning
Building technological capacity and infrastructure, which may include—(A) procuring content and
ensuring content quality

41

Providing professional learning resources to
personalize learning
Providing professional learning resources to discover,
adapt, and share relevant high-quality educational
resources
Providing professional learning resources to use
technology effectively in the classroom
Providing professional learning resources to
implement and support school- and district-wide
approaches for using technology to inform instruction,
support teacher collaboration, and personalize learning
Procuring technological content and ensuring content
quality
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Activity Key for the Effective Use of Technology
The table shown below details the Federal activity examples from the statute located in ESEA§ 4109. An abbreviated name is provided for
each Federal example within the Effective Use of Technology content area. When inputting the LEA proposed activity, please select the
abbreviated Federal example that most closely aligns with the proposed activity.
Building technological capacity and infrastructure, which may include—(B) purchasing devices,
equipment, and software applications in order to address readiness shortfalls
Developing or using effective or innovative strategies for the delivery of specialized or rigorous academic
courses and curricula through the use of technology, including digital learning technologies and assistive
technology
Carrying out blended learning projects, which shall include—(A) planning activities, which may include
development of new instructional models (including blended learning technology software and platforms),
the purchase of digital instructional resources, initial professional development activities, and one-time
information technology purchases, except that such expenditures may not include expenditures related to
significant construction or renovation of facilities
Carrying out blended learning projects, which shall include—(B) ongoing professional development for
teachers, principals, other school leaders, or other personnel involved in the project that is designed to
support the implementation and academic success of the project
Providing professional development in the use of technology (which may be provided through
partnerships with outside organizations) to enable teachers and instructional leaders to increase student
achievement in the areas of science, technology, engineering, and mathematics, including computer
science
Providing students in rural, remote, and underserved areas with the resources to take advantage of
high-quality digital learning experiences, digital resources, and access to online courses taught by effective
educators
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Technology infrastructure: Purchasing devices,
equipment, and software applications

Delivering specialized or rigorous academic courses
and curricula through the use of technology
Technology infrastructure: Carrying out blended
learning projects and planning activities
Ongoing professional development to support blended
learning project implementation and academic success
Providing professional development in the use of
technology to enable educators to increase STEM
achievement
Providing high-quality digital learning experiences to
students in rural, remote, and underserved areas
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6.1 Effective Use of Technology Activities

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Effective Use of
Technology strategies from the drop down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must spend a
portion of the overall allocation for Effective Use of Technology strategies.
LECS Plan Focus Area: Staff Development; Teaching and Learning; Instruction; Technology
Proposed Safe & Healthy Student Activity 6.1: Teacher Technology Playdates
Activity Implementation: (How will the activity operate and over what duration?)

Teacher Technology Playdates will be available during the 2021-2022 school year. In these sessions teachers will learn how technology applications can be used in the regular
and virtual classrooms to support student learning. Example Teacher Technology Playdates could include, but are not limited to, Nearpod, Bridges apps, Kami, and Schoology.

Outcomes

Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101)

What specific changes will occur as a result of the activity and who will benefit?

What Title IV-A strategies align to the proposed activity?
(Use Drop Down Menus)

(Check all that apply; add more as needed)
Who benefits from this activity?
☒Students

Providing professional development in the use of technology to enable educators to
increase STEM achievement

☒Educators

Level IV - Logic Model/Rationale

☐Other Stakeholders:

Click or tap here to enter text.

Provide a link or citation below to support the Level of Evidence:

☐Other Stakeholders:

Stacy, S. T., Cartwright, M., Arwood, Z., Canfield, J. P., & Kloos, H. (2017).
Addressing the Math-Practice Gap in Elementary School: Are Tablets a Feasible
Tool for Informal Math Practice? Frontiers in Psychology, 8, 179.
http://doi.org/10.3389/fpsyg.2017.00179

Click or tap here to enter text.

What are the desired changes?
Develop teacher understanding of the instructional benefits technology applications and Zhang, Meilan & Trussell, Robert & Gallegos, Benjamin & R. Asam, Rasmiyeh.
tools provide by offering Teacher Technology Playdates during the 2021-2022 school
year.

(2015). Using Math Apps for Improving Student Learning: An Exploratory Study
in an Inclusive Fourth Grade Classroom. TechTrends. 59.
10.1007/s11528-015-0837-y.

Zipke, M. (2018). Preparing teachers to teach with technology: Examining the
effectiveness of a course in educational technology. The New Educator, 14(4),
342-362. https://doi.org/10.1080/1547688X.2017.1401191
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Evaluation
How and when will the listed outcomes be measured for
success? (Add more as needed)

Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound)

Evaluation for Outcome 1:

Offer Teacher Technology Playdate opportunities to SMCPS staff during the 2021-2022 Collect information about the Teacher Technology Playdate opportunities offered
school year.

during the school year and over the summer.

Outcome 2: (Smart, Measurable, Achievable, Relevant, & Time-Bound)

Evaluation for Outcome 2:

Increase teacher/student use of technology applications and/or tools (ex: Nearpod,

A feedback form will be provided to all participants at the end of each session. A

Bridges apps, Kami, and Schoology) that can be used in the regular and virtual

follow up email will also be sent at a later date requesting information on how teachers

classroom by 10% by June 2022.

are using the technologies and the progress they have made towards the goal they set at
the end of the session. When possible, student usage of technology applications will
also be tracked.

Use of Funds: Provide a total dollar amount per activity.

$1,944
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6.2 Effective Use of Technology Activities

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Effective Use of
Technology strategies from the drop down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must spend a
portion of the overall allocation for Effective Use of Technology strategies.
LECS Plan Focus Area: Staff Development; Teaching and Learning; Instruction; Technology
Proposed Safe & Healthy Student Activity 6.2: Schoology Liaison
Activity Implementation: (How will the activity operate and over what duration?)
Recruit a Schoology Liaison at each local school and pay them a stipend to support staff and provide training in the rollout of the new learning management system.
Support will include helping with the technical components of Schoology along with best practices for integrating content and curriculum.
Outcomes

Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101)

What specific changes will occur as a result of the activity and who will benefit?

What Title IV-A strategies align to the proposed activity?
(Use Drop Down Menus)

(Check all that apply; add more as needed)
Who benefits from this activity?
☒Students

Delivering specialized or rigorous academic courses and curricula through the use of
technology
Level IV - Logic Model/Rationale

☒Educators
☐Other Stakeholders:

Provide a link or citation below to support the Level of Evidence:

Click or tap here to enter text.

Key Characteristics of Teacher Leaders in Schools
Lumpkin, Angela; Claxton, Heather; Wilson, Amanda; Administrative Issues
Journal: Connecting Education, Practice, and Research, v4 n2 p59-67 2014
http://files.eric.ed.gov/fulltext/EJ1058520.pdf

☐Other Stakeholders:

Click or tap here to enter text.

What are the desired changes?
Pieces of the Learning Puzzle
Establish Schoology Liaisons in every school to provide teachers with ongoing support

Tracy Crow; April 2015/ Volume 36 No. 2
https://learningforward.org/wp-content/uploads/2015/04/pieces-of-the-learning-puz
zle.pdf

as they utilize the district’s learning management platform.

Ertmer, P. A., & Ottenbreit-Leftwich, A. T. (2010). Teacher technology change:
How knowledge, confidence, beliefs, and culture intersect. Journal of research on
Technology in Education, 42(3), 255-284.
https://files.eric.ed.gov/fulltext/EJ882506.pdf
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Evaluation
How and when will the listed outcomes be measured for
success? (Add more as needed)

Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound)

Evaluation for Outcome 1:

Provide staff with ongoing support in the use of the district’s learning management

Document information shared at Schoology Liaison meetings. Collect information

platform by implementing site-based coaches in all schools by June 2022.

about the site-based coaches and the kind of support they provided to the staff.

Outcome 2: (Smart, Measurable, Achievable, Relevant, & Time-Bound)
All secondary students will use the Schoology learning management system to access

Evaluation for Outcome 2:

coursework, grades, and digital feedback during the 2021-2022 school year.

Data will be collected to measure student usage throughout the school year.

Use of Funds: Provide a total dollar amount per activity.

$39,096
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2022
(use drop down)

Grant Year: FY

7.0 EQUITABLE SERVICES TO STUDENTS IN PRIVATE (NONPUBLIC)
SCHOOLS [ESEA, Section 8501]:
Equitable Services: Services and other benefits to private school students must be secular,
neutral, and non-ideological (Sec. 8501(a)(2)), must be provided in a timely manner, and must
be equitable in comparison to services and other benefits for public school children, teachers,
and other educational personnel (Sec. 8501(a)(3)(A)). To help ensure such equity, the state
education agency must designate an ombudsman to monitor and enforce the requirements
relating to the participation of children in private schools (Sec. 8501(a)(3)(B)).
Participating Private Schools and Services: Provide information regarding the names of
participating private schools, the number of private school students, and the calculated cost
per pupil, that will benefit from Title IV-A services. (Include below or as an attachment in
Appendix H.)
17,246 SMCPS students +1,996 Nonpublic students = 19,242 students
SMCPS Title IV allotment $249,328 – Administrative Costs $0 = $249,328
$249,328 / 19,242 students = $12.957488 per student
Participating Private Schools:
Bay Montessori
63 students x $12.957488 per student = $816.00
Father Andrew White
222 students x $12.957488 per student = $2,877.00
Hollywood United Methodist Church Christian PreSchool
30 students x $12.957488 per student = $389.00
King’s Christian Academy
315 students x $12.957488 per student = $4,082.00
Leonard Hall Junior Naval Academy
46 students x $12.957488 per student = $596.00
Lexington Park Baptist Church Pre-School
9 students x $12.957488 per student = $117.00
Little Flower School
142 students x $12.957488 per student = $1,840.00
Mother Catherine Academy
162 students x $12.957488 per student = $2,099.00
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Mount Zion United Methodist Church Preschool
18 students x $12.957488 per student = $233.00
St. John’s School
227 students x $12.957488 per student = $2,941.00
St. Michael’s Catholic
124 students x $12.957488 per student = $1,607.00
St. Mary’s Ryken
638 students x $12.957488 per student = $8,267.00
Total Amount of Transfers: $25,864.00
Describe the school system's written process to invite private schools to the initial consultation
meeting, provide on-going consultation, and manage disputes and/or complaints.
On July 1, 2021, a certified letter was mailed to all local
nonpublic schools advising them of the opportunity to
participate in the Title IV, Part A Grant and requesting
documentation of their intent to participate. On July 15,
2021, a follow-up e-mail with the same information was sent
Initial Consultation:
to all nonpublic schools that had previously participated in
the Title IV, Part A Grant.
Title IV Letter and Intent to Participate

On-Going Consultation:

All participating nonpublic schools are invited to attend
SMCPS Federally Funded Programs Meetings twice each
year. These meetings typically our in the Fall and Winter. At
these meetings available Federally Funded Grant
opportunities are discussed, including Title IV, Part A. The
meetings for the 2021-2022 school year have not yet been
established. Additional individual nonpublic meetings are
available upon request. Ongoing consultation also occurs
through email communication and phone conversations.
Nonpublic Affirmations of Consultation

Managing
Disputes/Complaints:

Each nonpublic school that will be participating in the Title
IV, Part A Grant is required to complete an application that
includes a needs assessment and information about planned
activities.
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The LEA takes many steps to manage disputes with
nonpublic schools. When there is a question about whether
an activity is allowable, MSDE is consulted. In cases where
proposed activities cannot be funded using Title IV monies,
alternative activities or funding sources are discussed. If
these steps do not bring resolution, the MSDE Title IV office
is consulted for feedback. If the MSDE Title IV office
cannot facilitate agreement, the LEA will contact
MSDE's Equitable Services Ombudsman to facilitate a
collaborative conversation between the LEA grants office,
the nonpublic school, the MSDE Title IV office, and the
MSDE Ombudsman.
Describe the school system's process for providing equitable participation to students in
private schools. This should include evidence of a needs assessment, monitoring practices, and
a professional development action plan. (Include below or as an attachment)
Each nonpublic school that will be participating in the Title
IV, Part A Grant is asked to complete an application that
includes a needs assessment.
Needs Assessment:

Title IV Application distributed to Non-Publics

Monitoring:

Professional Development
Plan:

All applications are reviewed and approved prior to any
utilization of funds. Once activities are approved, funds are
dispersed as planned. When activities cannot be funded
using Title IV funds, alternative funding sources or activities
are discussed. This collaboration occurs at scheduled
Federally Funded Program Meetings, through email, phone
conversations, and at nonpublic site visits.
Upon completion of the needs assessment, each nonpublic
school that will be participating in the Title IV, Part A Grant
is asked to complete an application that includes information
about all planned activities.

Total Amount for Non-Public Transfers:

$25,864

REMEMBER, THE 20%, 20% and 15% RULE INCLUDES NONPUBLIC SPENDING.
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Local Educational Agency: St. Mary's County Public Schools
2022

Grant Year: FY

(use drop down)

8.0 Assurances [ESEA, Section 4106(E)(2)]:

EACH APPLICATION SHALL INCLUDE ASSURANCES THAT THE LEA WILL—

☒(A) prioritize the distribution of funds to schools served by the LEA that—
(i) are among the schools with the greatest needs, as determined by such LEA;
(ii) have the highest percentages or numbers of children counted under section 1124(c);
(iii) are identified for comprehensive support and improvement under section
1111(c)(4)(d)(i);
(iv) are implementing targeted support and improvement plans as described in section
1111(d)(2); or
(v) are identified as a persistently dangerous public elementary school or secondary school
under section 8532;
☒(B) comply with section 8501 (regarding equitable participation by private school children
and teachers);
(i) the LEA maintains control over materials, equipment and property purchased with
federal funds, if applicable under section 8501(d)(1);
(ii) the LEA expenditures, when providing educational services and other benefits
provided under this section for eligible private school children, their teachers, and other
educational personnel serving those children shall be equal, taking into account the number
and educational needs of the children to be served, to the expenditures for participating
public school children under section 8501(a)(4); and
(iii) the LEA assures that educational services and other benefits, including materials and
equipment, provided under this section, shall be secular, neutral, and non-ideological under
section 8501(a)(2).
☒ (C) use not less than 20 percent of funds received under this subpart to support one or more
of the activities authorized under section 4107;
☒ (D) use not less than 20 percent of funds received under this subpart to support one or more
activities authorized under section 4108;
☒(E) use a portion of funds received under this subpart to support one or more activities
authorized under section 4109(a), including an assurance that the LEA will comply with
section 4109(b); and
☒ (F) annually report to the State for inclusion in the report described in section 4104(a)(2)
how funds are being used under this subpart to meet the requirements of subparagraphs (C)
through (E).
☒ (G) ensures the LEA has completed the application through an equity lens in order to
satisfy all the requirements established in COMAR 13A.06.01 Educational Equity;
(f) SPECIAL RULE.—Any LEA receiving an allocation under section 4105(a)(1) in an
amount less than $30,000 shall be required to provide only one of the assurances described
in subparagraphs (C), (D), and (E) of subsection (e)(2)
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Local Educational Agency: St. Mary's County Public Schools
2022

Grant Year: FY

(use drop down)

9.0 INTERNET SAFETY [ESEA, Section 4121]:
No funds made available under this part to a LEA for an elementary school or secondary
school that does not receive services at discount rates under section 254(h)(5) of the
Communications Act of 1934 (47 U.S.C. 254(h)(5)) may be used to purchase computers used
to access the Internet, or to pay for direct costs associated with accessing the Internet, for such
school unless the school, school board, LEA, or other authority with responsibility for
administration of such school both—
(1)(A) has in place a policy of Internet safety for minors that includes the operation of a
technology protection measure with respect to any of its computers with Internet access that
protects against access through such computers to visual depictions that are—
(i) obscene;
(ii) child pornography; or
(iii) harmful to minors; and
(B) is enforcing the operation of such technology protection measure during any use of such
computers by minors; and
(2)(A) has in place a policy of Internet safety that includes the operation of a technology
protection measure with respect to any of its computers with Internet access that protects
against access through such computers to visual depictions that are—
(i) obscene; or
(ii) child pornography; and
(B) is enforcing the operation of such technology protection measure during any use of such
computers.
(A) SCHOOLS WITH INTERNET SAFETY POLICIES AND TECHNOLOGY
PROTECTION MEASURES IN PLACE.—A LEA with responsibility for a school covered by
subsection (a) that has in place an Internet safety policy meeting the requirements of
subsection (a) shall certify its compliance with subsection (a) during each annual program
application cycle under this Act.
☒By checking this box the LEA certifies that it is in compliance with the internet safety
policies and technology protection measures.
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Local Educational Agency: St. Mary's County Public Schools
2022

Grant Year: FY

(use drop down)

10.0 BUDGET NARRATIVE:
Guidance for Completion of the Budget Narrative for Individual Grants

(REMEMBER TO CALCULATE THE PERCENTAGES FOR WELL-ROUNDED (20%) & SAFE &
HEALTHY STUDENTS (20%) OFF THE TOP OF THE ORIGINAL ALLOCATION)

The budget narrative is an explanation of your budget and must be able to stand on its own
without having to refer to the proposal for information. Although information to justify a line
item (such as job descriptions for personnel) might be contained within the grant application, a
separate and complete justification for each line item must be provided in the budget narrative.
It should include the following information: It is recommended that you arrange the budget
narrative by content area, i.e., 4.0: Well-Rounded Education, 5.0: Safe and Healthy Students,
and 6.0: Effective Use of Technology for reporting purposes.
● Description of the specific item (What is it?)
● Description of how the specific item relates to the project (Why is this item needed to
fulfill the project objective?)
● Arithmetical explanation of how you estimated the requested amount (What formula did
you use to arrive at your estimate? Show the detail.)
Set up your Budget Narrative in the same order and with the same headings as the Budget, i.e.,
MSDE Category, Program and Object. Without the Narrative, the Budget is just a collection
of numbers. You will also want to tie Budget items in the Narrative to the allowable activities
discussed in the plan so the reviewer clearly sees their necessity. Make absolutely sure your
sums are accurate.
Each line must be detailed and specific. General expenses should be broken down into
specific line items. For example, "meeting expenses" can be broken down into room rental,
photocopying, and refreshments. It is important to be as detailed as possible.
Clearly show the requested funds and in-kind contributions for each line item. Indicate the
source of the in-kind contribution. Both requested and in-kind funds must be reasonable and
within current market prices.
Show how the expense was calculated for each line item. Reviewers will use this information
to determine if your budget is reasonable and cost-effective.
Personnel Costs:
● For Salaries: List the number of positions and the estimated annual salary rate or hourly
rate for the employee and the number of hours to be devoted to the project. The amount
should take into account the time needed to establish and fill new positions and the
changing demands for personnel during the course of the project. The narrative should
justify the necessity for creating new positions. Could present staff be reallocated? Could
volunteers be utilized? Do all positions need to be full-time? Are salary scales consistent
with similar state or local wage scales? The workload must justify creating full-time
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positions. Employees who are paid in whole or part with grant funds must perform work
for the grant-funded project in proportion to the amount of their pay provided by the grant.
● For Employee Benefits: Identify the percentages used for FICA, State Unemployment,
Workers Compensation, Health Insurance, Life Insurance, and other benefits and multiply
by the total salary costs to determine the total Fixed Charges. Please Note: Fixed
Charges must always be calculated whenever there are salaries and wages identified
in the budget.
Contracted Services
● For individuals or organizations to be reimbursed for personal services on a fee basis. List
each type of consultant or service, the proposed fee rate, and the amount of time to be
devoted to such services. Costs for renting space, equipment, and other operating leases
are included in this object.
Supplies and Materials
● All costs should be itemized within this object by major types (e.g., office supplies,
training materials, research forms, instructional supplies, textbooks, library media, etc.).
The basis for cost computations should be shown ("x" dollars per month for office supplies
or "y" dollars per person for training materials).
Other Charges
● Estimated travel expenses of project personnel should be included in this object. The
budget narrative must thoroughly explain the relevance and importance of each item to the
project.
Equipment
● Each item to be purchased must be separately listed with unit cost. The budget narrative
must thoroughly explain the relevance and importance of each item to the project. Must be
subtracted from indirect cost calculation.
Transfers
● Transfers are payments to other LEAs, non-public schools or indirect costs that are shown
as grant expenses but are not direct expenses of the LEA to the project. Must be
subtracted from indirect cost calculation.
Indirect Costs
● To calculate the indirect cost, please refer to the Financial Reporting Manual for Maryland
Public Schools (section D-1). This calculation should be included on the budget narrative
as a separate line item and is not associated with any specific Activity. The calculation is as
follows:
Total allocation less (–) transfers (equitable services) less (–) equipment x 0.0(ICR) x
1.0(ICR)
Example: The LEA total allocation is $50,000. The LEA indirect cost rate = 2.0%.
The LEA has $4,000 in transfers for equitable services and $1,000 in equipment.
The indirect cost rate calculation =
$50,000 - $4,000 (equitable services) - $1,000 (equipment) = $45,000.
$45,000 x .02 = $900. $900 x 1.02 = $918 INDIRECT COSTS.
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Title IV, Part A Budget Narrative
Activity Category/
#
Object

Line Item

Calculation

Amount

In-Ki
nd

Total

Activities to Support Well-Rounded Educational Opportunities

4.1

203-205 – Robotics Club
01 / 01
Advisors

4.1

212 / 04

4.2

14 school-based
Robotics Club
Advisors x $400 $5,600.00

FICA

203-205 – AP examination costs
01 / 03
for FARMS students

8% of $5,600

$448.00

$448.00

Total:

$6,048.00

125 exams x $53 $6,625.00
Total:

4.3

4.4

4.4

Online Student
203-205 – Courses for FARMS
01 / 03
students
203-205 – FTE Position01 / 01
Literacy Coach

212 / 04

Total Fringe Benefits

$5,600.00

Approx. 25
students x $250
per course (exact
costs will vary by
course) $6,250.00

$6,625.00

$6,625.00

$6,250.00

Total:

$6,250.00

$80,292.0
0

$80,292.00

Total Fringe
Benefits @ Actual;
Heath - $8,213;
Annual Life Fringe
- $45; FICA $6,166; Workmans
Comp - $257; $26,693.0
Pension - $12,012.
0

$26,693.00

Total:

$106,985.00

Salary: $80,292

$125,908.00

Activity 4.0 (Well-Rounded) Total
Activities to Support Safe and Healthy Students
5.1

203-205 – Summer Media
01 / 01
Centers

20 staff x 5 hours x $27,000.0
$30/hour x 9 days
0

5.1

212 / 04

8% of $27,000

$2,160.00

$2,160.00

5.1

Materials to support
summer activities
203-205 – (ex: books, games,
01 / 03
maker space/craft

10 sites x $429

$4,290.00

$4,290.00

FICA
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materials,
paper/markers, etc.)

5.2

203-205 – School Wellness
01 / 01
Coordinators

5.2

212 / 04

5.2

Materials to support
school-based
wellness initiatives
(ex: sports equipment
such as balls, jump
203-205 – ropes, hand weights,
01 / 03
sensory fidgets, etc.)

5.3

Total:

$33,450.00

29 school wellness
coordinators x
$300

$8,700.00

$8,700.00

8% of $8,700

$696.00

$696.00

29 sites x $150
(approx) $4,365.00

$4,365.00

Total:

$13,761.00

$5,009

$5,009.00

Total:

$5,009.00

FICA

Materials to support
203-205 – Teen Health and
01 / 03
Wellness

7 schools x
$715.50

$52,220.00

Activity 5.0 (Safe and Healthy) Total
Activities to Support the Effective Use of Technology

6.1

203-205 – Teacher Technology
09 / 01
Playdates

6.1

212 / 04

40 participants x
$30/hour x 1.5
hours $1,800.00

FICA

6.2

203-205 –
01 / 01
Schoology Laisions

6.2

212 / 04

8% of $1,800

$1,800.00

$144.00

$144.00

Total:

$1,944.00

30 schools x
($1,000-$1,600)
per site based on
school size [9
schools @ $1,000;
14 schools @
$1,200; 4 schools
@ $1,400; 3 $36,200.0
schools @ $1,600]
0

$36,200.00

8% of $36,200 $2,896.00

$2,896.00

Total:

$39,096.00

FICA

$41,040.00

Activity 6.0 (Effective Use of Technology) Total
Other
201 – 22 /
08
Indirect Costs

1.96% $4,296.00
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203-205 –
07 / 08
Nonpublic Transfers

$25,864.0
0

$25,864.00

Total:

$30,160.00
$30,160.00

Other Subtotal

$125,908.00

Well Rounded Subtotal
Safe and Healthy Subtotal

$52,220.00

Effective Use of Technology

$41,040.00
Grand Total: $249,328.00
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St. Mary's County Public Schools

recpent
NAME

MSDE

recpent

GRANT#

GRANT#

061-21

RECIPIENT

REVENUE

AGENCY

SOURCE

F

NAME

FUND

7/1/2021

GRANT PERIOD

SOURCE

6/30/2023

CODE

BUDGET OBJECT

CATEGORY/PROGRAM

01-SALARIES
& WAGES

02-CONTRACT

04-OTHER

03-SUPPLIES &

SERVICES

MATERIALS

CHARGES

BUDGET BY

05-EQUIPMENT

08-TRANSFERS

CAT./PROG.

201 Administration

Prog. 21
Prog. 22

General Support
Business Support

Prog. 23

Centralized Support

0.00

4,296.00

4,296.00
0.00

202 Mid-Level Administration

Prog.

15
Prog. 16

Office of the Principal

0.00

inst. Admin. & Supv.

0.00

203-205 Instruction Categories

Prog. 01

Regular Prog.

184,331.00

26,539.00

157.792.00

Prog. 02 Special Prog.
Prog. 03 Career &Tech Prog.

0.00
0.00

Prog. 04 Gifted &Talented Prog.

0.00

25,864.00

Prog,

07

Non Public Transfers

Prog.
Prog.
Prog.
Prog.
Prog.

08
09
10
11
12

School LibraryMedia
instruction Staff Dev.
Guidance Sen/ices
Psychological Services
Adult Education

25,864.00
0.00

1,800.00

1,800.00

0.00
0.00

0.00

206 Special Education

Prog.
Prog.
Prog.
Prog.

04
09
15
16

0.00

Public Sch Instr. Prog.
Instruction Staff Dev.
Officeof the Principal
inst. Admin & Superv.

0.00
0.00
0.00

207 Student Personnel Serv.

0.00

208 Student Heatth Services

0.00

209 Student Transportation

0.00

210 Plant Operation
0.00

Prog. 30 Warehousing &Distr.
Prog. 31 Operating Services

0.00
0.00

211 Plant Maintenance

33,037.00

33037.00

212 Fixed Charges

0.00

214 Community Services
215 Capital Outlay

0.00

Prog. 34 Land & Improvements
Prog, 35 Buildings &Additions
Prog. 36 Remodeling

0.00
0.00

Total Expenditures By Object

Finance Official Approval

159.592.00

33,037.00

26,539.00

0.00

Jennifer Shaffer

9/22/2021

/
Dr.J. Scott Smith
Name

MSDE Grant Manager
Approval1

Telephone #

V
301-475-5511 X 32178

1

/

Signatufl

Jonathan Turner
Name

249,328.00

301-475-5511 x32168

Date

Name

Supt./Agency Head Approval'

30,160.00

0.00

/

/ Dale

Telephone #

09.27.2021
Si^ture

Date

410-767-0288
Telephone tt
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Local school systems should provide a cohesive, stand-alone response to the prompts below.
School Year 2020-2021: Progress and Challenges
1.

Complete the chart below describing the progress and challenges in meeting the Programs in Fine Arts goals
articulated in the system’s 2020-2021 Annual Update. Identify the programs, practices, strategies, and resource
allocations that are related to progress.

Disciplines

Goals from the School Year
2020-2021

Current Progress

Challenges

Dance

Attempts to begin a dance
program at the Academy
of Visual and Performing
Arts at Chopticon High
School.

During the 2020-2021
school year, professional
learning community
opportunities occurred
with the Calvert and
Charles counties fine arts
supervisors that helped to
map a long-term Southern
Maryland vision plan to
further implement dance
programs in our respective
LSS.

Due to the ongoing
pandemic and other
forecasted budget
constraints, our system
is still not in a place
where we can
financially support the
staffing and scheduling
needs as outlined in
the MSDE dance
expectations.

Collaborative discussions
with our physical
education supervisor to
determine if any
cross-curricular
opportunities were
present that would allow
alignment to the MSDE
Fine Arts Standards.

Music

The alignment of
curriculum to the fine arts
standards. The piloting of
curriculum created in
2019 for elementary
school general music;
beginning and advanced
band, chorus, and strings;
middle school band; high
school band; and jazz
band.

During the 2020-2021
school year, discussions
occurred with the physical
education supervisor that
helped map possible
collaborative opportunities
moving forward.

The alignment of fine arts
standards with created
curriculum for
hybrid/virtual learning
occurred.
Due to COVID 19, the
piloting of curriculum
during the 2019-2020
school did not occur.
Instead, teachers used the
prescribed curriculum
created for hybrid/virtual
learning.

Due to COVID 19, our
immediate priority
shifted to the creation
and implementation of
authentic and
meaningful
opportunities for
student engagement in
the creative process
during the 2020-2021
school year.
Time and financial
resources. In our LSS,
there is only one date
where all fine arts
teachers meet together
as a group. Other
opportunities are
available; however,
they are not mandatory
for teachers to attend.
Due to COVID 19, our
immediate priority
shifted to the creation
and implementation of
authentic and

Maryland State Department of Education
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meaningful
opportunities for
student engagement in
the creative process
during the 2020-2021
school year.
Theatre

The alignment of
curriculum to the fine arts
standards. The piloting of
curriculum created in
2019 for Theatre I and II;
and Technical Theatre.

The alignment of fine arts
standards with created
curriculum for
hybrid/virtual learning
occurred.
Due to COVID 19, the
piloting of curriculum
during the 2019-2020
school did not occur.
Instead, teachers used the
prescribed curriculum
created for hybrid/virtual
learning.

Media Arts

Continued exploration of
ways to authentically
incorporate media arts
into already existing fine
arts courses at all levels.
Continued attempts to
embed our discoveries
into existing curriculum.
At the high school level,
continued alignment of
already existing fine arts
and CTE courses with the
Media Arts standards.

During the 2020-2021
school year, collaborative
discussions occurred with
the library media and CTE
supervisors that helped
map possible collaborative
opportunities moving
forward. As a result of
those discussions, three
courses offered at our
career and technology
center now offer a Media
Arts credit (Graphic Arts 1
and 2, and TV/Radio
Production).

Time and financial
resources. In our LSS,
there is only one date
where all fine arts
teachers meet together
as a group. Other
opportunities are
available; however,
they are not mandatory
for teachers to attend.
Due to COVID 19, our
immediate priority
shifted to the creation
and implementation of
authentic and
meaningful
opportunities for
student engagement in
the creative process
during the 2020-2021
school year.
Due to the pandemic
and other forecasted
budget constraints, our
system is still not in a
place where we can
financially support the
staffing and scheduling
needs as outlined in
the MSDE Media Arts
expectations.
Due to COVID 19, our
immediate priority
shifted to the creation
and implementation of
authentic and
meaningful
opportunities for
student engagement in
the creative process

Maryland State Department of Education
Office of Fine Arts
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during the 2020-2021
school year.
Visual Art

Continued alignment of
curriculum to the fine arts
standards. Continued
piloting of curriculum
created in 2019 for
elementary school visual
art; middle school visual
art; high school
photography; and high
school crafts.

The alignment of fine arts
standards with created
curriculum for
hybrid/virtual learning
occurred.
Due to COVID 19, the
piloting of curriculum
during the 2019-2020
school did not occur.
Instead, teachers used the
prescribed curriculum
created for hybrid/virtual
learning.

Time and financial
resources. In our LSS,
there is only one date
where all fine arts
teachers meet together
as a group. Other
opportunities are
available; however,
they are not mandatory
for teachers to attend.
Due to COVID 19, our
immediate priority
shifted to the creation
and implementation of
authentic and
meaningful
opportunities for
student engagement in
the creative process
during the 2020-2021
school year.

School Year 2021-2022 Equity Goals
The Educational Equity regulation (COMAR 13A.01.06) is integrated throughout the Local Every Student Succeeds Act (ESSA)
Consolidated Strategic Plan to demonstrate comprehensive support and improvement. Educational equity means that all
students have access to opportunities, resources, and educational rigor they need throughout their educational career to
maximize academic success and social/emotional well-being.
2. What are the practices or strategies to advance racial equity through Fine Arts instructional programming, curriculum
development, instructional planning and delivery, material selection, and/or assessment? What are the success measures?
Provide a culturally responsive, relevant curriculum, pedagogy, and instructional materials inclusive of
perspectives of all cultures and ethnicities, including individuals with disabilities and marginalized peoples
in the current curriculum.
Provide Fine Arts professional development and training focused on educational equity, to include cultural
responsiveness, culturally relevant teaching (CRT), implicit and explicit bias, and disability awareness for
all school and departmental staff to build the capacity to understand and deliver culturally proficient
instruction.
Utilize accountability measures, analyze disproportionate data trends, conduct a gap analysis to address
any emergent inequitable educational outcomes and identify equitable solutions, enhance learning, and
eliminate achievement and opportunity gaps for all students.

Maryland State Department of Education
Office of Fine Arts
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3. What community needs are addressed through instructional programming, curriculum development, instructional planning
and delivery, material selection, and/or assessment? What are the success measures? Community needs could include
marginalized individual characteristics (Ability, Ethnicity, Family Structure, Gender Identity, Language, National origin, Religion,
Sexual Orientation, Socioeconomic Status), program access, areas of disproportionality, and school climate and culture.
Recruit, employ, promote, support, and retain a diverse workforce of effective credentialed Fine Arts
educators and support staff to provide access to and reflect the student population’s racial, cultural, and
individual characteristics.
Allocate Fine Arts resources and supports to achieve educational equity and ensure access to technology,
extracurricular opportunities, facilities, equipment, materials, and supplies required to eliminate the
achievement and opportunity gaps among all student groups.
Utilize accountability measures, analyze disproportionate data trends, conduct a gap analysis to address
any emergent inequitable educational outcomes and identify equitable solutions, enhance learning, and
eliminate achievement and opportunity gaps for all students.
Provide translated resources and documents in languages representing the student population and the
school community to ensure equitable access to information for all families.
Coordinate prevention and intervention programs, provide services and resources for marginalized
students through an equity lens; to support schools, students, and parents by addressing the cognitive,
behavioral, social-emotional, safety, and alternative education needs to maximize student achievement
and promote a safe and healthy environment for all students.
Leverage art community partnership strengths to increase students’ equitable opportunities that positively
influence the school climate and culture.

School Year 2021-2022: Annual Goals
4. As stated in COMAR 13A.01.16, Section .03 Certification Procedures, each local school system shall report annually their
goals, objectives, and strategies regarding the implementation of fine arts instructional programming and methods for
measuring progress. Complete the charts below outlining the 2021-2022 goals of the local school system to meet the
requirements outlined in COMAR 13A.04.16, Programs in Fine Arts for music, dance, theatre, visual art, and media arts. For
comparison, also list the strategic targets (forecast to 2024 Fine Arts Certification) within each arts discipline.
Include an overview of resources, partnerships, and necessary adjustments to ensure progress to meet, at a minimum,
the requirements set forth in the regulations regarding the implementation of fine arts instructional programming,
development of curriculum, instructional planning, instructional delivery, material selection, and assessment and the
use an equity lens (per COMAR 13A.01.06, an equity lens means that for any program, practice, decision, or action, the
impact on all students is addressed, with a strategic focus on marginalized student groups) to meet the needs of all
students.

Dance

Continue our efforts to begin a dance program in the Academy of Visual and Performing
Arts at Chopticon High School through the budget process. Collaborative discussions will
continue to occur with our physical education supervisor to determine cross-curricular
opportunities that could allow alignment with the MSDE Fine Arts Standards.

Maryland State Department of Education
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Once we are able to achieve funding for a dance instructor, our hope is the other high
schools will recognize the benefits and, eventually, all three of our high schools will have
viable dance programs. The 10-year forecast will focus on standalone dance classes in our
middle schools.

Media
Arts

During the upcoming school year, a taskforce will be created to look at the SMCPS middle
school schedule and what modifications are needed. There is an anticipation of CTE
courses being added in the future. As a member of the task force, my hope is to
collaborate with CTE and introduce media arts courses as well.
Although we intended for this work to be completed during the 2019-2020 school year, the
COVID 19 closure put this on the “back burner.” We hope to continue this work during the
2021-2022 school year.
Our intent is to create a standalone media arts pathway for high school students at the Dr.
James A. Forrest Career and Technology Center.

Music

Continued alignment of curriculum to the fine arts standards. The piloting of newly
created curriculum in elementary school general music; beginning and advanced band,
chorus, and strings; middle school band; high school band; and jazz band.
The continued creation of curriculum that aligns to the fine arts standards in all of our
music course selections.
The continued exploration of course additions that meet the needs of diverse 21st century
learners.
The continued creation and review of curriculum and courses in an effort to ensure that
we are providing meaningful and relevant engagement in the creative process
opportunities for ALL students.

Theatre

Continued alignment curriculum to the fine arts standards. The piloting of newly created
curriculum in Theatre I and II; and Technical Theatre

Maryland State Department of Education
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The continued creation of curriculum that aligns to the fine arts standards in all of our
visual art course selections.
The continued exploration of course additions that meet the needs of diverse 21st century
learners.
The continued creation and review of curriculum and courses in an effort to ensure that
we are providing meaningful and relevant engagement in the creative process
opportunities for ALL students.

Visual
Art

Continued alignment of curriculum to the fine arts standards. The piloting of newly
created curriculum in elementary school visual art; middle school visual art; high school
photography; and high school crafts.
The continued creation of curriculum that aligns to the fine arts standards in all of our
theatre course selections.
The continued exploration of course additions that meet the needs of diverse 21st century
learners.
The continued creation and review of curriculum and courses in an effort to ensure that
we are providing meaningful and relevant engagement in the creative process
opportunities for ALL students.

School Year 2021-2022: Budget Narrative
5. Provide a detailed budget narrative using the MSDE Proposed Fine Arts Budget Form. For reference, refer to “Guidance for
Completion of the Budget Narrative for the Fine Arts Initiative,” “Sample Fine Arts Budget,” and “Fine Arts Budget Categories” in
the following pages. The budget narrative should detail how the school system will use Fine Arts funds to pay only reasonable
and necessary direct costs associated with the operation of the Fine Arts program. All expenditures must be directly linked to
the goals identified in this current State Fine Arts Initiative Grant Application. Budget narrative forms are available in Excel
format through the MSDE Fine Arts Office.
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Guidance for Completion of the Budget Narrative for the Fine Arts Initiative
The budget narrative is an explanation of your budget and must be able to stand on its own without having to refer to the
proposal for information. Although information to justify a line item (such as job descriptions for personnel) might be contained
within the grant application, a separate and complete justification for each line item must be provided in the budget narrative.
It should include the following information:

●
●
●

Description of the specific item (What is it?)
Description of how the specific item relates to the project (Why is this item needed to fulfill the project objective?)
Arithmetical explanation of how you estimated the requested amount (What formula did you use to arrive at your
estimate? Show the detail.)

Set up your Budget Narrative in the same order and with the same headings as the Budget, i.e., MSDE Category, Program and
Object. Without the Narrative, the Budget is just a collection of numbers. You will also want to tie Budget items in the
Narrative to the allowable activities discussed in section B so the reviewer clearly sees their necessity. Make absolutely sure
your numbers add up.

Each line must be detailed and specific. General expenses should be broken down into specific line items. For example,
"meeting expenses" can be broken down into room rental, photocopying and refreshments. It is important to be as detailed as
possible.

Clearly show the requested funds and in-kind contributions for each line item. Indicate the source of the in-kind contribution.
Both requested and in-kind funds must be reasonable and within current market prices.

Show how the expense was calculated for each line item. Reviewers will use this information to determine if your budget is
reasonable and cost-effective.

Personnel Costs:

●

For Salaries: List the number of positions and the estimated annual salary rate or hourly rate for the employee and the
number of hours to be devoted to the project. The amount should take into account time needed to establish and fill new
positions and the changing demands for personnel during the course of the project. The narrative should justify the
necessity for creating new positions. Could present staff be reallocated? Could volunteers be utilized? Do all positions
need to be full time? Are salary scales consistent with similar state or local wage scales? The workload must justify
creating full-time positions. Employees who are paid in whole or part with grant funds must perform work for the
grant-funded project in proportion to the amount of their pay provided by the grant.

●

For Employee Benefits: Identify the percentages used for FICA, State Unemployment, Workers Compensation, Health
Insurance, Life Insurance and other benefits and multiply by the total salary costs to determine the total Fixed Charges.
Please Note: Fixed Charges must always be calculated whenever there are salaries and wages identified in the budget.
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Contracted Services

●

For individuals or organizations to be reimbursed for personal services on a fee basis. List each type of consultant or
service, the proposed fee rate, and the amount of time to be devoted to such services. Costs for renting space, equipment,
and other operating leases are included in this object.

Supplies and Materials

●

All costs should be itemized within this object by major types (e.g., office supplies, training materials, research forms,
instructional supplies, textbooks, library media, etc.). The basis for cost computations should be shown ("x" dollars per
month for office supplies or "y" dollars per person for training materials).

Other Charges

●

Estimated travel expenses of project personnel should be included in this object. The budget narrative must thoroughly
explain the relevance and importance of each item to the project.

Equipment

●

Each item to be purchased must be separately listed with unit cost. The budget narrative must thoroughly explain the
relevance and importance of each item to the project.

Transfers

●

Transfers are payments to other LSSs, Non-Public Schools or indirect costs that are shown as grant expenses but are not
direct expenses of the LEA to the project.

●

To calculate the indirect cost, please refer to the Financial Reporting Manual for Maryland Public Schools (section D-1).
This calculation should be included on the budget narrative as a separate line item and is not associated with any specific
Activity.

You should use the format as shown in the sample on the following page.
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Sample Fine Arts Budget
Discipline

Category

All

Calculation

Amount

In-kind

Total

Instruction Staff
Dev. 203-205-09

Stipends for
Professional
Development

100 Participants
x $120

$12,000.00

209 Student
Transportation

Transportation for
State-wide Music
Festivals

6 Buses x $450

$2,700.00

$2,700.00

Special Prog.
203-205-02

Materials and
Supplies:
Instruments

Classroom
Teacher Supplies

$3,400.00

$3,400.00

Instruction Staff
Dev. 203-205-09

Contracted
Services for Annual
Dance Secondary 10 Consultants x
Showcase
$300

$3,000.00

$3,000.00

Remodeling
215-36

Upgrading the
auditorium to build Quote by
a Theatre Tech
"Theatre Tech
program
Inc."

Special Prog.
203-205-02

Annual Theatre
Festival

Classroom
Teacher Supplies

$1,273.00

$1,273.00

Instruction Staff
Dev. 203-205-09

Conference fees for
Media Arts Staff to
further develop
Media Arts
2 staff members
Programing
x $340

$680.00

$680.00

Special Prog.
203-205-02

Curriculum Writing 2 writers x
Stipends
$1000

$2,000.00

$2,000.00

Regular Prog.
203-205-01

Art Materials and
Supplies

$2,350.00

$2,350.00

MUSIC

DANCE

THEATRE

MEDIA ARTS

VISUAL ARTS

Line Item

TOTAL

$14,000

$41,403.00

$4,000.00
(MSAC)

$10,000
(Income from
ticket sales)

$14,000.00

$8,000.00

$4,000.00

$27,403.00

Fine Arts Budget Categories
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St. Mary's County Public Schools
Budget Narrative
Fine Arts
2021-2022
Category/
Object
Instructional Staff
Development
Salaries & Wages

Line Item

Calculation

Amount

Stipends for
professional
development
Strategy #1, 2, and
3

$30 per hour
x 388 hours

$ 11,640

(150 hours –
AVPA)

$ 4,500

(30 hours –
ES ACH Jazz
Band)

$

900

(33 hours –
ES Solo and
Ensemble)

$

990

(5 hours – ES $
All-County
Honor
Chorus)

150

(20 hours Fine Arts
Camp
Collaborativ
e Planning
Meeting)
150 hours Fine Arts
Professional
Development
Fixed Charges

Fringe Benefits:
SS

.08 % x
$11,640

Contracted
Instruction

Consultants to
provide
professional
development
training and work
directly with
students.
Strategy #2
Strategy #1, 2, 3,
and 4
Conference Fees

Instructional Staff
Development
Supplies
Other Charges

$

InKind

Total
$

11,640

600

$ 4,500

$

931.00

$

931.00

3 consultants
– AVPA
Seminar
Presenters x
$230.00

$

690

$

690

Miscellaneous
paper supplies

$

0

$ 0

3 bands x

$

1,275

$ 1,275

St. Mary's County Public Schools
Budget Narrative
Fine Arts
2021-2022

Materials of
Instruction
Administration
Business Support
Services/Transfers

Strategy 2,
Marching Band
Fees,
Strategy #2
Fine Arts MOI
Strategy #1
Indirect Costs
TOTAL

$425.00

Needed MOI
items
2.04% x
indirect costs

$

581

$

581

$

308

$

308

$15,425

$15,425

Appendix H: Equitable Services to
Private Schools Under ESSA Section

Appendix H: Equitable Services to Private Schools under ESSA
This section applies to Title I, Part A and programs covered Title VIII, including:
● Title I, Part A Improving Basic Programs Operated by Local Education Agencies
● Title I, Part C Migrant Education Program
● Title II, Part A: Preparing, Training and Recruiting High Quality Teachers, Principals and Other School Leaders
● Title III, Part A: English Language Acquisition, Language Enhancement, and Academic Achievement Act
● Title IV, Part A: Student Support and Academic Enrichment Grants
● Title IV, Part B: 21st Century Community Learning Centers
EQUITABLE SERVICES TO STUDENTS IN PRIVATE SCHOOLS
Services and other benefits to private school students must be secular, neutral, and non-ideological (Sec. 8501(a)(2)), must be provided in a timely
manner, and must be equitable in comparison to services and other benefits for public school children, teachers, and other educational personnel (Sec.
8501(a)(3)(A)). To ensure equity and opportunities for participation of nonpublic schools, the Maryland State Department of Education's Equitable
Services Ombudsman is responsible for monitoring and enforcing the requirements relating to the participation of children in private schools.
THE FOLLOWING DOCUMENTS MUST BE SUBMITTED IN APPENDIX H:

◻
◻
◻

Consultation timeline
Signed Affirmation of Consultation Forms
Complaint procedures/dispute resolution process for covered programs under ESSA

EQUITABLE SERVICES ALLOCATIONS:
Under sections 1117(a)(4)(C) and 8501(a)(4)(C) of the ESEA, as amended by the ESSA, an SEA is required to annually provide notice of the amount
of funds each LEA has determined are available for equitable services under applicable ESEA programs. Please enter each allocation based on the
individual federal program for the current fiscal year.
Equitable Services
Allocations:
FY 22 Allocations:

Title I-A
106,151.00

Title I-C

Title II-A

Title III-A

Title IV-A

$54,427

37,619

$25,864

Title IV-B

ATTESTATIONS - EQUITABLE SERVICES (Sec. 8501(a)):

◻

All documents are included in Appendix H for Title I-A, Title I-C, Title IIA, Title III, and Title IVA-B.

◻
◻
◻

Consultation timeline for each program
Signed Affirmation of Consultation Forms
Complaint procedures/dispute resolution process for covered programs under ESSA

◻

The LEA provided the equitable share allocation for each federal program as applicable.

◻

The LEA maintains records regarding the schools that participate each year and number of participants.

◻

The LEA ensures that private schools are provided with timely and meaningful consultation to participate in equitable services.

◻

The LEA ensures that all participating private schools are not-for-profit private schools, church-exempt schools, and/or publicly funded schools
and verified on MSDE’s Nonpublic Schools Approval Webpage.

Dr. Kelly M. Hall
LEA Equitable Services Point of Contact
(please type or print)

Chief
Title

St. Mary’s County
Local Educational Agency

kmhall@smcps.org
Email Address

St. Mary's County Public Schools
Title I, Part A Application Appendices
2021-2022

E.

Participation of Children Enrolled in
Private Schools

E.2. Timeline
Complaint Procedures English and
Spanish
Affirmation of Consultations

St. Mary’s County Public Schools
Timeline for Consultation with Private Schools
2021-2022

Month
October/
November (prior
to next school
year)
February
April
April
May
May
May

August

October
November-March
February
May

Title I Report Attach

Activity
Obtain complete list of all private schools with
students who reside in Title I attendance areas

Date
11/2020

Initial contact meeting with private school
representatives
Title I Participation Form due to Title I office
Match addresses of private school students from
low-income families to participating public school
attendance areas.
Complete public school ranking chart with per-pupil
allocation to determine private school qualifying
student allocation.
Assess the current year Title I program in a meeting
with private school representatives using student
data.
Meet with participating private school representatives
to identify at-risk students from those who are
eligible; determine standards and annual
assessments for measuring progress of the Title I
program; review SMCPS Procedures for Providing
Services to Eligible Private School Students; review
options for service, including third party providers.
Schedule meetings at each participating private
school with the private school representative and the
SMCPS Certified teacher who provides tutoring to
review expectations. Review and sign the
Affirmation of Consultation; establish dates for
regular consultation.
Schedule Federally Funded meeting with all private
school representatives
Schedule an observation of the Certified Teacher in
each private school for February/March
Begin the process for the 2022-2023 school year by
scheduling an information meeting with all private
school representatives
Schedule private school visits

2/2021
4/2021
4/2021
5/2021
5/2021
5/2021

8/2021

10/2021
TBD
TBD
TBD

Contact Information 2021-2022
Resolving Title I School Concerns and Complaints
For Non-Public Schools
(E. 2.a)
St. Mary’s County Public Schools has an effective and established procedure for parents in an effort to
resolve school concerns and complaints satisfactorily.
The established procedure is also followed for the non-public schools that receive Title I funding
through SMCPS. The contact information for the non-public school officials is listed below and the
SMCPS document Title I Parent’s Guide to Resolving School Concerns and Complaints at Non-Public
Schools is attached. It is best practice to resolve concerns at the lowest level.
The first point of contact is the certificated Title I teacher. The contact information is listed below:
King’s Christian Academy: 301-994-3080

St. John’s School: 301-373-2142

Mrs. Michelle Sachs: mmsachs@contracted.smcps.org
Mrs. Kara Day: krday@smcps.org

Mrs. Kara Day: krday@smcps.org

Little Flower School:301-994-0404
Mrs. Michelle Sachs: mmsachs@contracted.smcps.org
Mrs. Kara Day: krday@smcps.org

St. Michael’s School: 301-872-5454
Mrs. Beth Stencel:
bsstencel@contracted.smcps.org
Mrs. Jodi Tenney: jmtenney@contracted.smps.org
Mrs. Kara Day: krday@smcps.org

The second point of contact is the principal of each participating non-public school. The contact
information is listed below:
King’s Christian Academy
James Harris, Principal
20738 Point Lookout Road
Callaway, MD 20620
301-994-3080
jharris@kingschristianacademy.org

Little Flower School
Ms. Barbara Stirling, Principal
20410 Point Lookout Road
Great Mills, MD 20634-3328
301-994-0404
lfsprincipal@littleflowercatholic.org

St. John’s School
Mrs. Susan McDonough
43900 St. John’s Road
Hollywood, MD 20636
301-373-2142
mcdonoughs@sjshollywood.org

St. Michael’s School
Ms. Lila Hofmeister
16560 Three Notch Road
Ridge, MD 20680
301-872-5454
principal@saint-michaels-school.org

If the concern has not been resolved satisfactorily with the teacher or the appropriate principal, the third
point of contact information is listed below:
Dr. Kelly M. Hall, Chief
Equity, Engagement, and Early Access
St. Mary’s County Public Schools
23160 Moakley Street
Leonardtown, MD 20650
301-475-5511 ext. 32136
kmhall@smcps.org
Title I Resolving Parent Complaints and Contact Information

Información de Contacto 2021-2022
Resolución de problemas y reclamaciones de las escuelas del Título I
Para escuelas no públicas
Las Escuelas Públicas del Condado de St. Mary tienen un procedimiento efectivo y establecido para
los padres en un esfuerzo por resolver las preocupaciones y quejas de la escuela satisfactoriamente.
El procedimiento establecido también se sigue para las escuelas no públicas que reciben fondos del
Título I a través de SMCPS. La información de contacto de los funcionarios de las escuelas no públicas
se indica a continuación y se adjunta el documento de SMCPS Guía para padres del Título I para
resolver inquietudes y quejas escolares en las escuelas no públicas. Es la mejor práctica para resolver
las preocupaciones en el nivel más bajo.
El primer punto de contacto es el maestro certificado de Título I. La información de contacto es la
siguiente:
King’s Christian Academy: 301-994-3080

St. John’s School: 301-373-2142

Sra. Michelle Sachs: mmsachs @contracted.smcps.org
Sra. Kara Day: krday@smcps.org

Sra. Kara Day: krday@smcps.org

Little Flower School:301-994-0404
Sra. Michelle Sachs: mmsachs @contracted.smcps.org
Sra. Kara Day: krday@smcps.org

St. Michael’s School: 301-872-5454
Sra. Beth Stencel: bsstencel@contracted.smcps.org
Sra. Jodi Tenney: jmtenney@contracted.smps.org
Sra. Kara Day: krday@smcps.org

El segundo punto de contacto es el director de cada escuela no pública participante. La información de
contacto es la siguiente:
King’s Christian Academy
James Harris, Principal
20738 Point Lookout Road
Callaway, MD 20620
301-994-3080
jharris@kingschristianacademy.org

Little Flower School
Srta. Barbara Stirling, Principal
20410 Point Lookout Road
Great Mills, MD 20634-3328
301-994-0404
lfsprincipal@littleflowercatholic.org

St. John’s School
Sra. Susan McDonough
43900 St. John’s Road
Hollywood, MD 20636
301-373-2142
mcdonoughs@sjshollywood.org

St. Michael’s School
Srta. Lila Hofmeister
16560 Three Notch Road
Ridge, MD 20680
301-872-5454
principal@saint-michaels-school.org

Si la preocupación no se ha resuelto satisfactoriamente con el profesor o el director correspondiente, el
tercer punto de contacto es el siguiente:
Dr. Kelly M. Hall, Chief
Equity, Engagement, and Early Access
St. Mary’s County Public Schools
23160 Moakley Street
Leonardtown, MD 20650
301-475-5511 ext. 32136
kmhall@smcps.org
Título I Resolución de quejas de los padres e información de contacto

2021 - 2022

What to do when you have a concern

Title I

Parent’s Guide to
Resolving School
Concerns and Complaints

at Non-Public Schools

All St. Mary’s County Public School System (SMCPS)
employees are committed to parent, family, and
engagement (PFE) and community involvement in the
educational process. We believe that our staff should
encourage and engage parents/guardians, families, and
community members as partners in educating our children.
Together we can ensure success in school.

The first step to resolving concerns and issues is to
address them with the Title I teacher who is most closely
and directly involved.

It is recognized that there will be times when a
parent/guardian may need to ask school system employees
to address a Title I concern at the participating non-public
schools.

If the issue cannot be resolved at this level, the
parent(s)/guardian(s) should be referred to the school’s
principal.

This document outlines the role of each individual and the
steps to follow when addressing school-based concerns.
We will continually strive to resolve all inquiries or
problems as quickly as possible so that we can reach a
mutual understanding that serves in the best interest of
every SMCPS student.
When a concern or issue develops, we encourage
parents/guardians to direct their concerns to the school
staff member most closely involved in the issue.
Communication and understanding of all perspectives are
important in developing a fair and mutually beneficial
solution to any concern. Every effort should be made to
work with the Title I staff and administration to resolve
problems and concerns. This process is designed to quickly
address concerns.

Through a process of cooperative agreement, the
affected individuals can usually reach a mutually
effective resolution.

The second step in resolving the concern is to contact the
principal. The principal will take into consideration the
needs of all parties. The principal will confirm that the
parent/guardian has attempted to resolve the issue or
concern with the Title I teacher or other school-based
staff member, as appropriate.
If the concern still remains unresolved, the parent(s)/
guardian(s) will be referred to the Chief of Equity,
Engagement, and Early Access. The principal will forward
any and all supporting documents regarding the concern
to the Chief of Equity, Engagement, and Early Access.
Parent(s)/guardian(s) may and will be encouraged to
submit applicable documentation to the Chief of Equity,
Engagement, and Early Access.
Complaint Process Summary
Go to:

Dr. Kelly M. Hall, Chief
Equity, Engagement, and Early Access
23160 Moakley Street
Leonardtown, MD 20650
Phone: 301-475-5511, x32136
Fax: 301-475-4254
www.smcps.org

Title I Teacher
Non-Public School Principal
Chief of Equity, Engagement, and Early Access
M.L. Green-Revised 07/2021

2021 - 2022

Qué hacer cuando tiene una inquietud

Guía para padres del

Título I

para resolver inquietudes y
quejas escolares

en Escuelas No
Públicas

Dr. Kelly M. Hall, Chief
Equity, Engagement, and Early Access
23160 Moakley Street
Leonardtown, MD 20650
Phone: 301-475-5511, x32136
Fax: 301-475-4254
www.smcps.org

Todos los empleados del Sistema de Escuelas Públicas del
Condado de St. Mary (SMCPS) están comprometidos con la
participación de los padres, las familias y la comunidad
(PFE) en el proceso educativo. Creemos que nuestro
personal debe alentar e involucrar a los padres o
guardianes, a las familias y a los miembros de la comunidad
como socios en la educación de nuestros niños. Juntos
podemos asegurar el éxito en la escuela.
Se reconoce que habrá ocasiones en las que un padre o
guardián puede necesitar pedir a los empleados del sistema
escolar que aborden alguna inquietud del Título I en las
escuelas no públicas participantes.

El primer paso para resolver las inquietudes y los
problemas es abordarlos con el profesor del Título I que
esté más estrecha y directamente implicado.
A través de un proceso de acuerdo cooperativo, las
personas afectadas suelen llegar a una resolución
mutuamente eficaz.
Si la cuestión no puede resolverse a este nivel, se debe
remitir a los padres o guardianes al director de la
escuela.

Este documento describe el papel de cada individuo y los
pasos a seguir cuando se abordan las inquietudes de la
escuela. Nos esforzaremos continuamente para resolver
todas las consultas o problemas lo más rápido posible para
que podamos llegar a un entendimiento mutuo que sirva
en el mejor interés de cada estudiante de las SMCPS

El segundo paso para resolver la inquietud es ponerse en
contacto con el director. El director tendrá en cuenta las
necesidades de todas las partes. El director confirmará
que el padre o guardián ha intentado resolver el
problema o la inquietud con el profesor del Título I o con
otro miembro del personal de la escuela, según
corresponda.

Cuando surge una inquietud o un problema, animamos a
los padres o guardianes a que dirijan sus inquietudes al
miembro del personal de la escuela más involucrado en el
La comunicación y la comprensión de todas las
asunto.
perspectivas son importantes para desarrollar una solución
justa y mutuamente beneficiosa para cualquier inquietud.
Se debe hacer todo lo posible para trabajar con el personal
del Título I y la administración para resolver los problemas
e inquietudes. Este proceso está diseñado para resolver
rápidamente las inquietudes.

Si la inquietud sigue sin resolverse, se remitirá a los
padres o guardianes al Jefe de Equidad, Compromiso y
Acceso Temprano. El director enviará al Jefe de Equidad,
Compromiso y Acceso Temprano todos los documentos
relacionados con la inquietud. Los padres o guardianes
pueden y serán alentados a presentar la documentación
pertinente al Jefe de Equidad, Compromiso y Acceso
Temprano.
Resumen del proceso de reclamos
Diríjase a:
Profesor de Título I
Director de escuela no pública
Jefe de Equidad, Compromiso y Acceso Temprano

M.L. Green-Revisado 07/2021

Title II, Part A
Systems of Support for Excellent Teaching and Leading
Describe the school system's written process to invite private schools to the initial consultation meeting,
provide ongoing consultation, and manage disputes and/or complaints.
On July 1, 2021, a certified letter was mailed to all local nonpublic schools advising them of the
opportunity to participate in the Title II, Part A Grant and requesting documentation of their intent to
participate. On July 15, 2021, a follow-up e-mail with the same information was sent to all nonpublic
schools that had previously participated in the Title II, Part A Grant.
Title II Letter and Intent to Participate Form
All participating nonpublic schools are typically invited to attend a Federally Funded Programs
Meeting in October to discuss Federally Funded Grant opportunities including Title II, Part A. The Fall
2021 meeting has not yet been scheduled. An additional Federally Funded Programs Meeting is
typically held in the winter/spring. Additional individual nonpublic meetings are available upon
request.
Title II Affirmation of Consultation Forms
Each nonpublic school that will be participating in the Title II, Part A Grant is required to complete an
application that includes a needs assessment and information about planned activities. When there is a
question about whether an activity is allowable, MSDE is consulted. In cases where proposed activities
cannot be funded using Title II monies, alternative activities or funding arrangements (ex: other grants)
are discussed.
Title II Nonpublic Application
The LEA takes many steps to manage disputes with non-public schools, including suggesting
alternative activities and funding sources. If these steps do not bring resolution, the MSDE Title II
office is consulted for feedback. If the MSDE Title II office cannot facilitate agreement, the LEA will
contact MSDE's Equitable Services Ombudsman to facilitate a collaborative conversation between the
LEA grants office, the nonpublic school, the MSDE Title II office, and the MSDE Ombudsman.

Describe the school system's process for providing equitable participation to students in private schools.
This should include evidence of a needs assessment and professional development action plan.
(Include below or as an attachment)
St. Mary’s County Public School does the following to ensure that we provide equitable access and
participation of Title IIA funds to students in private schools:
●
●
●
●

Ensure that communication is ongoing and multifaceted (email; certified mailings;
virtual/face-to-face meetings; phone conversations)
Dialogue and discussion with individual schools occurs as needed in regard to their Needs
Assessment
Two Federally Funded Grant meetings are scheduled each school year (fall, winter/spring).
Additional meetings are available upon request.
Activity status checks and balance updates are provided 2 times a year (at a minimum).

Needs Assessment:
Each nonpublic school that will be participating in the Title II, Part A Grant is asked to complete an
application that includes a needs assessment (See application- Step 1).
Professional Development Plan:
Upon completion of the Needs Assessment, each nonpublic school that will be participating in the Title
II, Part A Grant is asked to complete an application that includes information about planned
professional development activities
(Step 2).

Title IV, Part A
Student Support and Academic Enrichment (SSAE) Grants
Describe the school system's written process to invite private schools to the initial consultation
meeting, provide on-going consultation, and manage disputes and/or complaints.
On July 1, 2021, a certified letter was mailed to all local
nonpublic schools advising them of the opportunity to
participate in the Title IV, Part A Grant and requesting
documentation of their intent to participate. On July 15,
2021, a follow-up e-mail with the same information was sent
Initial Consultation:
to all nonpublic schools that had previously participated in
the Title IV, Part A Grant.
Title IV Letter and Intent to Participate

On-Going Consultation:

All participating nonpublic schools are invited to attend
SMCPS Federally Funded Programs Meetings twice each
year. These meetings typically our in the Fall and Winter. At
these meetings available Federally Funded Grant
opportunities are discussed, including Title IV, Part A. The
meetings for the 2021-2022 school year have not yet been
established. Additional individual nonpublic meetings are
available upon request. Ongoing consultation also occurs
through email communication and phone conversations.
Nonpublic Affirmations of Consultation
Each nonpublic school that will be participating in the Title
IV, Part A Grant is required to complete an application that
includes a needs assessment and information about planned
activities.

Managing
Disputes/Complaints:

The LEA takes many steps to manage disputes with
nonpublic schools. When there is a question about whether
an activity is allowable, MSDE is consulted. In cases where
proposed activities cannot be funded using Title IV monies,
alternative activities or funding sources are discussed. If
these steps do not bring resolution, the MSDE Title IV office
is consulted for feedback. If the MSDE Title IV office
cannot facilitate agreement, the LEA will contact
MSDE's Equitable Services Ombudsman to facilitate a
collaborative conversation between the LEA grants office,
the nonpublic school, the MSDE Title IV office, and the
MSDE Ombudsman.

Title IV, Part A
Student Support and Academic Enrichment (SSAE) Grants

